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ABSIRACI S ,
- The project was developed to improve career guidance
services for adults, particularly ethnic minorities and women.
. General objectives for the project were (1) to identify viable career
guidance, counseling, placement, and followup approaches being used
with adult populations, (2) to implement and field test tvo of thése’
arproaches and design prototype materials based on the identified
models, and (3) to disseminate a catalog of viable adult career
guidance aprroaches. One of the selected programs was offered in a
- San Jose, California, neighborhood with a high ethnic minprity
* population. It was based on a program operating in‘ Huntsville,
T -Alabama, and ccnsisted of a 5-week class on career deGisionmaking.
The second program, an 8-week career exploration workshop, focused on : .
the special concerns of wcmen and was based on a program developed at
the University of Kansas. A kit, containing materials used during the
.. implementation as well as the evaluation -instruments, was prepared
.."" for each program.. (These kits and evaluations are included in this
final report.) Evaluation data revealed that the ethnic model (the
* first program) was successful in helping individuals who participated .
to reach program objectives, but attracted very few individuals. It -
was suggested that presentation and format o0f the ‘program be revised //
if it is to be a transportable model. Evaluation of the women's

~program_ (the second progranm) was positive and. the program wvas N L
considered a viable, trahgportahle aduly‘career guidance progran.
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A great Heal of work has been done in recent years in the area of

e e o .. .l.. ....PROJECT.ABSTRACT. - - - o .o . ..

career guidance, counseling, placement, and follow-up services for youth,

but very little has been done for adults. This project was developed
to improve, career guldance serv1ces for adults, partlcularly ethnic
minorities and women. h . , g

" The genéral objectives for the projectfwere:

1, To identify through a nationwide search involviﬁg survey .
research techniques, viable career guidance, counseling,
placement,( and follow-up approaches wh1ch are be1ng used- w1th
adult populatlons. ‘

.

' 2. To 1mp1ement and field test, us1ng\eva1uat1ve research : »

. methpdology, two of these’ approaches in an effort to 1dent1fy

St - transportable models and to design prototype materials based
on the identified models to meet the needs of ethnic minority
and women adulﬁs in the San Jgse area. o .

-
- v

3. To’ d1ssem1nate locally, statewide, and natlonally a catalog of.
viable adult career guidance, counsellng, placement; and follow
up approaches, plus a. manual which facilitates 1mp1ementat10n
,of approaches selected from. the catalog.

The Metropolltan Adult Educatlon Program (MAEP) worked in cooper-
ation with the American Institutes for Research (AIR) in meeting the’
objectives of the project. One of AIR's major tasks was to survey

organizations. across the nation to determine the. types“of career planning

and -development assistance which are being provided to adults, Infor-

mation from this. survey was used .to select two programs to be ‘implemented -

in San Jose, In addition AIR prepared a catalog descﬁ‘bing the .79 most
promising and unique programs which were jdentified in ‘Ehe natian1qWF
search, AIR also prepared a plannlng manual which accompanies fhe
catalog of programs and outlines tasks for effective 'program im lemen~-

tation. -

a

MAEP conducted two surveys to assess the carher development' needs -

> \of minority adults and womed in the San Jose'area. The needs assessment

\ instruments and procedires repregsent s1gn1f1cant project products. ‘A
task force wagﬁformed to assist*in- plannlng he needs assessments and

in selectlng programs to implement based on the results of the assessments

and the information obtained by AIR on programs being used 1nrother
parts of the country. The task force included MAEP staff, representativ
of organizations in the community working with ethnic minorities and
women in career development, and individuals representing minorities and
women. : [ , _ i o '

Two programs were selected for 1mplementat10n. One was offered
in a neighborhood with a high ethnic minority pOpulatlon. It was based
on a program operating in Huntsvi{le, Alabama, and consisted of a ™
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five-week class on career decision-making. The second program focused

"“"on-the spec¢ial concerns of women-and was  based -on'a program developed. . - ... ..

at the University of Kansas, It was_an'eighE-Week'Earéer exploration’
- workshop, L é ‘ 3 . ’ o

: . ) v

_ " MAEP implemented each of the programs and AIR evaluated the

effectiveness of the implementation. A kit, containing materials used
during the implementation as well as $he evaluation instruments, was v
prepared for each, program., These kits are.co tained in the final report.
Evaluations of the two programs are also in the final report,- Evaludtion
 data revealed that the program designed for the ethnic minority popul-
ation was suécessful in helping those individuals who participated reach
. the program objectives, but attracted very few indivduals, The present-
ation-and format of the program must be revi¥sed before it is a trans-
portable model, The evaluation of the women's program was exceptionally
positive and the program can be termed a viable, transportable adult
career guidance program. ' ) . .
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THE NATIONWIDE SURVEY -

Types of Programs Su?veyed ' . -
" The Americap Institutes for Research accepted the task of .

-

- surveying the nation faor adult career planning and development

~" programs. For the purposes of the survey, an adult was defined

as any individual over.the age of"eighteen. Career was defined,

* in the manner used by the Office of Education, as the totality of
' - . :
o | . N '
conscious effort aimed at producing benefits for oneself and/or

others. In recent years many adults have been seeking to expand

’ .

their skills and knowledge. "A 1arge portion of these.are preparing;

.

to enter or reenter the job jmarket, while others are anxious to

- .

grow and develop in ways. unrelated to specific vocations. In

accordance with the above definition of "career", all of these

. Ll ’

adults. are engaging in careeridevelopment. . .

The specific focus of.the.programs‘we were looking for in~
a3, X _' . ) ' . . - . . )
cluded helping adults make mid-career changes, enter or reenter

.-y the job market, enter JObS in nonsexually-stereotyped roles, examine

personal characteristics, obtain information on job possibilities,
acquire decision-making skills, set career goals, or any combination -

D'» > ) l . “
or related variation of these. An additional set of search

-

criteria spec1fied that the program had to have been iq existenco
3

+ for a year or more had to have some eV1dence to support its worth
i - ~

and could be used (with some modification) im another setting.

. ‘Procedures
. : oA ‘ ) ‘ '

An effort was made to cast as broad a net as possible in

, identifying programs, and many individuals and organizations who

. , P ‘ ° ) - . ' .
/ + might sponsor or be knowledgeable of sucl programs were contacted.




Programs identified in earlier, similar surveys were als&

L T

contacted to determine if they were 8till in existence and if so,

te o~ -

-what changes had been made. A’search of the Educational Resources
Information Ceriter data base wastalso'made. 'Table 1l lists the =~ '
a Iindividuals, groups,band sourcesmthat were—surveyed in an effort
o . to'locatenprograms. +In addition to identifying programs through
* = . the folloying sources, there WFnga number of self—nominated ’
Pprograms. '
. . o Table '1

Individuals, Groups, and Sources Surveyed @ .

The following individuals and groups were. contacted and asked toK
nominate programs.~

Director, Division of Adult Education, Bureau of Adult and
Occupational Education, U.S. Qffice of Education
Director, Manpower Résearch Program, U.S. Department of
Labor
Assistant -Secretary for Indian Affairs, Bureau of Indian .
. Affairs, U. S. Department of the Interior :
-Director, WOmen s Bureau, U.S._.Department of Labor
Division of Adult Education, National Institute for Educatign
Director of Research, Office of Economic Opportunity

. . . Director of Counseling and Training Programs, Department of .
Defense .
Chief State School Officers - , ' ';Lﬂ i

- Superintendents of -Public Instruction for U.S. Cities over" '.
, - 100,000 in population C
I ’ : Manpower Training Skills Centers and Area Manpower Institutions
' ° A ~ for the Development of Staff
: Regional Educational Laboratories and Research and Development
' . Centers
Presidents of National .and Regional Education Associations
Members of the National University Extension Assotiation
Member Institutions of thé‘ﬁ\éociation of University Evening
Colléeges
California State College and University Deans of Continuing .-
. Education *- .
. Heads of -Social Service Agencies . - ,
State Directors of Adult Education .
* State Junior College‘Administtators
State Associates-of, the National Association for Public
Continuing Adult Education ) N
. Directors of ‘State- Education Associations 4,—#
' State Vocational Research Coordinators

LR . . . P
A
° -8
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.:Tbglf9;19Vi“E,SOQP9?9_VeF? also’accessed in order to identify

- - .

programs: -

- -
)

Hoffman, F. E., Greenfield, P. O., Bliss, C. A., Colker, L. J.,
and Tucker, T. S. Explorations Part II: State Listing
of Adult Career Education Activities.  Washington, D.C.:
 B'nal B'rith Career and Counseling Services, 1974.
Women's Bureau, Continuing Education Programs and Services for
Women. Washington, D.C.: U.S. Department of Labor, 1971.
Educational Development Center, Report on Fifty Selected
- Centers Offering Career Counseling Services for Women. -
) Providence, Rhode Islahd: Educational Development
) Center, 1974. . ‘ .
Campbell, R. E., Walz, G. R., Miller, J. V., and Kriger, S. F.
) A Handbook vt Methods. Cqlumbus, Ohio: Charles E. Merrill
‘ . ‘ . Publishing Company, 1973.
‘ Catalyst, Wational Network of Local Resource Centers
A search of the ERIC data bank was made for adult counseling
programs B R N

-

Thisﬁ@hase of the search yieldEd'a totalkof‘752 programs to

be contacted for more in-depth information. An information form and

| )
_cover letter were mailed to each.of these programs. The form sought

. -information on the purpose, target population, étafffng, materials,

costs, evaluation, and major features of the program. Follow-up

letters were sent to all non-respondents.

Of‘the 752‘progréms, 460 or 61% responded. Of the 46@,
93 felt‘thaf they did not qualify for our search and declined to
. £111 out the QUéstIipr{naireiﬁhis 'rés‘glted' in"a total of 367
programs which gespop&ed»py complqting the form, and-mASt

> . v

also sent supplementary descriptive materiais,

of these

General Characteristics of the Shrveyed Programs

. , L e
By . s ,

.The Sponsoring Agencies. The identifie%fpfdgra@s are primarily
sponsored by five types of. agenciés or §§§gp§§b?These five ard:

X."
s
4

Four-yeasicolleges and universities; Community and Junior Collgges;

& v—— - .

. -0
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private_groupsland agenciés shch.as the YMCA, YWCA, and B'nai B'éith
 “Career‘and"Couﬁse1ing Sefvice; government _agencies and public
adult schopié which are'uLually ah adjunct to a unified or high
schooivdistrict. The percentage of programs sponsored by each of
these is presented in the following tablé: -
Table 2

Sponsoring Agencies

Sponsgor ‘Percentage !
‘ Four year Colleges and 347
Universities ) *
Community and Junior ' 207 - - -
Colleges ’ S
: -
: Private Groups and o, 187 )
) . , Agencies :
N v bovernment Agencies” : ' - 16%
. ' : : o«
PubMc Adult Schools§§ o 127
] g .
100%

« i : ' ‘ v
The survey revealed that in addition to providing céreer
- planning and development assistance to eﬁrqllea students, many

two-and four-year colleges and universities are expanding their
services in order to reaﬁhnqdﬁi;s who a;gﬂnpt”full-tiﬁé, traditional
college-age students. There were severél'examiles of colleées }'

1 .
offering programs to adults who were merely contemplating a return

. ’
to the academic environment. Some of these programs helped indi-
viduals consider the changes in their lives which a return to school

would require: .Others of .these alibwed adults té take college

classes in a supportive environment or offered a structure and 7
' n

: o B ¢




.or partiai inmate enrollment.

"

!

& \ v

: _ . |
schedule which was more flexible and fhus more suited to adult
geeds. Several of the programs spousoredaby'goVernment'agencies were

get in prisons and many of the other programs used'a- prison as one

, of their sites. Nearly 5% of all the surveyed programs had a total

K}

L
Program Structure: Staffing, Cgsts, Planning, ‘and Evaluation. . While

-

staffing-varies greatly among the programs, the one clear trend is

that the Paraprefessional plays a visible and vitel role in the

s

majority of programs. Peer:counseling.and aSsietance from adults

who do not hold formal counseling degrees, but who have "backgrounds

[4

similar to the clients' backérounde, takes plaoe in many programs.

These paraprofessionals have.generayly received some training for

their roles. The skills uost frequently mentioned as prerequisite
. , . T N
for all staff of ‘the surveyed programs were 'empathy, understanding,

and- an ability to relate to adults' and "knowledge of career develop-

ment." ‘ ' I : [
The cost data which were received were very difficult to use
as a comparison across programs. Some programs included overhead»

aﬂﬁ“facility'costé% while others reported. costs for materials and

staff only.' Furrhermore; sihce'staff'Salaries vary from urban to

. rural éettings and in various'sections of the country, and sincé many

of the programs paraprofessional staff members were also volunteers,

cost figures alone do not provide particularly valuable ihformation.

* U

In order ‘to replicate ‘a program, consideration should ‘be glven to
the facility or space requirements; the number, 1eve1, and pro-

portion of time of staff members involved; and whether materials .

-
I3

must be purchased or developed.

1'_2
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The status ofipladning and,evaluation efforts in these pro—,' 11;

.

. . \ :
grams is weak. Only a small percentage 8f programs were keyed to
-9 o 5

‘measurable clieng-objectives, however most did.Have fairly ‘clearly .

. i N i L

stated goals, which are much broader than objeétives. Unfortunately,"

3

if the objectives of abprogram'ane not clearfk\;;z;ed, evaluat&on

k.

of that program is also more difficult. Twenty- percent (22) ?f the

e
'grograms did provide evaluation data related to specific changes in .

I d

. program participants' lives as a result of the program, or data

keyed to measurable objectives. However, the most prevalent form
of evaluation data provided was the anecdota1 report of success or

>
N “~

participant reactions. _Thirty—three'percent of the programs were
. . . |

' evaluated in this manner. An equal percentage (337%)- had done no

evaluation yhatsoever and an additional lZZ‘provided such sketchy -

evaluation data ("An evaluation was done and the results were

pqpitive") that they are difficult to cateporize. Two percent of . o~

the programs indicated that an eva1uation was . in progress for the
first. time. The programs which were most likely to have conducted
an evaluation keyed to measurable objectives were those»receiving' ;Q%
federal or state’funds where evaluation wasgprohably a requirement

for the’funding. Because of a lack in sophistication in the majority .
of evaluations and the variability of the cost data which were
provided it. unfortunately is not possible to draw cost/benefit !

conclusions for the surveyed programs

Major'Methods and Strategies. The most;common'format”in which career

planning ‘and development assistance is provided to adults is the

c1ass—-some classes are held in the evening, some during the day;

v

13
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they last from four weeks to a full‘year, but nonetheless they are -
c1asses. The "second most popular format is the workshop, seminar,
N ~7

Y'Y

) _ ior small group meeting. While these formats ' may seem fairly standdrd
. . h

.many programs are using workshops and classes in innovative ways. As

vy -
P

“a part of'an-outreach funétion of many programs, c1asses'in career
e
p1anning and development are being offered in unique settings such
11 prisons, hospitals, and local libraries. Several programs-

offer seminars at unique times to accommodate ﬁorking adults. For

-

example, "'Brown Bag"&sessions have been held at lunch ‘time. Other

prograns.have‘arrangédvfor release time for ﬁorkers in order to

% ; conduct workshops in business and industry“settings.

. T ‘. : .” . . r )
» ' A portion 0of the programs are attempting to provide services

i.

and information to&h:a'adults in their homes. Four methods for doingp

this are the use o te1ephones, mobile vans, cassette tapes, and

homestudy "correspondence "courses. The advantages of telephone
) N - . L . . ' ‘ . B .
: counseling are-that it provides one-to-one interaction while elim-
inating the.necessity for the client to travel to the program., A4

'correspondence course provides the same service without the personal

contact. Another approach which eliminates the need for participants

to'travel to the program is to take the program to them via mobile -

. N f -
vans. Mobjile units are being used by many programs in an effort to

reach home-bound adults in thelir néighborhodds, or to.make information

-

more easily accessible by taking the van to suburban locations snch

«

 wwe, @S shopping centers, . ' ,"“'A ﬂ‘n )
T e An alternative to taking the ‘,gram to the participant 13 to

take zhe participant to the program. Again, mobile vans are utilized

TN - ) s .
# - 14
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- by some_prograhs purely for transpdrtation. ﬁowever, theasurgey
e 1 . . 7/
s : uncovered one program which was act@ially a residential program

for the participants. Individuals selected for the Mountain Plans

3

Residential Career Education Program are relocatzzé along with their

entire immediate family, to the Glasgow Montana Air Force Base which

. now serves as the site for the program. At the center, skill

training as well as planning and developme

for the entire family.

Drop~in an! resourci~centers also constitute ,ai programs. -
° _.9-

These usually do not have a specific éontext Oor set of objecthﬁ%&

but exist to dea1 with client probléhs ag they arise. They usua11‘
¢ =
provide information and referralfﬁo other agencies. Howeverb

/‘

* nesource and drop-in centers f[?r "adults as a rule had ‘very little

.
/ A

data to support their worth fn terms of the actual benefits pro-

vided to participants. Thege centers often kept figures on the
- S ‘ ) ) t

Major Goals. In g neral' the shrveyed programé addressed eight ’
y )
major goals. Mo7 programs did not address a single goal but rather .

These eight arep

\,\.‘

a claster offthe .

Mo,

. b }
Personal’ owth ("consciousness rais g‘) These,programs focus

W

on the per

onal characteristics of the participants, most
. ¢

. \particula ly their strengths and. values, and endeavor to help

particip ts reach their fu11 potential } i
K - N ']_5
s
< -14~
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“.Entry or'reenrry into educational institutions. These programs

- {

fa' o " help individuwmls to consider the adjustments in their 1ives

ﬂ# o which»schooling might require. Ihey frequéntly offer refresher ’

‘

c1asses or teach c1asses in a supportive environment so that

. ,v'

) participants' confidence will grow. ;

S

- Entry or reentry into the job: market. TheSe programs help
® ,
individuals consider the consequenceslof working and provide

v N .. ’

. " : 4 ’ ‘.-’ -
Job getting and job maintenance skilig,, -The focus of- programs ‘ ' X o R

- much job c1uster and océupational information.

. .
".

Ot. . . _ with this goa1 is on resume wriéfhg,'cqmpieting app1ications, o
“and practicing interviewing techniques (i &‘ "job getting")
and 1earning good work habits and aélitudes (i‘é,,"job
_maintenance-). ' AR : -

" Career decision making Programs with this as a goal he1p

W

participants acquire actual decision making ski11s ‘which [b

apply to a11 areas of life and garticuiarly t

choices.

Vocational skill training. These programs-provide,actual

’

training for various occupgfions. However, the survey
excluded programs which gave skill training only. In order
. | " to be included a ski11 training program a1so must “have had
a component which helped an individual select the most
guitable training area or which helped her/him develop job

'rgetting and maintenance skills.

-15-




T\\\\‘-\\\ H Survival skills. Thesé pfograms teach money manaéement and
o . A LI Y
* : ‘§ L budgeting, income tax filing& health care, nutritio?;‘legal €

. v rights, use of community agencies and resources\ and\other

- ~ similar skills thch help an individual cope with or survive
., . ¥ . .

)

-~

s "~ '1in 8ociety.

Nontraditional'careers and career patterns. These programs L

work on overcoming sexual stereotypes in careers and also seék
S . . ) . g’. i
. : o ; to make’ career patterns more flexible by encouraging more. part-

_L (3 '

L . '{\ h time jobs and job sharing.-
A ;

*

N
.
r

v Tar rget Populations Served. The par‘iculaf focus of the Survey was

e o to look at programs designed for women and ethnic minoritiesix There
4 *i‘ -
’ ~ : B is obviously overlap in these two categories, and within each, there

~ . hé
-

are numerous subcategories, many of which are also paraIlel. In

addition to programs for women and ethnic minorities, there are

- programs "for disadvantaged and low—income individuals, prisoners,

veterans, retirees and the elderly,«midcareer changers, handicapped ['

o

individuals, and people in rural locations. . *
) Thirty—two (32) percent of all the programs in the survey were

N
men to participate, but all dealt with, issues related to women. '

> -~ O - . -

designed specifically f§f women. Some of these programs allowed

There appear§ to be ne dearth of programs for women, although not

all groups of women are\assisted in equal proportion. There are nany
. - P ‘
more programs:for'middle—class, educated women who have never worked

or who have been out of_the labor market for a considerable time,

-“than there are for low;income women and female heads of households

17 DV
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who are frequently working full-time but in'low ievel;qdead- '

e R RO e N

‘ ' - ‘ ) N N - v
. End jobs: Many programs designed for the former group are of ay,

PR . (consciousness raising" type consisting of workshops and seminars'

vdesigned to awaken women's full potential and serve as a forum for
[ .- = . Yy

v
I

distussing problems and concerns. These programs are usually

) offered through women" s centers which .offer workshops on many topics i
BRI ) I oo
. port services ffor 3Famp1e, child care), informatio:?y H%;
v ~sources, referral services and/or job banks, etc. ‘Jhe specific | ‘.
A - : & — » '
1 : .
s - content or procedures .used in thesj programs is often vague, and '
> | L ' -
~ evaluation'usually consists solely of participant reactions to the‘ s .
) programs. On the. other hand, programs for low income women are N
most ’ apt to focus on coping or survival" skills.,>‘ - 5 i , . ‘;.".
Sixteen (16).percent of the total programs‘hadia’minority
Q“% ., errollment &f 30% or greater: _Within-thisfgroup,”the‘percenkages . L
“ S . . s A . ‘ A
df programs.with-particular ethnic group .representation is as- - -
; ! S o ' “ , .
follows: : S - _ o N : g
+10 o : . Co i
é%?" S - Table 3" - = ) 'ﬂ: : B : -
‘ - _ Ethpic Minorities Served ~
Ethnic Group Percentage ,
T . Black : 59% ¢
R . L o i : - . N
Spanish-speaking 23% ’
; Both Black and s S co.. - 3% .
' f K Spanish-speaking. . T L
' over 302 . ' e TN
‘ Asian , . . : . ) R - ' ) ) ! _5.% . : . :
p—— T o e : Ame:ican Indian" Py ’fT_,'—."'T’.'.‘,"‘,\_“ ":"‘: L) :‘- B T B ""5'.'% T "‘ P .. '."'""T'" .r. EIpme [y
Eskimo, Aluet 3 . oL S )
\\ .‘Mixed,(No one group / : : ‘ ; 54 ‘ .
' : . greater than 30% but- AR Lo : :
. combined minority L= .
. ~enroliment of 30% or more) _ -, 1007 .
¢ ~ ’ ’ ~
O ‘ ;17" ' . \ v ’
EMC . 1 R . - - v .




lnpaddition to helping participantsfchoose, obtain, and keep a job

S . : : 8
. programs with heavy ethnic minority enrollments also focused on ,

P I
" teaching Engl1sh or as31sting participants to learr; how to function
\ . ~ .

in or deal with society. A few programs for ethnic minorities

.
s

" focused on providing leadership training. %s

o

Products of the Survey . .. . ‘ : .
The purpose of the survey was to identify up to 100 of'the most

'promis propgams and to describe them in a catalog of. programs.- This

- _catalog has been developed and is described in some detail in, the

~

section on ProJect Productsg, - A planning manual has also beeﬁ developed

4

. to -accompany the - catalog and facilitate itsJuse. This document is also: -

. -described in the Products seckion, ~ . = . - .
. . . .- * . )
N : ' o N s
, ‘ N i " ' ~
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B . o ' NEEDS,ASSESSMENT

o v

*® P
+

Selection of Térgg; Area . o S .

-

The task force deéided to direct one program to a'minority target-
A o . ‘ '

- >

population. hey on:i:atheir atténtLon on a census traét-area

cailed Meadowfair which ‘has almost 50% Spanish- surname population

S

v with a median® ome, of abogt.$10,000.' A community worker who was:

- fami}iér witl/ the neighborhoéd'aad had researéhﬁexpefiencewZonducted a
o C o : _— o L
- survey of the career development needs.of péople in Meadowfair. A

.
-

k' :. C réﬁfom paﬁpl of 184 peqple:;n the’neighborhogd was %ﬁtg;viewedﬁghd.
wthis inf&rma‘iopVWaé ugédqas.the basis fof-éeleétiné a program to- -

ﬂﬂf;ﬁéliﬁﬁfémenf' 'iﬁ this af;;; | . | ) ‘: ;

" | . ‘ ‘The.Me‘ owfai& eensu% tracé area has é!popﬁlgtioﬁ g§f7’§56.

‘ .,OIt is cqypo;ld primdrily of owner %bcupiéd,single famil} Womes -~

N .\‘. .Bﬁilt\shggP 1950, There are albo ‘sections Qitﬁ ne%gEééigﬁfaigggx.h

‘. tmgnrs which havé a high tagr of single dndividuals. ’
_ and apa;t§§$§§,wh ch have a gher percen aggvo singleg ndividuals

A Followi;é)i; some demoéraphic iﬁfgrmatiqp'hbout the a‘y 'i Jﬁ)j- .
' . o E o e ad
| thnié/Racial'C§ﬁ o }éic&’ , !
‘( -i Spanish sﬁrﬁé@;Vlanguagg' o 49.1% :7';;§i
White, ngn’Span}sh su;ggme'. .' 38.2
N " Black . .. 15
“/9 . Oriental -~ [ - . ;¢ 27 o .
Other, - 1f. 4-'.if'2.5 - -
Income. )

Median household income = $9,689 .

" Average household size = 4.57
Households below poverty level = 11.5% B
oo 21 ¢ |
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,.1?
Employment
s ' Unemploynent rate for total population = 11,2%
Unemploynent'ratevfor woﬁen =15.7%

Women em; 4ployed = 30,47 °

e . e - ‘

&L

Family compo

Housing uni;sfhé;éed by women)-'llZ

 The~ Meadowfair area was selected‘as a target site for the needs

-
.

agsessment beeause of these characteristics.

. . L ’ ’
. N L N

. 1

N *

-population size that can be adeqpately sampled in Ihe time
given for the sutvey

. =high percentage racial/ethnic "minority" population relative _
L to other census tracts in Santa Clard County o ;
L .
~high percentage unenployment relative to other tracts in .
Santa Clara County T

. “lack of local resources for career guidance, counseling,.
. placement services

I _‘ . . . . . v

-migration of female headed households to this area

-migration.of San Jose familtes to this area

A Y

\\\ A--young population enfﬁring the labor market- .

~transferability. Meadowfair‘}epresen s the suburban sprawl’
phenomenon that}has become ‘a dominant Rattern of city . '

expansion, espe¢ially in California o S
» A - .

=22~ , ’ i~ - ' -
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LT . o 8y (
- Procedures in Needs Assessment

’

) (A duestionnaire was-devefoped with:questions‘on personal

characteristics,rempioyment status, preferences in clasd format,

2l

o

L W ’ . ° ~ - B
“"and awareneSs of resources in,the area, A copy of the questionnaire

is 1nc1uded at the end of this chapter. 'To identify needs a card sort

- >

“o B .* technique was used in which respondents could s€lect options in the

o

follow1ﬂ§ ‘areas: - | N ._' \7, - -
N ~-th1nés they would like to learn . -,; : ,..,.‘ | o
. P I. -things tQ make théir P;rsonaJ? "1i,'fe better ! PR ”I“‘)\_
» - 'iservicéé Othef ﬁeOPle'oould séfer' A -
. . _ -f;" .': . . Cy

?things.that,would help them find a, job
Needs in these areas were printed“bn cards and respondents

o~ selected the cards with the needs of most importance to them. ‘Re-

spondents co:}d also make open ended responst to these questions.

The quesfionnaire was field tested on,a sample of 24 respondents,

' The field test provided information which was useful. in refinfng the
' questionnaire and'finalizing coding categories. ‘It also provided
useful 1nformation on field operations for _the survey. Interviewers

found that it was much more difficult to ‘get 1nterviews during the day-
J o _ ]

time,cpartly because-peoplg were not home., They also found that the

e length of the interview was a half an hour or less in six cases and

* - .

f up to aft hour in"fourteen eases. C '

T t ‘The needs assessment survéy was done on a door-to-door basis and .
N ' ’ L. v,

- . included a sample of 184 people who were selected on a systematic basis.

jo

The interviewers were bilingual in Spanish and were'carefuif§ chosen

<

e _i:iiforitheir_ability toirelatemto,thefresidents.of_the_community,ci:~“A;”c:q;“ﬁ

o The - survey coord1nator trained the 1nterV1ewers and ]
-~ -23- . - . .
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.

--

° Ve

implemented as'planned.' e

F Results of Needs Assessment

o The survey provided a detailed profile of the residents of

v -

the community. ‘?he results from the card sort yere the most,usefnl
. . ] . Y ' . . o . ) : .

. in selecting a prbgram. Following is a list of the needs cards
. \ ‘(\' .

which were chosen first -or second priority or picked within the

qFrOup more’ times than would have been possible by chance. : ' ’l

'l;J Training for new jqb ..
- 2. Informatdon regarding training programs
'3. Improved énglish

4,  Learn a skill or hobby (write-in)
5. Manage money\better

6. Finish high school o
B J"

7. Make decisions\and solve problems EEtter
' 8. Change jobs, plan new career ' "
9. Legal hel’
10. Know where to look for work
11. bearn about self, interests, and abilities
12. Child care oo
13. Soibe problems with children

The following were not chosen often enough: for their scores

to be stat{stically significant.

14, . Information on,government.benefits and aid

15. Solve family problems




cL /L-V ; 16. Do jcb applicatibns and interviews o
.ll7. Transportation '
N . . —\/ . ‘C.‘
. o 18." Meet people, find friends M A

o - 19, Medical help '

q 20. Learn to' drive : R S

21. Volunteer

22. Hél.Luith job (write-in) ' : .
25.! Personal support (write-in) | ?
7N ’ - AR D
24. Community or agency help (write-in) .

Often the results of surveys are too general and vague to be

very useful in planning. But in this needs pssessment the use of
~ .

needs cards combined with write—in responses was an effective way

of identifying a list of specific concerns which this target population
perceived as important to them« The needs assegsment also provided a

L 4
LY

resource of information on class preferences and kinds of training

N-

desired. - T h : : 5

‘Following is a copy of the4introduction to the questionneire,“the

L '
content used for the cakrd sort, and the questionnaire used in the survey.

~

A\
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' c o .SAN JOSE UNIFIED SCHOOL DISTRICT - ¢ S Kn. o
SEPR° C. Bxiixnces - ' : HARLES S. KNIGHT &
stant Superintendent - . Telel%l’(l);;lep A(::szvzs?f 5303 : Superintendent of .Schoolq '

" SAN JOSE, CALIFORNI®95126 |
| January 16, 1975 . - | -

Uy
®

Project Careers ig a new program sponsored by the federal government th‘bugh .
Metropolitan Adult Education in San. Jose,, During 1975 we will start -an experimentql oS
program in this neighborhood for adults who want help with their careers - whether r h
that means jobs,or just doing what ypu want with your 1ife.

- _D\’.

It is important”that community peopleahave a say in deciding just whqigkind of a
program comes out of Project Careers. " Thdt" 1s why we have asked ‘t6 talk w you.c
‘It would be a help to the whole community if you could take time to tell us ﬁhat .
you want to happen\here.( . * - f,. g g@“
If you have’ any questions about Project Careers, call the Meadowfair Community Center
(274-4272, King & Enesco) wagdQask for Pia Moriarty. She is- coordinating these iﬁter-

views, and she would be gl exp1a1n things further.
Thank you for heIping with~this?survey. o § S j':;' ST o
:“}4;: . B - . ’ ’ : ’ ’ - .. -‘ ----- - . . - : » o I :

El Programa de Carreras es un proyecto nuevo' patrocinado por el Gobierno Federal

ntraves del Programa Metropolitano de la Educacién de Adultos en San Jos€. Durante

el afio de 1975 vamos a empezar un programa experimental en este barrio, para adultos

«que deseéan ayuda con su carrera -- ya Sea para. trabajar o hacer exactamente lo que o .
usted desea’con su vida. =~ \ : . R : : ' o
Es muy importante que la gente de este barrio participe en 1a decisidn sobne 1a clase

de beneficio que resulte del Programa de ddrreras. Por eso hemos solicifadb hablar

con usted. Serd de mucha ayuda para toda la comunidad si usted nos dedica un poco

de tiempo para decirnos lo que usted desea que suceda en este barrio.

Si tiene usted alguna pregunta re1acionada con el Programa de Cafreras, llame a1 -
Centro de la Communidad de Meadowfair (274 4272, esquina de King y Enesco) y pregunte

por Pia Moriarty, quien habla espafiol. "La Senorita Moriarty es la coordinadora de
‘estas entrevistas, y- ‘tendr{a mucho gusto en hablar con usted y explicarle este

programa més det 11adamente. T ‘ v - ) -

Huchas gracias por su ayuda en este estudio.

JLsep C. Belleﬁger

, « . - .Director, Project: Careers
’ . ’Director, Programa.de Carreras
ek B . - (—,i@:—, L S T .
26
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'

Meadowfair Career \Need$ Assessment Survey ~-- Card Sort’ Content

g W - . .
Needs to "Leatn Somethin S - \’-
- Get train1ng £o ‘do a-new job (Interviewer writ in the kind of training desired)
Tomar entrenamlento para un trabajo nuevo

- Learn how, tb speak,‘read, and write English (better)
_ Aprender a hablar; leer, y escribir ingles (meaor) ' . ‘ s
oo = Finish hlgthCh001 and- get ‘a diploma — - R B ' S R
‘ Terminar mi gh | school y recibir el diploma . o :

- Learn hdw to drive S ' \\;

- 'Aptrender como manejar’
‘= Learn how to marfage my :money- better - oo et e T
Economlzar,miidinero ‘mejor '

Personal Support Needs : " ’ . .

- Learn more about myself -- my 1nteres§s and abilities
Conocerme mejor —-- mis intereses y capacidades

- Make decisions -and‘solve problems better or. more easily
Tomar decisiones y resolver problemas mejor o mas facilmente -
- Learn how to solve family problems (with my husband or- wife, or with relatives)
. .Saber como resolver problemas de familia, (con mi esposo/a, o con par1entes) '
'" . - Learn,how to meet new people and f1nd friends here - -
~ Saber 'como conocer nuevos amigos aqui
- Learn how to solve problems I-have with my - .children
Saber como resolver problemas que tengo ¢on mis hijos ...

Community Help Needs
- Find regular babysitting I <can afford
" Encontrar quien cuide mis nifios” a un precio que puedo pagar
- Get regular transportation
Obtener transportacidén regular
- Get legal help or advice
Obtener ayuda o consejo legal X
- Get medical help . . y : . ‘ ' ,
Obtener ayuda medica : ’
- Find out about. tnemployment benefits, food stamps, .or welfare .
Saber acerca ‘de asistenc1a publica -- desempleo, estampillas de comida, d-welfare-

Job-related Needs . Z
' - Learn how to do job appllcatlons and 1nterviews
' Aprender a llenar solicitudes de trabajo y pasar la entrevista
- Get experience by volunteering at first
. - a Obtéener experiencia trabajando -como voluntdrio al princ1p10 ' F
- Find out where to look for work '

Saber donde buscar trabajo

- Learn how to change JObS opyplan a néew career -~
Aprender como cambiar de trabaJo o a planear una carrera o S
- Find ‘out about training programs and how to get into them .

dConocer programas de entrenamlento y. como- entrar en ellos




. : . : House| Number N
, INTERVIEW INSTRUMENT : . jL . .
' Interviever s :

1.  How long have you lived in this house? thd B o
zbesde.cuéhdo ha vivido ud. en esta casa? * ,\ ' 1. —_—

"6 ‘months or less (If‘the‘per?on‘saxs'19723’”"“' B I
- 6 months to 2 years write that and come . - )

- 2 to 5 years . back later to circle the
5 to 10 years correct number.)’ .
- 10 to 15-years———— — e i L
- 15 to 20 years . L

- over 20 years

=
]

T (Circle one)

~NNoumpwN
1

2. How long have you lived in this néighborhood?

'Desde ®uindo ha vivido ud. en este barrio} o o
(Neighborhood - San Jose gouth of Story Road N -
« “and east of the Bayshore Freeway) B _

s’

6 months or less *
6 months to 2 years

2 to 5 years

5 to 10 years

10 to 15 years

15 to.20 years

over 20ryears

(Circle one)

SNoounmpD>wN e
]

-

3. How many people live in this house?

(Cuantas pErsonas viven en esta casa? Co T O —rw

(Circle one) Y4 - one person

- 2 people

- ¥ or 4 people

=5 or 6 people ;
- 7 or 8 people T .
- 9 or 10 people Sy ‘\l
- over 10 people :

NSO nmpwN

4. Are Ehey all part'of your family? . ' .

<Todas son de su familia?
(Family grandparents, parents, brothers and sisters,
spouse, your children)

(Circle one) 1 - yes ' 3
2 = No ' : J .

" ~
&

a (1f the énswef is no, then ask: (Write in number). o

oor

i. : 5. How many are not part of your family?
(Cuéntas personas no son de su familia? _

[}

numbet in
~ famil
28 Y
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. ®.

' Q;\' Do you ‘have any children who liVe here with you? o . s
. (Tiene ninos que viven aquf'con ud.? o Y % o
' ‘ g T . ‘ number‘oi
. (Girc}e one) ; : Z‘ES o . (. . children
1 ‘ . . ) 3 . ! . ' ,‘ under 2%
(If the answer is yes, then ask: (Write in number) . - '
. 7. How 01d are they? - ' p- '
R A . Qué edades tienen? e e ff e N . S
- i o N
‘ L e e ‘ B S oL . number of
8. Do you have a telephone? . - B ~ .+ _. [ children
— '(Tien’e’feléfonb? S e U ok S ~~e- ) ?—%w»:—sum—
. V . e . i . . ) . . L] .
(Circle one) _ 1 -.yes. .~ ' v o ‘ . \ A
: 2 = no w o N A L
9. " po you have a Social Security Card? ' . , .
¢Tiene Segﬁgo Social? ' ' f‘ : . :~,‘ ° -i E h f. LT
(Circle one) 1 - yes . 8. » _
2-mo - A DU BN
10. - Do. you ha%e a California Driver ‘s License? A
¢(Tiene licencia de ﬁnane_']ar de California? o .
(Circle one) 1l - yes _ ' ‘ ' _ |
: o -2 =no PR TR
11. wWhat does the word CAREER mean to you? (Do not read .alternatives) i , L
- cqué significa la palabra CARRERA para ud.?, L ' }T i{ 0.0 _
(Try to 1l - just having a job, any jpb- working y A )
circle 2 = having a worthwhile job, a job you want or 1ike
one; 3 - having a steady, secure job one you plan on - |
. otherwise keeping + L
write in 4 - something for which you need a.good . education o s
' VERBATIM) 5 - having a job that pays good. money ' o
(Lf the 6 = having an occupation, a trade you. can continue v
con pives ‘to do in different places .
person gives 4 = something professional (doctor, lawyer; etc.)
more than .
ne answer 8 - something constructiVe outside the home, -~ . _
one answer, - outside activities ' . .
indicate ' - ; " _ S
S : -9 = don't know : ;
most im=- , '
0 = other W : ?
portant . , : . - :
- aspect. . AN
Ask 1f you
' . are not \
. sure.) N : T . S u
. r :
; ‘_“):' :
| 29
m \ ~ -
29 ) ‘ ﬁ
rd v % ) T N &




Iy

¢ \ v -
¥ . .

P ..,\.,----.. -

f(-((-\

« < &
V<<-—..‘<-<..¢<(¢<<.¢.I(<.~< WE A A

16 What career would you like to have?
© (Qué carrera le gustaria tener?
| (Write in VERBATIM)

) : * Page 3
. H ’ » :
'12.) Do you have a career? .
(Tlene ud. una carrera? ' ' ' )
(Circle one) 1l - yes- - i
——2 = no , |'
e (1 the answer is yes, then asky) (ﬂrite in VERBATIM)
. 13. What is it’ , . '
‘ ' | (Cudl es su'carrera? .
Vo
B ) |
. | N
| _ o
| —
14, What would you need in ordexr to go further in '
. youf career? . .
¢(Qué’ neces1tarfa ud. para avanzar en eu carrera? -
- : (Write in VERBATIM or "don't know" or "nothing")
. : ,:!‘ ’ o ’ ‘ '
w AN g : .
v o (If the answer. %s no _then ask: )
. —3 15. Would you 1like to ‘have a career?
Ce (Le. gustar{a a ud. 'tener una carrera?
v . . (Circle one) 1 - yes o
- ‘ . 2 - no ,
. q . - ’ v \\.' . .
- -”;)) A (If the-answer is yes, then ask:) A

I R LI IR I B R

(1£)ansver is no, go to R N

next page)

L

7 i '_ » ~ .,

7. What would you need
that career?
(Qu€ necesitarfa ud.
esa carrera?
(Write in VERBATIM
- or '"nothing")

1hlorder to have

/*

para obtener

‘or "don't know"

-30=

c« € o«

16.

13,

4.}

15,

17.]

" 11,
i ]
12, .
career
13. ’
. Need
14.
‘need
15.
' need
16.
Eneed
17.
need
18.
12.

L« CAY@eE « <<« -

need;,

need

A



.4

(Ask everybody) , Tl ;
18. 1If you wanted help with a career, “do you:know of an agency where

L you could find it? .~ g : )
 $&3 Si quisiera ayuda con su carnera, <sab/ de alguna agencia donde
b pueda encontrala? h S

(Circle one) . 1 - yes

“""T——"Z - no-

_WMNM“::” I (If the aHSWér iS YES, then 83k ) G;W
« <19, Where? FEre 4 i . ;
(Dénde? <’ j7f L w.m.m,”.-gl“_

(Circleqon ;£1 el HRD, EDD, employment office
©2 2.5 community college 2 -
- adult education

ommunity center 5

}4 terans administration (VA)
,ather (Write in- VERBATIM)

! ' .ﬁW
R -

\IO\UJ-\WN
]

~ ¥ . v )
= Y i

R LA e 22T T —
i o 20 Have you' ever tried that diency? 2

(Ha ido alguna vez? ' ' ~—

. - (Circle one) 1 =~ yes'
. K 2 = no
) 4

19.

20.

CARD‘SORT € (Get your cards out)

‘A Maybe there are some things that can help you right now. A group

~ of people who made this questionaire put together a list of some

- ideas,” and, I d like to go thrdugh those with you, First I'll ask
- for your ideas, and then we'll look at these cards.

Tal vez hay algunas cosas que pueden ayudarle ahorita. Algunas
personas que hicieron este cuestionario escribieron una lista de
ideas, y quiero repasarlas con ud. Primero voy a escribir sus
ideas, y despues vamos a leer las tarjetas que tengo aquf

v
® ~‘..‘(‘(( "(“(((' T T W W w2 s i M VAT g W A XA W

(FIRST GROUP =~ Cards in the 100's) ‘ . /}“J
B The first group is about things you might like to learn Is there
S anything' that you would like te learn to help make your life more
' ‘satisfying? . o

/El primer grupo és acerca de cosas que le gUStarfe aprender.
(Hay algo que le gustar{h aprender para vivir una vida mejor?

(Write each response on a blank card .and give each
a number -~ 106, 107, etc. Set these aside unti
the final question of the card sort, # 29 ) 7.

$

’ 4t
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C . (After writing onﬁtheﬂblaﬁk cards, present the typéd ones. )

- Here are five possibilities that-our group thought of: ‘
A‘.Aquf estan cinco posibilidades que puso nuestro grupo:

-
:

(Read through' the cards in the 100's and place thém
in front of the person. Then ask:) N : .

¢Alguna de estas le pueda ayudar en su yida ahora?
\( =

- ' (1f .the person sayé(ﬁo, fi1l in XXX and go on to" the’
\s PR next  group. 1" the person says yes, then ask:) -
‘B Please pick one or two that would be the most important for you.

-Favor de escojer el uné o,dos de los mfs importantes para ud.
(*%if 101 is chosen, specify the kind of training:

_f]{“”mﬁouiaﬂényan these thingsﬂﬂelp you iifo.now? ' \\‘ R

. .(Write the numbers of those cards { 21.
.\: - o i h’ere: ) '._". . 22 -

(SECOND GROUP - Cards in the 200's)

LA 'The’ sedond group is'about“things to make your personal life better.
El segundo grupo es acerca de cosas para mejorar su vida personal.
. ' . o+ '

~

B . Is there anything that would help you with your personal 1ife?

- (Hay algo que le ayuHar{E con su vida personal ahora? : , .
v (Write on the blank cards and follow the same procedure f{fﬂ\>
as above.). v _ (Write in numbers) ° 23. o
24,

14

. (THLRD GROUP - Cards in the 300's)

The third gfoup is about services that other people could offer.

A
: El tercer grupo es.acerca de servicios que otras personas
.puedan ofrecer. . . o o
Is thére anything that other people or community agencies could
. help you with? . R L T TR T T
_¢Hay algg en que le puedan ayudar otras persohas o agencias de
" "1a comunidad? ’ _ s o
(Write on the blank cards and follo lie’ same procedure
as above.)’ (Write in nuﬁbers) .25,
B B 26,
. _ _ y -
(FOURTH GROUP ~ Cards in the 400's) -
. : The fourth group-is about things that would help you find a job.

El cuarto grupo es acerca de cosas que le ayudaria encontrar trabajo.

uu__;;p

Is there ahyﬁhing that would help you find a job?
¢Hay algo que le ayudaria encontrar trabajo?
(Write on the blank cards and follow the same procedure

as above.) (Write in numbers) 27.
| | 39 8.
o | " 3 . =32-

22,
23.

26.
27.

\

28.
29.

]

|



(After you have finished all four géoups:" , ‘

Read through aid the handwritten cards and place them in front of

'the'peﬁbop. Read .through all:the chosen typed'cards and place them
- with the other cards in front of the person. Then ask:) - ‘

~

Of all the cards you havé'picked, which two are the most important *
or necessary fo:'you right now? Which one is your first choice?

Detodas las tarjetas que ha escojido, ¢cuiles dog .son los méds {
--— - —{importantes o-necesarias en-este momento? : :

Ry ' '
¢Cudl es lo mds importante?

1l

. (Write only two)  29. first-choiceq. ) 7 , 300
30. second choice ) % . - 31.
: (Save all the handwritten cards and write down their numbers and
- what they.say after the interview is finished.)
Card. Number What it says
i H
‘Lo °
)
’ ' .

s

31. What would be the best way for you to get this-help? (Read the alternatives)
b ZCuél es el mejor modo de conseguir esta ayuda para ud.? ’ -

»

- (Circle one) 324
’ ' - small group/en un grupo pequeno

- class situatipn/en una clase

=~ radio ~

v

- on.the job/trabajando

- other/otro
- no preference)
~ Nno answer)

S
WOONOWV S WN
)

NN

33

@

« individually/individualmente ' ~ :
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32, In what place? .ﬁifr g (Read alternativeb) lj R )
(En’ qué- lugar? e . - ey )
. e ' S n
‘(Circle one). 1 - in my home/en mi casa \. S e T - 33. B
~ 2 - in.a neighborhood home/eR la casa de un‘vecinoL BN
3 - in'a community center/en un centro de la comunidad
S .Y .. 4 - in.a school/en una escuela' : L
VIR 5 = in a.business oi #ndustrial facility/ i _
\ ) en \urkedificio industrial-o de negocios -.;‘-,& a
* 6. - other/otro T
(7 - no preference)
(8 - no ansWer)
33. When? On weekends or during;the week?
"(Cuéndo? Fines ‘de semanas o durante la semana?
(Circle one) -1 =« weekends t?' ‘ | 34.
2 - weekdays B :
(3 - no preference) _ ,
(4 - no an%yer) . : 1
34. At what time? During the morning, afternoon or evening? )
: : 22 , .
ZA,qué'horasz Durante la manana, la tarde, o la noche? '
‘(Circle one) 1 - mornings _ 2 o ) 35.
: 2 - afternoons ‘
3 = evenings .

(4 - no preference)
(5 - no answer)

35. - At what times of the year? In the autumn, winter, spring or summer?
’ o

-EEn'que temporadas del afio? En el otofio, el invierno, la primavera,
~oel verano?

(Circle one) 1 - autumn + winter _ . ) 36.
. 2 - winter + spring .

AR “3"a SPLANg + SUNMMET = re-es e mmmrriise i

4 - summer + autumn | . . 1
5 - other ) - '

6 --no preference)

7

- nO answer)

(
(

34
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;o .. . ‘ B .
. .36.¢ Do you have a job right now? Y ) ' .
. gzéig trabajando ud. ahorita? }r ' ’
(Cijpcle one) 1 - yes ’
oo 2 = no —-i[
. i
4t . :
e e T (L E the answer-is- yes, then ,as'k: L 'SL e
.. ‘. ‘ 37. What kind of work do you do? ' -

R (En qué trabaja ud.? ' A .

T ¢ (this means skills, like carpentry, typing, etc.)

(Write in - | ~ Y

. _ VERBATIM) -

- \L

38. Have.&ou ever had a job?
(Ha tenido ud. trabajo alguna vez?

time . .

skill

jor< < e

D (Circle one) 1 - yes &, 37.
- 2 - no l v ’ e
’ ' ¢ (If the answer is yes, then ask:)
, : ) 39, when was the last time you had.a job?
' (Cudndo fue la Gltima vez que tuvo trabajo?
(Circle one) °* (1 - currently employed) : © 38,
. o 2 - less than six months ago ..
- 3 - six months to a year ago
*4 - one to three years a
. . 5 = three to five years ago
6 - five to ten years ago.
7 - more than ten years .ago N
' i
G - 40, what kind of work did you do? ' 8 Lo 39,
(&5 C . (En qué trabajaba ud.? ' ) ' : .
(Write in‘? - 7 (this means skills, like carpentry, typing, etc.)
VERBATTM) : -
f . . ‘L; 5 .' : , ‘%
B DR (asE - everybody Who Has Worked DefOred«« -« ««x-« i c rrmmimaara i er iy e
41, Of all the kinds of work you've done, which two did you like the most?
De todos los trabajos que ha tenido, £cu£1es dos son los que_le gustaron
-(this*inctpdes current jobs) - : 'm4s?
(Write in iy 1 - - 40,
. VERBATIM) " N\
: : . ‘ 2 - 41,
(Ask everyone) . = = -~ .
L—- 42, 1If you could have any job you wanted, which would you choose to do now?
81 ud. pudiera tener’cualquier trabajo, égqél escojerih ahora?
. (this ingludes present, past or desired jobs)
: : o 1.= none--=I don't want a job now
‘. 2 - (Write in VEREATIM) 42,

35
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43. Cpuld you tell me where your family's total 1ncome for’ this last

December falls on this list?, .
¢Me pueda decir donde entra la cantidad di los ingresoa de su familia

durante deciembre? -

(this includes income before _taxes and any public assistance) , o “s.
- IR, O . (Amual 1nc°me) . e e s e
'(Circle one) 1l - less'than $120 ' under $1200 <«
2 - $120 - $250 $1000 - $3000 :
LT 3 - $250 - $500 " $3000 - $6000 . -~
4 - $500 -~ -$750 $6000 - $9000
5 - §750 - $1000 "~ $9600 - $12,000
6 - $1000 - 1250 $12,000 - $15,000
7 - gver $1250 - over $15,000 o T
8 -'don't know ' : )
9 - no answer | o T meeTmme e 43,1 -

44, Was this amount the same for every month last year? (1974)
(Recib16 la misma cantidad cada mes durante 1974?

(Circle one) 1 - yes
- 2 - no

! | : (If the answer is no, ask for enough'explanation - .
to be able to, estimate total annual income) :

- 3

A

4S5, What is your family sifuation right now? Are you: (Read alternatives)
(Cuél es su esfhdo civil ahorita? Es ud. .

- sing{fﬁ never married/ soltero, nunca casado 44,

1

. 2 - married/casado*—

o 3 -~ separated or divorced/separado o divorciado
4 .
5

N widowed/viudo -
USSR P

no answer
46. How far did you go "in school?

(Circle one)'

Ay
LIS

/Hasta qué grado llego en sus estudios? 45,
’ grade leve
(Circle last grade completed:) »
1 2 3 4.5 6 7 8 9 10 11 12 13 14 ‘15 16
(Cigcle one) Last graded completed was 1 = in the United States 46.
T }2 = in México where
' v " '3 = other : : '
47.- Do you have any diplomas or certificates of completion? 47.
(Tiene ud. algunos diplomas o certificados? (Write in VERBATIM)
: 48.
. 49. -

36
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_ . 48,

?’

ER 4 4

49.

AY .
P , L4 v

How old are you?
KCudntos aflos tiene ud.?

18 - 25 :
.26 - 30 . _ - o
31 - 35 o ' o >
‘36 - [}0 ' . . : . S
41 - 45 | - S
46 - 50 . B

,;_, 51 - 55 e - S e
- 56 - 60 . .
-6l =65 -

- over 65

(C}fqﬂe'dne) N\l

Ul
110 40

o
[

(~
k’V
o XT-X- LN

50.

Do you consider qurself part of E_minorltngroup?'
iSe considera ud. miembro de una minor a? »

l . , P
- .

- (Circle one) 1 < yes-f;__] _ _ .
. - 2 -.h'o o - . A . ‘,. .
: (If_lhe answer is yes, then ask:) . s A

50. Which one? (Write in VERBATIM)
zpuil es? C

" 51,

52.

We are going to be talking with about 200 people here in this % -
neighborhood, asking them the same questions I have just asked you.

When we are finished, we will take all the addresses off the interview
papers, so no one will know what one person or another saild. Then we

want to have a meeting with the whole community to put together all the
ideas that people like you have shared with us. We want to let you .
know what we have heard and see if we have listened well enough.

Would you like to xeceive a notice about when and whefe this meeting
will be held? -

(Circle one) 1 = yes’ - - 53.
: 2 = no : L Lo

Vamos a hablar con mis o menos 200 personas aquf en este barrio,
preguntandoles las mismas preguntas que le puse ahora. ‘Cuando- termfnemos,

" vamos a quifaf”tbdéé'las'direCGibneé'de'165'papeIe5“de la entrevistas- = - -
Nadie va a poder distinguir lo que dijo un individu' o otro. Entonces

vamos a reunir un,metin con toda la comunidad, para resumir las ideas
que nos han dado gente como ud. Queremos decirles.todo que ustedes nos han
dicho y que nosotros hemos entendido. v

cQuisiera ud. recibir una not{cia de cuando y donde vamos a tener ‘4§‘
este metin? : '

o

37
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38
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. Meadow Fair Needs Assessment Survey _ A
Identification Sheet \\ \
. g : . R kY Li\\
House number: *
: Address .
Geographic Area: 1 2 3 4
Date of Interview: ; f
Time of interview: &eme
. l).m-
1 = weekday
2 - weekend or evening
Interviewer: 1= Erendira
) 2 = Lorraine
'3 - Roberto
4 - Sandra
5 - other
‘Language of interview: 1 - Spanish
- 2 - mixed Spanisb and English
3 -~ English
- 4 - other
Length of interview: 1 - less than half an hour - RS
. 2 - half an hour to an hour ver
3 - more than an hour b *
Sex of respondent: 1 - Fémale o —J J
2 - Male E
Racial/ethnic ID ’ .
of respondent: 1 - Latin -
e . 2 =Black
' 3 - Anglo ‘ ‘
r 4 - Asian American &g““
5 = Native American -. - .
6 - other minority .
Interviewer Comments: . ‘
i
s ] )“
‘;1w. . h
- .Je

54,

'55.

56.

57.

58.
PN
59.

. 160,

geog..

ko

i

#

time

interviewe 

"language

N\
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. “ SELECTION OF PROGRAM MODEL #1 ° W

\m . . ”(ﬁ%
) The needs assessment in the Mbadowfair area produced a ranking

of respdndents' needs. Ihé project task force gndvsgaff decided té

focus on the top eight of'thqpé neeas listed in the preceeding
 section. The next sEép y£s}t6”idgntif&:ﬁfdgiémé'ffbh”%hé search

which were being included in the catalog of prqmiéing programs and

also addressed needs similéf to those priorities. It was hoped that

‘ t : v

a program could be found which was being successfully implemenfed o ﬁi‘" -

elsewhere and which, with some modifiéétions, could be used to .

. .. 3 ) ' .

_meet needs in the Meadowfair area. The following steps were taken® ¥
=8 ; K s

in the selection of the first program model: S

.There were forty-one (41) programs which met the catalog
ci;teria and addressed one or more of thé top eight needs of the

Meadowfair area. The titles and locations of these programs are: PR
. : .; .
. . 4 “ [
M 1. Duluth Skill Center
- Duluth, Minnesota

2. Muskegon Skill Center
Muskegon, Michigan

3. Career Development Curriculum
Alderson, West Virginia

4. dklahomé City Skills Center
Oklahoma City, Oklahoma

5. La Puente Valley Adult School- " -
Industry, California

6. English on Wheels - . - I
Salinas, California

7, A Career Decision Making Model Utilizing Adult
Basic Education and Career Counseling for .the
Underemployed and Unemployed Adult )

' Huntsville, Alabama ’

!

8. Program ECHO: Education Through Consumer Homemaking

s Opportunities
‘ Hempstead, New York

9. Women's Reentry Program
Cupertino, California - _ .

39
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, . .

. ) Mo

Wt

- - 10. Women Returning to Work . . ‘ i .vﬁﬁs:t
Hackensack, New Jersey '
- . - 11. Consumer Education/Family Life. Program
" Paterson, New Jersey
12. Home and Family Life Program |
e o o ? ,_Dallas, Texas- - - ; I— e e e e e - - ;}17
13, Pre-Vocational Training Program . ! .
- Chicago, Illinois
- 14. Career Education for Adults
) ’ v Auburn,‘Alabama [ . . o
. .15. Project "APPLE CORgai(Adult Prescriptive Program )
, “.' ¢ . for levels of Employment--Career Oriented Education)
Lafayette, Louisiana
e 16. Human Resources Devélopment Program
: Kinston, North Carolina : (
e oL
17. Career Decision Makidg‘ ' . . -
Butler, Pennsylvania
18. .Career Education for Persons in Rural Areas
Wausau, Wisconsin
19, Modular Life Planning/Career Development
- Amherst, Massachusetts R
20. Career Education for Mature Women N
y Edwardsville, Illinois o
21. Human Resources Development Program ‘
" Dallas, North' Carolina '
22. Woman's Workshop in Self-Discovery o SR :
Baltimore, Maryland T
I . + . v, . .
e 23+ - Guided Inquiry Group'€areer.Cgunseling o -
' .Urbana, Illinois . o ' : v
24, DiscoVery Program for Women S g o
‘ St. Louis, Missouri ~ o
25. Deciding Program of the Women's InsETtuTe o .
- Paramus, New Jersey oo .
26. . Career Counseling Program for Adults
Newtqwn, Pennsylvanla
27, Career, Exploration for Women *
“ - Lawrence, Kansas e .
28. An Approach to Bringing 0ccupational Information to
. the: Underemployed and.Unem loyed
. Media, Pennsylvania.
. ) ) ] . . . e ~ R
o 4 S © U -h0- 4 Cout




. . 29, Life Skills - Coping Skills
: SN Hartford;,Connecticut

30. Office of Continuing Education Services

. Madison, Wisconsin ;

. ) : ‘

31. HRD Career Counseligg Program '
Park Forest, Illinois .

' 8 ' 32. Women's Programs in Continuiﬁg Education
‘ T Seattle, Washington .

33, Educational and Career Planning .
Marietta, Georgia '

. . 34: Curricular Career Information Service
Tallahassee, Florida !

a

) i : 35. IAdult Career Resource Center
Palos Hills, Illinois

36. CHome-Community Based Career Eduéation Model III
Providence, Rhode Island .

37. Educational Information Resource Guide for Adults
* Madison, Wisconsin

»38, Confidence Clinic and Pre—Employment Center
‘ Roseburg, Oregon

' 39, Career Exploration Development Facility
Riverton, Wyoming

40. Jackson Community College Prison Program
: Jackson, Michigan

41. Career Planning Center
Santa Ana, California

A short summary of each of fﬁese programs was prepared. The
summary incleded a description of the "format'" of the.program, I.e.,_
% ,ﬁhere the program is held, for how 1ong,'number of staff involved,
N : whether it is a class, workshop,‘etc. A description of the program
"gubstance" includIng content; goals, and objectizfs was also |
given. These 41 summaries were presented by AIR to the'Saq_Jaég“

41

-

 =41-
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' o : i“

. project staff and members of the task force. These individuals

reviewed the summaries and then voted for the programs which they

felt best addressed the needs of the Meadowfair area, and thus
warranted-a more in-depth review,

Of the forty-one’programs,.seventeen mere selected for in;
depth review. A program overyiew was prepared for each of these
17 programs The information‘presented on the overview included’
the title, location, needs addressed, program size and target |
population, year started, staff major features, facilities, equip— '

ment and materials, cost, and evaluation data.

Reported cost figures were not a major consideration in

‘gcreening programs since it was difficult to compare cost figures.

1t was understood that the scope of any program selected for

_ implementation would be limited by financial constraints of the

project. o . . .

A day-long working meeting was held where the members of the

‘task force and the project staff read through the program over-

8 B
views and all other materials which had been received on the pro-

grams. Each participant at the working meeting completed a reaction

‘form for each of the 17 programs, rating the appropriaten'esg for

Meadowfair adults of each program's purpose, activities and

materials. At the conclusion of this meeting, the members of the

<

task force and project staff voted to reduce the 17 programs to 3.

The 3 which were chosen had received the greatest number of positive

votes.
4
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' These were:

\

'v;;, A Career Decisioh‘Making Modei.Utilizing Adult «
, *%- Basic Education and Career Counseling for the
: “+  Underemployed and Unemployed Adult

Huntsville, Alg?ama , o ~

2. Project "APPLE CORE" . )
Lafayette, Louisiana 7
.- . ‘ \

3. Career Planning Center : :
Santa Ana, California !

‘

P - - .
The program overviews for these three. programs are presented
3 RN e, ‘ ’ ’
on the ‘following pages.
: -
"%
4 . .
e, / . .
1 o
¥ . ’ ) . : . ) . * -
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Location

Needs Addressed

Program Size and-
Target Population

Year Started °

Staff

Major Features

B Ry oo

Facilities,

Materials,

Equipment

(o]
.

ost

Evaluation Data

.

" 'PROGRAM OVERVIEW

A Career Decision-Makiug Model Utilizing Adult Basjic

Education-and Career Counseling for the Under/Unemployed
Adul t . . . . [

Huntsville, Alabama

" Improved Englfsh; manage money better; finish.high

school; make decisions and solve problems better;
change jobs and plan new career

This program serves 500 people yearly, 60% of whom are
women and 447 of whom are black, They live in a small
city,. '

1973

The staff consists of a project director, a:coordinator/
counselor, three counselors, a counselor/teacher, six
paraprofessionals, a secretary, two consultants‘ and

two outside evaluators.

This program aims tp train and place disadvantaged -
people, primarily blacks, The program's main focus is
on adult basic education, particulaly helping the
studentg get a high school equivalency certificate,

A "Cdreer Decision Making Model' (see materials) is used
to help the students make career decisions and plans.
English as a Second Language is also taught, and all
instruction is individualized, The program uses a

mobile van to reach the pegple in their neighborhoods '
~——and-also conducts tlasges at a jail. The counselors "’

~ tried to involve the student's family in the efforts,
 giving family counseling (budgeting, income tax filing,

']

personal aid) and encouraging the students to build:
civic concern by reading newspapers and joining
organizations, The program developed ties with local
agencies and businesses and helped the students find
jobs after training, -

The project uses a- large variety of materials Euch as~
films, filmstrips, information on local jobs, records,
manuals, "The Career Decision Making Model;" readers,
etc, The project maintains both an adult resource

.center and a mobiie/yan.'

- The cost of this program is $196 per student,

The project was successful in getting 42 out of 193

learters to pass the GED, There was an average advance
of two complete grade levels for the entire group, Of
the people who wanted to find jobs, 62.5% were ‘employed.

4-4
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PROGRAM OVERVIEW -
\ | .
Title E Project "Apple Core'" - Adult grescriptive‘grogram for
« . Levels of Employment--Career ORiented Education
. '-‘ . ) v / o
Location K * Lafayette, Louisiana "

. ' N A . .A\ - . ‘ N iq{l:“.‘% :
Needs ghdressedkv Manage money better; change jobs, plan ajnew career

Pregram Size andng This program serves approximately 150 low-indbme adults
Target Population, each year, 80% of whom are Black,

: Y ] v
‘ Year Started . 1974 : . '
Staff ! No'.specific' information,
— ‘ . ‘.
Major Features ,  This\program consists of 3% units published in a

curriculum guide. It is aimed at hélping teachers, )
counselors, and administrators of Adult Education plan :
and implement creag§give, innovative activities in the
field of career awareness and exploration,.- it contains
. recommended. ideas, activities, and procedures. The
L units focus on 1) Finding work: how one goes about it,
K ' what to expect 2) Keeping a job: attitudes, people,

‘ work; 3) Helping one's self: planhing, schogl, human
re1ationships~ and 4) Handling finances: budgeting, -
buying. Almost all units suggest bringing in a resource ' -*;
person to talk to the participants: or taking them on a
.relevant field trip.  Teachers can select one or all of
the 31 units and they can be used in a variety of ways;

o\_-

. L e e e o e U S
Facilities, The program in Lafyette operates in local business
Materials, facilities where release time for workers is arranged

Equipment (1 hour release time for each hour of their.own time).
. Many different commercial materials are recommended,
including the Stech-Vaughn series. We do not have all <
the materials on hand. If this program is chosen, the.
ynits we want to work on should be se1ected and the
appropriate materials ordered.

Cost ‘ : Staff estimate that their total program costs $700 per e
| i’ client, Prices for the recommended commerical materials
‘ could be determined, Stech-Vaughn materials cost ,$18.59 .,
for one complete_set, )

Evaluation Data “The program hasé;eER\evaluated and the data is being sent

sent to AIR.

/’ I3
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Title

Locggion

Needs Addressed

e

Program Size and
Target Pogqla;ion

-

Year Started’

[72]

taff

Major Features

Facilities,
Materials, -

Equipment .ﬂ

(e BK)
‘10
/]
(a)

Evaluation Data

' sécond .purpose,

. to go from here,

’Z\;;apbook déscribing the Careér Education Center has
. beén developed,

PROGRAM OVERVIEW

Career Planniﬁg Center

Santa Ana, California a o .
. ,\{;’ AR
ange jobs, plan a new career (informatiéiZbgitraining
ograms, improved English, manage money bettet, finish
high school). ' :
The Career Planning Center serves 500-600 adults each
year, Many of these are Spanish-speaking and almost all
come from low-income levels,

1974

Six counselors are employed at'the center, Two of the
counselors are responsible for.the Career Planning
and Orientation class,

1

The Career Planning Center serves the Continuing N

Education program of the Rancho Santiago Community
College District. The purposes of the program are:
(1) to develop student awareness concerning policies,
procedures, services, and programs of continuing
education and (2) to aid students in career exploration
and planning. They have produced a student handbook
to achieve the first purpose ‘of the program and they
have: developed a 4-session, 6-hour course to meet the
The four cours® sessions focus on:
(1) Continuing Education - What it is; (2) Continuing
Education - What it offers you; (3) Career .Exploration
and Awareness; and (4) Continuing Education - Where
Personal counseling is also provided

as needed,
”

There is an Epnglish as well as a
Spanish version, The course outline for the 4 sessions
is fairly complete in that the information to be
provided is delineated, but specific activities are
left to the decision of the counselors. K

The staff estimates that"thé\prgﬁram costs $30 per
client, ‘ , . ‘

Students evaluate the program through a final
questionnaire. Follow-up letters are also ‘sent to
all program dropouts. The results of these efférts
have not yet been tabulated,
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These three programs were then thoroughly reviewed by‘the

. . .
project staff. After this review, staff recommended that the(u
' § ,

&

Huntsville, Alabama program be adapted into a five week class to

meet. the needs of aHults in the Meadowfair area. The rationale for
[ S Coe

recdmmending the Huntsville program rather than the Santa Ana program
‘

was that the scope of the Santa Ana program-was too broad. Rather

~

than offer the many services which Santa Ana does, project staff

preferred to refer participants to existing services as is done in

the Huntsville model. + In addition, it was felt that the Santa Ana

program was geared too specifically to a junior college.clientele.
The staff recommendation was to adapt, as appropriate, material

from the Santa Ana course session on Career Exploration and Awareness

'

»

into the Huntsville modef

The essence  of the, Lafayette, Louisiana program was felt by
. ‘ . .
the .project staff-to betthe curriculum units which could be used in o

other than a work‘release program. The recommendation of .the staff ,a\)

Was to incorporate,'if apbropriate, one or two of the Lafayette

’bcurriCulum units into the adaptation of the Huntsville program. The
Q
recommendationé of1the project staff were accepted by the project

task force. f C.a

a
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IMPLEMENTATION OF PROGRAM MODEL #1

The task force selected the program being used at the Adult

i Learning Center in Huntsville, Alabama as the basis for J‘class'

-

to be offered in Meadowfair. The purpose oﬁ.the class was to.
assist people inftheir career decision making over a five week
period and then to refer them to other vécatibnal, educationai, or
social services in tﬁe area. A coo;Ainator was responsible for
.arrangiﬁg for a place to hold the class, recruiting instruc;ors, . .
.andvobtainipg matériglq for the program. The instructors recruited..@
. participaﬁts by visiting the people who were‘interviewed in the

| survey and by di;tributing announcements in the éommunity‘ One class

" was given in August and a second class was.given in Sepi:ember,

-Class Location

@ -
One of the first tasks was to arrange for the location of the

class. There were several considerations in selecting the location.

It should be centrally located in t._hg_'_ _community so people did not
o have far to go and it should be g_cémfortable place to come to.
| Also it neéded a large space where group classes could be held And

also a small room where the teacher/counselor could meet individually
with.participants.‘ Access to a telephone was also important so thg,ii_j}
counselors could telephone participént;. vfhus the main criteria fgtV'
selecting a location were availability, centgal location, appro-.
priateness oflspace, cost, and visibility to the_community.k N

Several locations were considered, including two elementary
schools, the local community center, officg space, local churches, a
house, and a combination ofvfacilities. An elementarj school was

.
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selected for the program. 'A/claesroom could be used for' the

classes and a small room which the school counselor used was also.

- / —_——

. / .
available. The counselor's office did not have a telephone and

r/ ’ ’

" the project contributed half of the cost.of installiag—a—telephone.
The elementary school waé an excellent site because it is centrally

. located in the community and is a comfortable place for people to
come. Also fﬁe school 'did not charge for the space. However, the
school was oniy available until late August, so the local community‘
center and a private home was used to conduct the classes for group two,

0* /
L}

Selection of Stgff /. ' L

Another‘ ?orftask was recruiting the instructors to teach .
. o
the class. The task force decided that two instructors should im-

'

plement the nrogram and that between them they should have the ..
expertise reqnired. The following criteria were established for

the counselors:

s

1. At legst one will be proficient in Spanish.
E A

¢l

2. At 11east one will have experience in working with

Mexican Americans.
i

. ﬁt‘least one will have professional education in
areer counseling and can administer and
' fnterpret-interest tests.

4. At least one-will be familiar wigh vocational, educational
and social resources in San. Jose :

5. Experience in working with adults is preferred.
f
6. Willingnesgwto work together as a team with another
counselor, is important.
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The job description shown below was dist¥ibuted to
local university placement offices, two junior college counseling
departments, to MAEP counselors, the State Employment Department, ’

and members of the task force. There qere.twenty-three applicants

' &

for the position. The coordinator had initial screening interviews

with thesefapplicants and arranged follow-up interviews for four

applicants with the task force members who were familiar with the

conmunity.

JOB DESCRIPTION

Job Title: Career Consultant

Nature of Pogition:- Part-time, temporary,. day/evening; a total
of approximately four weeks spread over a
two and a half month period

Probable Dates: June 23 to September 5

Applicdtion” Closing Date: June 18, 1975 -

Salary: éibvper hour y L ‘ ffiff;

S 1 1 =5, Y - 2 U O

Responsible for conducting a career development class sponsored
by Metropolitan Adult Education Program. The class is for adults in"
a neighborhood in East San Jose which has 507% Spanish surname. Duties
will include: .

1, Contacting people in the neighborhood about the program -

.. Conducting initial interviews ’ -
. " Teaching group sessions on career planning

. Administering and interpreting interest tests

. Individual career counseling )

. Making referrals to other agencies

. -Maintaining records of activities

NP wNn

Recommended- Qualifications:
1. Bilingual in Spanish
2. Education and/or experience in career counseling
3. Being familiar with resources in San Jose
4. Willingness to implement the program as planned

50
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There was general agreement among the task force members

-and project staff on whom to select. One was a man of Mexican

American background who spoke ﬁpanish fluently. He had an M.A. in
Education and taught high school social studies. He also had ex-

perience counseling young adults in several settings and was familiar

_ with local resources. The Ifner teacher’ had an M.A. in counseling

and had been teaching career planning classes for adults during the

previous year. She did not speak Spanish, although she had ex-

perience dealing with people of diverse cultural backgrounds.

Program Planning - - .
The coordinatorjmet with the coun'selor/instructors to explain
Y

topics such as th'ﬁ'urpose of: the project, the strvey results, the

Huntsville program, recruiting participants, and area resources.

Meetings were held at least every two weekh during the program to

discuss progress, problems and plans.
o i
The counselors planned the class by combining elements: of bhe o

11

three*programs*selected”by‘the ‘task” forcé‘ﬁitH”theii*bﬁn"kﬁbwied* ﬁd;~w7’“'

and experience. The class used in conjunction with the adult

,iieducation program at Huntsville, Alabama was used as.the basis of

. :' . A . L4 \
the content for the Meadowfair class. The Huntsville program focused

\

" on career decision making and included exploring interests, learning

about career options, making decisions, and implementing plans; There

.was not a detailed description of the Huntsville curriculum and it

was flexible and varied in {;ngth and activities depending upon the -

group. The counselors also reviewed the materials used by the

career education center of the Rancho Santiago Community College

R
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District in Santadnna;_Celifornia. :This program gives consideration
to the.speczal‘concernelof'Mexicaanmericane and the materials.are
availaggﬁ‘in Spqnish wAgthird-source the counselors drew on was an |
C e ; D .
edyéation career cui:iculum guide developed in Lafayette,

e

B

‘ materials,'reSources,@and evaluation: Thus the counselors took the

i} ‘ ")basic content -of the Huntsville program,-adapted it in view of the

‘[ needs of Ehe people living in the Meadowfair area, and outlined class

T s T v , .
objectives and activities based on the format of the Lafayette \

-

curriculum guide. ' x

A major purpose of the class was to provide participants with

B ' . .
information 'on vocational, educational, and social resources in

the-area. The Director of Job Development and Placement -for MAEP
f;.ql . ‘briefed the‘counselors on local resources and provided}them with a

. notebook of local resources. The notebook contained one page de-

scriptions of almost 100 agencies using the format in the sample

shown on the. followingbpage. The descriptions were .divided into

. these categories. Y R
Alcohol
Drug
Education
- " Mental Health - .
s Rehabilitation
ﬁW*Service -
, :Vocational and Employment
. &; iscellaneous
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T e e ‘Counselors” have Master's- degree iﬁ ‘vocational rehab.-

]
PO
'

TYPE OF ORGANIZATION VOCATIONAL ° C .

Name _- Dept. of Rehabilitation : e : .

Address 935 Ruff Dr., San»Jose, Calif.

ielepngne No. ___277-1366 | Hours _ Qia,m. - 4:30 p.m. % .
REQUIREMENTS: » Serves Sarita Clara County:
_PﬁRPuSE: - Prouide vocational‘services to eligible oisabled ﬁersons.
FUNDING: | Federal(State grant-in-aid. ;6 !
COST ro CLIENT: " Usually free. . -
| CONDITIONS : - No 1n£§ke in jail,
fRQCEDURﬁ: ) 'hefer to State Dept. of Rehabilitation ) ’ :
, h". o C )
WAIT:ﬁ} _ Generally from'2-6 months. .‘ - ?
‘SIAFF; “. o L7.supervisor§ and administratiue personnel

34 caseworkers, vocational psychologists, and consultants.

> or related behavioral science. Some speak Spanish.

General Desctiption: Employment counseling, job training, andlplacement.
J PN .

Treatment Procedures: 1) Intake evaluation 2) Review' results of medical

and psychological exams and other documents; '3) Vocational planning,

4) Training, treatment, physical restoration, etc.; 5) Placement assistance, 3
lacemeif follow-up and case closure. . *

-« . '

Additional Comnentsﬁ Legal requirements must be ‘met for eligibility,
Transportation abailable. ) L - '

-
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_Thé'counselors updated and expanded certain sections, particﬁ-

K o -
larly "Education" and "Vocational and Employment'. They also,gathered

other resourées 9qgﬁ as local college éétaiog; and a di;ectory '? '
of190c1a1 ser§i&esﬁso they would beJéquippéd to make réfefrais for
class members. o
The couﬁsg}ors aiso considéred some bflthe'barriers to

-7 +attending alclagg?such as .child ca;e and tranqurtatiqn. They.sz ! A
'depiﬂed\tg reimburse particip;nts for the cost of'albabysittef
during ;he clgss if this is a prdblem; :Havipg gﬁe class at a local

. _élementary school minimized-t;anspor;ation éroblgmﬁ 80 no ass;stance

: . was offered in this area. They_élso decided to pfovidg co%feé'and

cookies to ﬂelp create a comfbrtable,informal atmosphere in ;ﬁéféiqss. g_-

The ¢lass. itself was offered at no chafge. - : TR

Recruitment of Participants

The instructors recruited participants for the class.’ The
plan was to have two classes with about 20 people in each class.

i First -one-class-would -run..for five weeks'while the -second_group.would .

°

have no class and serve as a control.  After the completion of the

first grouﬁ the second'group-wOuld take the class. The needs

assessment had shown that most of the people intervieﬁed had some -

career reléted needs and the task force recommended that these peopl

’ i

be contacted and told about the class. They anticipated that out. of
the‘sample of 184 enough might be interested to fill both clésses.

If not, the class would be opened to other members of the community.

- v

A contact was made with all the people interviewed in the

needs assessment. First they sent a one page letter briefly de-

scribing the class along with a one page summggggbf theé needs

o4 ‘ | s
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assessment. results. These were sent in both Spanish and English.

Then the counselors visited gach person in the s‘to explain

- the class individually and to discuss how the class¥ould benefit

‘them. <If the person wasn't home they left a letter with a telephone

L number where: ‘they ‘could be reached and made two return visits at o

'different times of the day in an attempt to talk to the people.

H‘Elowing is the outcome of the door-to-door contact.

28 Interested in the class
32 'Not Interested in tha class<
19 Going to schobl and/or working - .
18 No reason given ~j , ™~
5 Not enough time
3 Inconvenient time"
. 2 About to retire ‘ :
o . 2 Sick or pregnant > '
’ 1 Child care a problem .

26 Moved or in the process of moving

: - -
65 Not home (some on vacation)
. 3 ‘ - 3 :
15 Could\not locate address or person in the survey S
- .
The counselqrthhen opened up ‘the class to other residents of

the community, They distributed 300 copies of a class announcement.
About ZOvaere sent.home with,students in summe; school. Other copies
were posted at the community center and left. at nine local businesses.
There was no response to this publicity. | .
Although enrollment was low, project staff. and the counselors ..
decided to offer the classes and have about 14 in each group,-ﬁBut v
the dropout rate was higher thqn anticipated Degpite reminders from
the counselors only fivé people participated in the first group- and

only three of them completed the entire class. Four participated in

the second class, o
A ! . .55
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Class Activities

The class focused on identifying interests and skills,"gathering

hd r/’ - information on career alternatives, and developing decision making and
']

goal setting abilitles. ‘The objectives for the class and a descriptlon

of the class activities are included in Section I1I, Chapter 5, the

[

L

. ' Materials Kit. The first claSSwinvolved an individual interview, five
evening classes, end\zbur optional classes for more in-depth.work on,
selected: topics. The second elass also involved an indi;%dual interview,
but due to the small_éize of the.group only four evening clesses were
offered. Witn the small class size each pe;ticipant received |

individualized attention from the instructors.'« . ,

Estimate of Staff Time

Below are estimates of the staff time and other expenses of

implementing the ethnic model, .§ince this was a research project, the
« . |
~staff was involved in some research related activities which makes the '

time. spent higher than would be generalli réquired for nQrmal and on-
. ‘ B
14

going'operations.

194,

Stzff Person ' Time Spent Duties
e : & ’ . * “:' : :'F.
. : Coordinator * - 20 hours Planning ,
Y T : 60 hours - Advertise for
: ' and interview staff
Y %40 hours Arrange location
40 hours Obtain materials
40 hours Train counselors

(Total of 200 hours, or five weeks over a three month period.)

. Counselors (Two) 40 hours @ ©, Planning
. 170 hours @ Door-to-door recruiting
45 hours @ Group 1
'35 hours @ Group 2
. / _ iv
) )f( - ‘ B,

-
*
-~
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(Total of 290 hours each over a four month period; worked full
time during door-to-door recuritment and quarter time during;\

other three months.)

A total of between $500 and $700 should be allpcated.for two cldéses

- -for-supplies, child care, tramsportation, matérials,’facilities, and r-”

equipment,

e

o\
=
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tion so

Adult Education Program. The individuals who will make decisions based on the

) . -

> ”~

*s

'EVALUATION OF PROGRAM MODEL #1

Introduction . .8

:
x .
1

.

Y

" The purpose of evaluation for this project was to provide timely- informa-

that decision makers could make critical decisions regérding the impact \\
: : " 3 .

of the intervention program which was fiela tested through the Metfgﬁdlitan

'

a

evdluation information are the project director and staff assisted by the task

force, and the USOE project monitor. According to the p%dpdsal,,thetfollowihg

questions are to be answered:

1.

3.
4,

In

v

Is significant growth experienced by.fhose persons who receive the

intervention program?
: I~

Is that amQunt of growth significantly greater than that made over the

same time period by a similar group'of.perSOﬂ; who do not receive the

prdgraﬁ? MEEN s

Is the program: iﬁplemented as” intended?

How do participants react to (feel.about) therprogram?

order to provide answers for each of the above questions, - the American

Institutes for Research which was responsible for conducting the evaluatiqn of

the program did the following:

¢ Administered pre-progrém and pqst-progtam measures to all_pefsons volunteering

" % for and participating in the program. Instruments and evaluation procedurés

V-

ésséssed‘knowiedge, attitudes, skills, plans, etc. that are specified

in

the,behavioral’objectiues on which the program was designed.

1

¢ Employed a quasi-experimental design using one experimental and one control

- : g IR . S .
group. Instruments and procedures used to collect information to answer

-

question #1 were administered to both groups;'

58
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+0Using a predétermined‘checklist sunmariaing all the steps and milestones

1§&[ by which each program would be implemented, monitored the activities of the &

.

project staff who implemented the program. .
» Administered reaction surveys to collect participant opinions and
attitudes after each program was implemented. Informa;ionﬂrequested included

evidence of unexpected, or side, effects of each program.
Objectives, Instruments, and Evaluation Design

The major goals and objectives for the Huntsville, Alabama, program as

’ modified‘and implempented in San Jose, are bresented below;

5L

’Major Goals

1. To 1earn technlques for finding out about one's interests, apt1tudes,
and values.

2. To develop skills in ggthering. information on career alternatives.

- 3. To develop skills in making career deeisions and to formulatezénd

implement their plans.
3

4, To develop more positive attitudes toward career plannlng, work and
career future as presented and discussed in the program.

ijectives for Participants

For each of the .above goals, each participantfwas'expected to be able to:

R N

o

GOAL - o ) ' - :
1 1. List three methods s/he can use to identify personal interests, B
aptitudes, aud desired characteristics of a job. .
2 2. Given a question relating to careers, s/he will state a source of
' information for answering the question, including who, what and/or
/ -where. . ;
2 . 3. Identlfy non-sexually or -ethnically stereotyped jobs for him/

herself and/or others.

3 . 4. Name three jobs s/he would like to do that match her/his interest
and abilities. Participant should be able to state her/his rationale.

N -3 . 5. Develop a plan to gather information on a specific job. The plan
will include three or more sources and w111 1nc1ude who, what,! and/or

where for each source.

k2
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3 . 6. List and explain personal supports and barriers for pursuing a
selected career goal (whieh may include health financial, or
other problems). -

3 7. Carry out the‘ﬁctions for one alternative or be able to return to
an earlier stage of the career decision-making process. Document
or describe the action s/he took. :

Although no specific objectives.were develgopeq for goal #4, data were collected

on changes in the participarits''attitudes toward career planning and their career °

Ed

gpture as stipulated in goal #4 .
In order to answer question #l for program model #1, AIR developed an_:
L 1nitial ‘and final quegtionnaire which was administered on a pre-post basis to
program participants (Samples of all the evaluation instruments are contained

in the materials kits for the program models presented ip &ection III Chapter 5- .

and Section IV, Chapter 5 in this final report).t The items invthese questionnaires

o . : .

" were designed to tap the specific program obJectives. ) ~$”';of:J "Téi%‘yﬁ-,‘ C
= s - v Q.- ’ LA oy _.53',
The initial and final questioqnaires were:administered &ndividually. The "¢:.:
“!,1’ . z / B & v ‘\". 3,-
counSelor/instructor read‘the qﬁéstions while the participant followed in her/ 3
,.,~ - vy n . "., 2. b .
own copy.J Participants ei\§;r’d%ote their answers”on verbalized them to the‘ R
_'counselor/instructor. - ' U‘ 'f.h. H %' v .":3 . if' - %;:‘ s gﬁ T
B T " e - A o o 2 AL Ve .. DR
i In ordér to grovidevgtmilar information.related§£9 question #2,,it_was Jgf“ .
ﬁ » (-w N - ‘K 2 -« / Pe( f. . .
w neoessary to’have aﬁcongrongroup. Howexwer, ﬂkor.& ommunity rvicé program such
v W’ Y s : - )

as dhis i&tis; ry dtfficulé to, re usg 8 ﬂ ce to a. ?'lling group and ask them $#
ej

- . ‘ - I *t‘\ - iV .o
L to take tﬁ%ﬁpr and.pg'?égezsu: S oni&. Jj/gﬁder to avaid doghg this,\ié wﬁs o S el
&~ LY s

decided tﬁatwtwo sessionsAdﬁ the clas§ ‘should be offgre§){ On a random*has1s ) .‘”I‘:f
.f' - - J K ‘_ ’ ’ '_. .

:,‘n-r

: pArticipanéz.wqre assigned tq4ei§her the finst session which beg_ immgdiately, - _1Q<
’ L ‘ 2 i, ¥ 3 'r" v .

v 20T theﬁsec ndjsessxon which begau in approximately sim weeks. Individuals assigned
P '/'\&11 i X . < - 3 /"' ¢ :* ’*‘-+‘

SRR G { , . A R
o §' _gperimental d¥Sig5 can be dépicted as ‘
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Table A: Evaluation Design

1, i
s - Late Early Early . Mid Late Late
. o ‘ July | August September |September [September |October
e Group I [Pretest [Session 1 Posttest I [ Followup
—— —!
R 1
k .
Group II|Pretest Posttest I | Session 2 ]Posttest Followup
' S II L

Group II participants.served as a control for Group'I participants by taking the .
A5+ K
pretest and posttest I.

-

Question #3 was answered by using a Process Evalnation’Checkliet. The
c t lisfed all the steps necessary to carry out the implementation of the
progran. As.each step was completed, the class leaders narked it off and offered
commentsﬁif any.special circumstances occurred. Question #4 was ansnered by
administering a reaction.iorm to participants following.their participation in

. the program.'

Two.additional strategies we;e planned for the evaluation of the program.

The firet was a follow-up of participants one month after their completion of

[

the program. This provided informatioC;on whether participants were able to
carry through on the plans and skills y made and acquired during the session.
Secondly, short knowledge tests which measured what participants learned in each

of the class sessions were developed. "This information was designed to be

useful in analyzing differences in the changes made by program participants.

A Problem X 3 ’ L

A serious problem which affected the évzluation plan and data developed

- dg{ing the implementation of the program model. There was a4 very low participant
‘response to the program. Not only were the counselor/instructors unabie to’
recruit a large number of individuals, but many of those recruited failed to
participate in the class. Al& individuals who indicated they would participate .
in the class received a reminder phone call on the day of the first class, but
- . - | . -62-
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many still §1d not appear. Because of this situation, part.of this eValuation
report will hg\gsyoted to- an analysis of the reasons for attrition. Those

individuals who originally indicated a willingﬂess to participate but who failed

--to-do-so.were -contacted-in order to-determine -their-reasons-for-not-taking—-the ...

class. Only three individuals attended session 1 and four attended session 2.

An analysis of information from the community needs assessment revealed
Athat‘thé«persons who participated in the sessions shared characteristics

- consistent With the average of all the individuals surveyed. That is, they had

.

resided in the neighborhood from two to five ;éérs; were married with families;

had a $500\to $1000 monthly income; had a siﬁilar education; had worked "

before; and were 20-30 years old. The top priority needs of the prograh parti-

)

cipants paralleled the top priority needs for . all respondents. Therefore it
seems that the individuals who did participate were representative of the randomly

chosen sample of neighﬁbrhood_peoplé whose needs were assessed; A possible.

expianation for the.low participant. response, based on an analysis of the data

obtained in the follow-ﬁp of ﬁon-participants,'will be presenfed in the fdllowing
PP ra
< P ¢ 3

—

{

o
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section on Results.

;5 Results o
The results will'be'presented ih»four_sections: kl) Data-on the implementation
<y of the two sessions which relate to the’previously stated question #3; (2) pata: ,

P
ud

related to the program'objectives,”growth experienced by program participants, 4?'

and experimental-control comparisons which relate to questions #1 and #2; (3)

Data on the participants’ reactions to the prograﬁ which relate to question #4;

The primary meghod used to monitor the implementation of the program was
62 s
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and (4) Data from the noq;pafticipants.'

Implementation Data




the Process E&éluation Checklist. This checklist contained the major tasks
which should,have been completed during each of thé two sessions of the program.
By checking them dff as they occurred in each session, Implementation

of the two sessions could.be compared. - b

_ One significant“difference occurred in the implementation of the two sessions. . .

\

Session II was tb'havc been conducted in September 1, 8, 15, 22, and 29. However,

-

September wésiLabOr Day and becauserother time commitments on the part of. the

. s Yo ) .
'prcgram staff made substituting dates impossible, session II was shortened to

4 sessions. Dﬁring the first session implementation, meeting 3 was judged to be
the weakest in keeping the participants attention. Thus, for session II infor-

mation previously covered in meeting 3 was combined with meeting 4 so that the

-

same material would be covered in both session I and iI.
, One of the i;éms listed for each weekly meeting.on:thé Proccss Evaluation
Checklist was '"Content treated as planned." To monitor this, short, simple .

’

knowledge tests were developed which were administered to participants at -.the

conclusion of ea?pjweekly meeting. These tests asked participants,to respond to

. questions on the planned content of ‘each weekly meeting. Session IT participants

‘knowledge scores were slightly lower than session I participants', but the

difference was not signficant; The range'of scores for session II was 67% to
100%Z corrcct, while for session I the range was from 83% tq 100% correct. ‘On the
basis of these-data it might be predictcd that the growth in knowledgc'cxperienfzé
by session II participants would be slightly 1ess than tne growth experienced by

session. I participants.

Data Related to Program Objectives; Growth Experjienced by.ParﬁicipantsL,and

Experimental-Control Comparisons N ' .

Because the number of program participants was so small: (session I = 3;

) session II-= 4; with pre-post control data in onlyvtﬁo indiniduals), sophisti-

cated data analysis was not possible.' Only sinple observations of trends in

the data can be reportea: Therefore, this section will not be as detailed as .
-64=- " ‘
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had originally been planned.

Objective #1: The participant will be able to list three methods s/he can use
: to identify personal interests, aptitudes, and desired character-
istics of a job. ' '

»w«»rr;~--~78ession I participants were aBle to,meetmthe~objéctive.on theuprefest and
maintained their performance on posttest I. Content analysis of their responses
;ndicated that their reSponses became moré specifi@f For example, on the pretest
one partiglpant said, "I could reaé books on jobs." On the posttest the response
was, "I could read the occupatioﬁal outlook handbook." Similarly,-é different
parﬁicipant‘said on the pretest she could "get séhooling" while on the posttest

" she said éﬂe'WOuld "Call up the local college." Thg.séssion II participants who
served 5; coﬁtrols fof session I aiso'met thg minimalxéequirements of the objective -
‘on the pgetest, but did n;t display the'prefest-posttest shift toward specificity

- on -posttest I. ‘Afte\ they participatea in the‘second sessionz all participants
were able to meet ;hé ngective on posttest II. ‘ |

In summary, Objective #1 was met by all érogram participgnts ahd tﬁere isgr;

eQidenCe to'suggestfthatlparticipaﬁts moved toward more specificity in contrast *

to’the participants who first served as controis. |

6@jecfi§e #2: Given a quésti;ﬂ relating to.careers, the participént wiil be able

to state a source of information for answering the question,
including who, what, and/or where.

, ) . " ,
: * On the pretest, the three participants in session I were able to name a
*

* ‘* source, its general location, a person to talk to, and a question to ask. These

u

three participants also met the objective after completing the session, but again

their.respopses-were more specifi@fﬂmphey gave the name of a person to talk to,
: ' T e o f .
. and asked questions about specific”jgbs rather than asking if there are any jobs.
. .‘:ﬁ‘.o N .‘_\1
The two individuals for whom control data are available were not able to meet

B

the objectivg‘bn either ‘the pretest or posttest I; however, after participating

in the program they were béth abls_to meet the objective.' Therefore, objective #2.

v
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‘one other individual in Group II who took posttests I‘end”I;f' Thie'individual

was met by all program parti¢ipants, and it appeers that the growth e*perienceq‘

by program participants was greater than that experienced by sessiom II parti-
g .2

-

cipants when they first served as controls.

_Objective #3: The participant will be able to identifymnon—sa‘ually or -ethnically. . ..
s

Y

stereotyped jobs for her/himself and/or othersW
Onejpundred percent of the items were answered correctiy on the pretest,

posttest I, and posttest II. Therefore, this objective was met, but does not

indicate that any érowgh occurred in program partieipants.(

‘Objective #4: The barticipant will be able to name three jobs s/he would like

to do that match her/his‘interest and abilities. The participant
should be able to state her/his rationmale.

v

Grbup I participants met the objective on both the pretest apd postteét I.

s
A

' HdweVer, once again theiy answers became more specific on the posttest I. For

example, one participant changed from saying she wanted to work "In medicine"
B \ . .

because .""I would iike»helping'people," to "Office work" because "I have had

training in it and like phone work." The data from the two individuals who
1 . S ' .

served as Controls for Grouﬁ I participants showed one individual recording

exactly the same responses for two jobs in the pretest and posttest I, and the

second individual naming three potential occupations on the pretesk and only two

-

4

on posttest I. .On posttest II one individual still identified only two jobs,

L4

but her rationale became slightly. more compiege. She changed from saying she

~ - ° _\ . . .‘
wanted to be a bookkeeper because she liked '"working with numbers" to she liked
"working alone and with numbers.'" The second individual increased her score

by naming three job possibilities on postteiS’II.’ Data are available for only

-

2

met the objective both times, but after the 'class 90uld;giﬁeabetter rationales -

. P .
for her selections. For example, from saying "Computer programming because

of interesting projects" she changed to sayipg "Computer programming

.because I'm good at working with data’ and machines._ - Similarly, she changed

GV

from statlng "School assistant because I enJoy worklng ‘th young people,
/ PR
--66- v .
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to stating '"Nursery school teacher because I'm patient and Qery interested in

children."

Thus, it appears that the growth which occurs as a result 6f the program is‘

__subtle but in the desired direction and that Objective #4 was met. . .
. SR o B o .
Objectdve #5: The participant will be able to develop a plan to gather information

on a specific job. The plan will include three or more sources

and will include who, what, and/or where for each source.

’

On the preteet, two of the three individuals in Group I were able to select
a specific job and name three sourcesjthey would go to for more information. The

third person in Group I could not name any sources of information on the,pretestj

te 2 - R ) e )
The two Csntrqls could also.name no sources .of information. On posttest 1 the

&

LRI

two an%role still could name no sources of infofmation, while two of the Group I

participants met the objectivemand could name three sources, and the third parti-

con

cipant increased from naming zero to two sources. Again, for those participants -»
'whe-met'the ghjective on the pretest, their posttest I responses wete more specific. L

N Diffeiences between pgettest I‘ann posttest II scores for Group II partii.

eipants were mixed. Data are available on three indivi&uals. None wes;able to

meet the objective. - While one individual moved from. naming no souf;

A

to two on posttest II, another named no sources either time, and the thirg

drOpped to one source from three.
This objective was met by two of the three Group I participants, and the

third participant showed much growth (from zero to two sources). Their scores

‘were markedly better than the participants who first served as controls. These

‘individuals could name no sources of information on either test. However, for .

Session II, ‘the objective was not met. L

~

Objective #6: The participant will be able to list and explein personal supports
and barriers for pursuing a selected career goal (which may ¢ 1nc1ude ;

health, financial, or other problems).

&
The item which tapped this objective asked partic1pants to list and explain

"

two possible supports and two barriers. On the pretest two of the Group I
L -67- . . .
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participants could name two of each;j one could Ii!'ionly one barrier. On
posttest I all Group I participants tould list two supports and two barriers
The answers were very much the same on the pretest and posttest_I.

Of the two-individuals in Group II who served as controls for Group I

participants, one's score increased from the pretest to posttest I, the other's”
decreased. Afvér the program, both were able-to meet the objective. For the

. Il _
other. two. members of Group II, neither was able to meet the objective, but the

‘rone for whom posttest I and II data'are available showed a great increase.
N e
This objective was achieved in Session I, but had mixed results in 'Session II.

Objective #7: The participant will be able .to carry out the actions for one
alternative or be able to return to an earlier stage of the
career dec1s1on—mak1ng Pprocess, and document or describe the
action s/he took.

)

The objective was measured by -asking the individuals on the posttest what

[ 4

plans thei intended to carry out to get them closer to‘their careervgoals and
-then‘following them'up one month'atter the'completion of the class'to see if
they were able to carry through with their plans, at least to that point in time.
A11 three of the Group I’ part1cipants were able to carry through on their plans
two of them made arrangements to take the GEP test one of whom’ enrolled in class
to prepare for.the GED as well as making several job applicatlons inoher field.
The third individual enrolled in a class at the local commun1ty .college and
'found out about child care available through the college.

Two of the four Group II part1c1pants were able to follow through with
their plans. These two individuals were both taking n1ght classes related to
"their career goals. 'Of the "two who did not follow through, one said, "I -think

v ‘

I'm okay for now" and the other, "My plans are to‘go back to school but my son

isn't old enough yet. I plan to check out the schools in the area 'and I'll go
) \
ack someday." 7 . )

In summary, five of the seven participants were able to meet the objective.

. 67 |
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_the specific skills and information they acquired dufing the class Six of the

J
They began moving in positive directions and the class seems to have been

©

instrumental in this process.

At the conclygion of the class, participants were also asked to list

~

seven participants responded to the item. Each listed at least two skills or

types of information.. They listed the following: )
dow to find information'about jobs (5 people)

3 Decision-making (goal- setting) skills (4 people) i
Information on, personal interests and abilities (4 people)

“Job hunting and finding techniques (2 people) L

~ .Resume writing (1 person)

Data on the Participants' Reactions to the Program’

Y

The data presented here relate to program goal #4 which was: "to develop

fiore positive attitudes toward career planning, work and- their career future as
« . -
presented and discussed_in;the program.' Dur!ng the community needs assessment,

individﬂals were'asked what thes word career meant to them. This question was
repeated at .the end-of the class.  Five of the seven participants had been surveyed
in the community needs assessment, andutheir answers befote and after the class
can.be compared. One of these five individuals was unable’to provide a definition
during the needs assessment.and therefore a comparision is not possible. The )
changes in the other four part1cipants definitions of career are quite Subtle
and d1fficult to analyze However, ‘three of the four individuals changed-from

using the pronoun "you" in the first definition,to using the pronoun "I" after

the class. The specific definitions of these three individuals are listed below:.

Lol

Before the Class e : : v '_' After the Class
"What zou ‘like to do for a: 11v1ng . "Something 1'd do to earn money for
‘ a living and enjoy doing it for a
@ o " long time."

L o ~ 68
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.fBefore the Class : ‘After the Class

"Having an occupation or trade you "It means having a job I can depend R
can continue. to do in different _ on in case of emergency and to do
places." : '\, something I'd always want to do btsides
: ' being a wife and mother." '
"Something you enjoy and make a - - "Doing something in the line of a
Iiving at." , ) vocation which I enJoy and make good

money doing it."

It seéms that the class involved the participants persona11y with the concept of

® .
3

céreer, and that it thus became- a.more meaningful term for them. Another’ obser-
vation which can be made abouE’the definitions glven after the class is that ‘every
definition incorporated the idea that a career was satisfylng, enjoyable, or of

personal interest. Two of the earlier definitions incorporated this idea but it
4

is clear that the concept of career which was presented in the workshop 'was very

positive, and that.particlpants completed the class with this positive image.

All seven of the participants indicated that after- takingrtbe c1ass they were
/ . » vr .:)

" ‘more confident of their+abilities to get information about jobs and of their ability

’

" to make decisions aboPt their careers.

M -

Participants relt\the most énjoyable parts of the ciass were the open discus-

sions (5 people), learning decision-making skills (1 person), and the "fantasy'™
I ) - ﬁ

exercise (1 person). The most helpful parts of the class were listed as: . "Asking

~questions and getting them answered," "The part on decision making," "Deciding on

what I wanted to do and what I do best," "Discussing ideas," "Information sheets,"

) A}
» »

and "Job hints." Shegggrson did not list any helpful aspects.

The least enJanble parts of the class were "test taking" (2 peop1e), and

-

not enough job seeking strategles" (1 person) One individual said the 1east
“enjoyable part of "the class was that it wasn't long enough, . "Doing the* fantasy

exercise'' (1l person) was the only 1east he;pful part of the class 1isted CIn

terms of what could have been improved about the class, three peop1e said it

" needed to be longer. Two people felt there should,have been more specific infor-

- : . . . R
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] ) .
‘ L e
) .

All of the participants said they would recommendsthe class to their friends

‘who were interested in career information. While participants did provide some
. . . -

L

suggestions for ways to modify andfimproveithe program;°their overall reactions

to it were very positive. . L S PRI

»

Data from the Non-Participants

The data which were presented in the préceding.sections reveal that for

those individuals who participated, the program was effective in helping them

- ~

‘reach the program's objectives and grow in positive ways. However,-because so "

few community residents took part'in it, it is difficult to call the program a

success. Since the program was based on a comprehensive community needs assess-
L 4

ment, it does not ‘seem that the prograﬂ was of no interest to the communlty. Jdne

i

fact, near1y 40 indlviduals signed up to take the class. It seems that something
N

T,

. in the presentation or structure of the program prevented more indiéaduals from

attending. In order to determine what some of these inhibitors might be, a follow—

up phone survey was conducted of all individuals who'originally_signed up for the
. e ¥ A
class but who failed to attend.

°

' b 5.

A copy of the survey form which'was used is presented as Table B on the

following pagés. The form sought information on the potential barfiets and qn

’

p0551b1e incentives whlch m1ght have increased attendance. Additionaily, data N

were obtained on the extent to which the non—participantsbhad ever particinated

& , ’ i g
in community activities.: I . ' : .4
-»

.

Data from only 20 non-participants could be obtained; a1though repeated
attempts were made to contact all of them. Many of the non—part1c1pants who

could not be contacted had moved. Mobility in the ne1ghborhood in general was

very high and this ohjigusly contrlbuted to the low response rate. Not all of !

the 20 indiviﬁuals,
»

to attend are as foll'oWs: _s' 70
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Table B: Survey of Non-Participants S

Meadowfair Resident's Name: ) k

Phoner's Name:

Date(s) of .Call(s):
. " Introduce yourself to. the resident.

Say: "This past summer you indicated an interest in taking a Career Planning
course although you eventually decided not to take it. We're trying to improve
‘our. methods so that we can be more effective in,offering similar classes to

the one that was offered in Meadowfair. Could you please help us by telling

us why you decided not to take the class?" - :

"Record response:

Dfd any of the following contribute to your decision not to attend:

: -a. The time of year during which the class was offered. yes . no
b. Tﬁe time of day the class was held. - . 1 yes . no
c. The-c]ags_was too short. ’ : ‘-, ~ yes np
d. The class was too- long. . : ’- . yes no
e. Transportation was a prdb]em. . ' L yes no
fi‘ Child cére was a problem. ‘ | yes no
g. You were concerned apout yoﬁr ability o speak English. T yes . ho'
h.. bid it conf]icf with your work schedule? yes no*

i. The subject of the class was not something you ﬁeeded_right then. yes  no-
. . P »
have made you decide to

Is there someihing we could have offered that would’
take the class? . . !

~ Record response: _ N

-1




\/\/\W o ‘?..
5. As an adu]t, have you ever attended an evening or daytime class or workshop?

If yes: 2 . - %" ,

a. What kind of class/workshop was it (what was it about)? . ﬁi@--
s . ' . ﬁ:',. .

B
PR
R

b. When was it (time of year, time of qéy)? .

c. How often did it meet and for how long each t}mg?
d.. How Tong wasythg\tota1.p]as;/WOfkéhbp? L

e. whére de ft meet (how far away from your home)?
.f. How did you'get there?

g. What was it about that class that made you decide to take it?

- 6. Have you ever been a member of a community group? yes no o,
If yes: L . S ‘ s
“a. Yhat kind of group was it? o C v

b.. When did it meet (time of year, time of day)?

- C. How-.often did it meet and for how long eash time? -

Sy

d. How 1ong'wefé“you a member?

e. Where.did it meet (how far away. from your home)? ) .

f. How did you get there? ,

g. What wag_it abbut this group that made you decide té join_it? :

7. Ask the person if there are any other comments s/he would Tike to give you..
"~ (Record them on the back of this page.) Then, end-the interview by thanking
the person very much. \ T ,
A 2 -




Responses of Non-Participants

Table C: ) _—
g ' R YES NO

The t1me of year during which the class was .10 : 10
offered. o

The time of day the class was held.,, T 1T 8

The class was too short. . | ” o 0’ 12 :
The class‘waS'too long. . o ; 2 12 ”
Transportatio; was a problem, . 6 13
'Child care ggas a problem, ) ' 9 : '11
Concern qrer ability to speak English. T 3 B 16
Conflict wiﬁh_dork schedule, o 6. ' 13

Sub ject of the class was inaporooriare.. | .5, 12

The three highest scoring factors were the time of day the class was
J

-

offered the time of year it was off%red, and child care. In introducing }

the class, potentlal particlpants were told that child care and transport-

atlon would be provided and this should not have been an. 1nf1uencing

-

L]

factor. The needs assessment data indicated that the summer was a good

time of the.¥ear for three-fourths of the respondents and that the most ~

o *

preferable time for meetin% would be the evening; fhereforéﬁ,it.is

difficd]t to understand why these raoked so high as a contributing factor,

The_ length of the class and concern over ability to‘épeak Englisq'rere che

N . &

.

- least important factors,

In terms of incentiwes which could have been offered, 12 people said
‘ghey would have come if the'program could have guaranteed them a job at
the conclusion of the program.‘ This 1is out or.the control of most Career
Guidance programs but something which indiriduals_workiﬁg in the field
of career'goidance_must consider. If }ndividuals are helped to make
career decisions and establish career goals. and are then confronted‘with

73
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Summary S . S
> The program as 1mp1emented by the Metropolltan Adult Educetion-Program

of San Jose, Ca11forn1a, was quite successful for thosé individuals who
~

participated. However, an overriding consideration is that so few people

did participate in the program. While thefe seems to be value in the

-

‘.

Y
. program content, future applications of this approach must consider changfyg

.

. the format or presentation in order to meet the needs of a community such

.

as Meadowfair. The subject of the course was important to them as
ascertained in the needs assessment, but something prevented them from

. _ . _
participating. This program model emandted from Huntsville, Alabama, where

it was offered through an adult edication program, People enrolled in the

program were also enrolled in adult education classes. Thus the Huntsville
N ol

participants had already taken the step of participating in some type of

instructional activity. This was not the case in the San Jose community R

~and perhaps explains the low participation. It seems that the success of

.‘-1

the program really hlnges on its abllxty to motlvate attendance, Therefore
the manner of epproachlng the participants in a cOmmunlty where participation

-75-
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in activities outside the home is 10w<and the conditions under which

the program is offéered must receive Qery careful attention by program -

planners,
- - | ‘
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i MATERIALS KIT : 4
IR
Ethnic-Model: Career Exploration Class b ",‘%
* ;/

- o The Career Exploration Class focuses on how experiences and’interests

i

can contribute to a realistic c;reer goal, It deQelops~skills in using

resources, goal setting, and decision making, Activities from various

sources have been brought togethér and adapted to form thisvcareer 3 .

explorétion ﬁnit. Exercises are emphasized which involve the participants

and enable them to consider different aspects éf thgmselves, such ag

fantasy gnd valuerclarification. Included are:
-The.goals and dbjeq;%gés of the' class;

v

~-An outline‘of,fivefélass sessions and four supplementary
sessions; ce p

PEEE
- \f"'n

-?he‘evaluatibn_insg;ﬁﬁehts used as pre-and post-tests for . .
’ the clasg; © . °°° . : T ’
! -Questionnaires administered at the end of each class Lo =
¢ sgssion, : : '
¥, : . R
¢ e
. - &
- &
- . r) ‘
. ATy .
' 1
Y
- s
- §
4, ¢
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” . - .' . , o .
: ' \xo'gram Goals” and Objectives .

Goal 1, To learn techniques for finding out about one's 1nterests,
aptitudes, and values,

Obj. 1la, The participant will be able to list three methods s/he
: can use to identify personal interests, aptltudes, and

) ristics of a job,
. . /

Goal 2, ~ To develop skills in géthering\information on career

alternatives., _
~ *
Obj. 2a. ' Given question relating to careers, s/he will state a
source of information for answering the question,
’ including who, what, and/or where. -
Obj. 2b, The participant will be able to identify non-sexually‘
or -ethnically stereotyped jobs for fim/herself and/or
others, S
Goal 3, To develop skills in making career decisions'énd to formulate

and implement their plans.

»

: The participant will be. able to:
. Obj. 3a. = Name three jobs s/he would like to do that match
her/his interest and abilities, Participant should
be able to state her/his rationale.

»

Obj. 3b. Develop a plan to gather information on a specific
' job, The plan will include three or more sources
and will include who, what, and/or where for each

, source, . -
Obj. 3c. List and expigin personal supports and barriers for
* . S
;. Ppursuing a which may include
health,f —or—otheér problems ).
. A
. / § R e e B TTHD —
Obj. 3d. - Carry gtt the actio s foy one glternative. or-be able

) . to return to an earli stage of the career decision
¢ : making process, Docum or descxibe the action s/she
' took, ) . '

. . Goal 4, , To develop more” positive attitudes toward career planning,
* ¥
‘'work, and‘their career future as presented and discussed in
: the program. :
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SN - _ Materials ff°-‘_ .

Required: Occupational Outlook Handbook -
Superintendnet of Documents
U.S. Gove¥ngent Printing Office
Washington, D.C. 20402

Recommended : Hollan&'s Self Directed Search
- Consulting Psychologists Press’
. , 577 College Avenue
+ ' Palo Alto, California 94306 “
- Kuder General Interest Survey

Science Research Associates, Inc.
7200. South Leamington
Chicago, Illinios 60638

Information on local educational, o
v vocational, and social resources 4 %ﬁ

€

Other resources information on various ‘§
occupat;ﬂns \

Initial Interview

The counselors/instructors meet individually with participants for
appoximately one hour before the first class session. The counselors
talk with the participants about their career interests and experiences,
They also explain what the class will include and administer the pretest.
These interviews enable the counselors to learnuabout the background,
expectations, and needs of each individual. The interviews also
facilitat® establishing a supportive relationship between ‘counselor
and participant.

sl




Class Session I

s
S

‘ The first class introduces several key concepts which-are expanded on
in later classes, - Participants learn about goal setting and set a gpecific
goal.for themselves to accomplish in the next week, Two exercises are done

to help thgﬁ/identify aspects of work that they like and do not 1like. Also
introduced. are some basic career information resources, including the
Occupational Qutlook Handbook, | '

-
* Obj. Time'Estimate : Activity °
i 5 min, 1. Class Overview -

The instructor gives a brief overview of the
class and what will be included.
15 min, 2. Get Acquainted Mixer :
Each person is given a 3x5 inch card and is
- o asked to write their name on the card and one
sentence on what they want to get out’ of
_ the course. The members of the cliss then
: . pin the cards on and stand up and walk around
‘ k ' and read what the others have writfen.

3b 20 min, 3. Goal Setting = ’

Instructor discusses the process of goal
setting and gives examples of goals which
meet the following criteria: T

a. Achievable in the time period

" b. Believable

fﬁ- . c. Specific enough to be measurable

d. Something you want to do

e. Presénted without an alternative

f. Non-injurious to you and others
Explains that participants will set goals for
. ' themselves each week.

I+~
L]

la . 30 min,

Examining Present or Last Jqé§
- Participants 1list their current or previous
job and write down the first eight words
_ they think of that represent what that job
£ " ©  was to them. After completing the list, they
put a positive sign (+) or negative sign
(=) next to each word to indicate whether
that was an aspect of the job they liked or
o did not like. Individuals in the group then
’ ) share_whaffresponses they made and how it
. might relate to a future job,

la

) 3a . 1 hr, 5. Value Clarification of Past Exeriences *
’ . ‘ ) Participants list accomplishments they
had in grade school, high school, sipce high ;
school, and during the past week. They 1list
- ) activities and experiences they consider to

-80-
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be, accomplishments. Then they consider what’
: - they did, why thew did it, under what
d conditions they did it, and how this relates
’ to a future job choice.

2a - 20 min, 6, Introduce Resources : .
- The instructor shows the class a copy of the
Occupational Outlook Handbook, explains the
organization and the kind of informatign it
contains, and passes the book around for the
participants to: .look at,  Other resources of
. . occupational 1nformat10n may be introduced at
3 . this time, “Participants who are ready to
T learn about specific occupations can then bé
o . familiar with a sdurce of information,

R

3b 10 min, 7. Set Goals : ' .
3d ' Each participant sets a goal for themselves
to complete by.the next class sessiow. The.
goal must be specific, something they want to
- do, and meet the other criteria for a goal.
This exercise is to help participants set
realistic goals for themselves, that they can

) ‘ * be successful in achieving.
la 5 min, - 8, Ass1gn Homework >
3a o ~ For homework participants should list the
' following: i

a., Parts of jobs I liked
b, Hobbies and interests
R . As an optional assignment they may list:
. 4 a., Fantasies of jobs while growing up
b. Fantagies about what I'd like to be
4 ¢, Jobs of people you admire

o4
N

i

5 min, "9, Afnounce Optional ‘Workshop
: : 4 ..
10 min, 10, . Post Session; Test

Optional Workshop I

, S S . Testing
v . _ .
la 3 hr. . Schedule a time when class members can take a
3a N standardized interest'test.such as the Kuder
v General Interest Survey or the Holland Self

Directed Search, Participants may also want
to arrange to take the GATB thriough the state
employment service, ‘A self-scoring test is
preferred so class members can take the test,
score it, and discuss the results with the
counselor.

80 | -
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N

5. : . Class Session II

The second class reinforces the concept.of goal setting and -

introduces the topic of decision making. A fantasy exercige is included

e - to assist participants learn more about what they want in a job,. In
addition there is a ‘sex role stereotype activity so the class members

become more aware of how sex influences our choices.

4

Obj. Time Estimate Activity
la -30 min. 1. Report on Goals and Homework )

. 3a .. ;7 Class members report on the outcome of the
3b - » .- . sgoal they set for themselves for the week.
3d ' E Time is allowéd to discuss the lists which

were assigned for homework and to relate
the responses to specific occupations.

3b - 1 hr.- 2, __Decision Making ‘v
3d - v . These four steps in decision making are.
' \éﬁb "~ outlined: :
Eu = a. Dilemma - clear statement of problem
- - b. Action. - behavior in response to the
problem T '

. - co Feedback = response to action
f , . d. Generalization - statement of what
happened '
‘The instructor then discusses common ways
of getting stuck in a decision and ways to be

successful,
la - 30 min. 3. Perfect Daydream ‘Job e
) 3a The instructor has class members shut their
3¢ : eyes and relax and imagine a perfect work day,

The instructor slowly leads the group
through the day - waking up dn the morning
and going through the activitiés of the day.
After the excercies class membérs have
an opportunity to’share their experiences,

2b 30 min, 4. Sex Role Stereotype Exercise . :
3c . This excercise makes participants more aware
" of how sex influences behavior. Participants
list five responses to these questions:
a. 'Because I am a (own sex: male or

‘ ‘ female), I must . . .
' » b. If I were a (opposite sex), I could . . .
- : " Participants share and discuss their responses.
e - The. instructor then has -the class members
SRR check the items on their list which are due
. ' to any physical difference dependent on sex.

v

~

3b 10 min, " D« _Set Goals ‘ : » )
3dy, : Each class member sets'a personal go&l for™
' the next week,-

S -82- ' _ a
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‘2a

v
v

Time Estimate

10 min,

5 min,

10 min..

Time Estimate

2 hr.

S

’

For homework part1c1pants list non-

traditional jobs for men and women that they

El

Activity
6. Assign Homework
hear about. -
7.

Announce Optional Workshop

Post Session Test .

Optional Workshop II -

Community Resources . , ,
. | 2
" Activity

This session is devoted.to a discussion of .

resources availgble in the communlty,
1nc1ud1ng Ehe follow1ng

1, Vocatlonal counseling ‘

2. Vocational information S

3. Job listings

.4, Educational programs . o
« ‘Eff a., -Adult education /

"7 b. Junior college .

c., Job tralning programs ~
d, Four year ‘colleges
5. Personal eounseling
6. Ot%er resources which may be of
1nterest to the clags‘

2
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b~ S : [ .
o - R ', Class Seéssion FII° L .
" . The third class session includes two exercises to‘assist participants _
. in clarifing their -own refer nces and skills, In addition there is time
y yith_in the class session to Iook up information in career refgrence '
-+ 7 'materials., Class members again report -on their ‘goals and set*a goal for, _
‘Obj, , > Time Estimate Activity T ¢ RIS
> -T2 k,40"min. 1, ijrt..on Goals and " Homework oy T
- 3¢ o ' : -Class members report.on the ‘outcome of the .
.- 3da_ - i _ goals. they set for themselves.. They also
. - * ' discussmon<traditional jobs “for men and
// . women they heaxd about during the week. c o
< la= . 30 oiin. ; 2, Identjing Personal S.upports and Barriers e
. 3¢ ' Each person is given 10 blank slips of paper °
N .. S R and is instructed to put down a different
L o response on ‘each piece of paper to the - s
. ’ 2 - .- question "Who am I?' After listing 10
' v T, L ' responses, class members are asked -to thio/’-‘
) ' > &4, - . about eacH and consider what they Iike ab k’\
> LRl .each.. Then participants rank theéir respanses
i . 4 'in order.of priority, They share their tv?o\\/
S : most: important ones to them with the group and
S diSCuss how they rglate to a job they select. , =
< i2a 1 hr." 3. Using Reference Materials '
<% i 3b A ‘ Participants are given about an.hour to ’
" 3d . o . look up information on specific occupations.
L o N Copies of the Occupational Outlook.Handbook
R . . - and other-available. occupational. reference
' L B materials should be used, : )
' la. * 20 min, 7 4., Skill Identification in Past Experiences =
3a - P Participants list ten satisfying activities
3¢ . . ' .. * or experiences. Then £6r each activity they _
. ey - list the 'skills associated with it,  After-: ‘
‘ ' ; P wards they relate these skills. to: the JObS; TR
PSS they are considering. o X N
N 3b 10 min, ., Set_Goals v L ' NEI
. 3d R z ~ Each, class member sets a personal goal for
. : ) the next week _ o *
\ _ - -
' la 5 min, . 8. __Assign Homework K T :
Y . 3a ' Participants 'a\re asked to extend théir list
L o 3¢’ - —_" ‘f satisfying experiences "and accomplishments. .
7.' Announce Optional Workshop .

’ e
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oL SRR T Class Session IV T

) L . B . ., LAk .
. . . 4 .
L3 . . . . ‘o . \ —
v L
.

. The fourth class session iacludes three ercises_ "agsist people
in being more awar“f what_things they would* "like toic o..in their Ijfe,
‘ﬁ There is andther fantasy a*the p;rfect job, an exercist in which- people

list things they want:to accompl#sh in their 1life, and"
_.they write their obituary, .Class members then_iden Tive possible - .

- careers for themselves arf® look up information on them ﬁ-l‘the ‘career

reference materials. The ework assignment is to intetview gomeone
working in an occupation they are interested in. Thug they are asked t
be specific in selécting occupations they are interested in and to nar&v
their focus. :

S

4

n.;activity in which e

Ob]. 'I‘ime Estimate - . o Activity B i";;,,:':. : , A
la - 30 min., 1, Report on Goals and Homéwork wt
3a- : 4 Class members reporg: on their goals for thé
o 3¢, SO ) previous week and. comment on the accomplish=-
B 3d I o, ments they listh for homework
hﬁy'?‘f e ) s .
la 30 tin, 924 Perfect Daydream Job ' :
3a ‘ B ‘The class repe#ts the fantasy exercise done
. 3c . in the second class. indwhich t y "imagine
) , what a perfect day o the job' would be like
! 2 B et o for them. . » ..
_ la 40 min.. .‘3. Desired Accompl ishments *
‘ . 23a - ’ R Each person receives: ;t'Wo sheets of paper.

3e e ~ On one sheet they list ten th gs they would
‘ I like to accdiplish during thelfkest of their

in order .of prigrit}i on the second page.
Then ﬁthe instru€tor asks the class members
to look at their 1list of priorities and

- ‘£ o imagine they are 97 years old and looking
- ' . S E ~ back ovetr theif’ 1ife and the Rks:  "How ’1@"”&’
- _ ) §9 you feéel about having ac lished the ?ﬁ

bJthings on the 1list?" (pause) "Now fo

"the bot ecompli*ment on t?{ ligt.
L “how do you fek1?"

, The instructor has the class members contdhue
o to’ fold away their accomplishments until th
SR T _ o ~ are all folded away and then has them open * s
- o0 e . up the entire 1ist and look at it again, "’Lﬁ
S » ' . . ¢. :
.. la 20 mig.. 4, Obituar . - :
N2 32 - 77 e :«7 Class members write tl‘ obituary they would
Tu3¢ N W like to have,’- This exercise helps people
= . to identify what it is in 1ife they would :
B ‘7 : . o . like to accomplish . :
v - s / . . N : g '

Y

, V/ 85 L.
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3d:

2a
3b

3d

2a
3b

3b

20 min,

10 min.

5 min.

10 min.

. N | ' ,
"5, Using Reference Materials
Participants are asked to list five possible

*
- occupations and then use the reference .
-~ .materials to learn more about these

. occupatlons

[ 3 “Set Goa',ls

Class members a goal for themselves to

7. Assign Homework -
_ Students are g1ven,,the assignment of
, interviewing a person actually working 7
@ in a job they are i /g_ted in,” Techniques
for doing\field stu&es and contacting
people)re explained.

_8.  Announce Optiona?l\%orkshgg “ ! ‘

N ~

N ' .
9, Post Session Test ol - o

Optional Workshop IV - : . L
Interviewing Technigues \\ . : o
. ‘ e

Techniques of effective 1nterv1ew1ng are dlscussed 3 '~

such as preparing ,(for an interview, dealing with \‘
nervousness, presenting oneself, and responding t‘
questions, - Class members have an opportunity-to o b e

\ role play Job interviews and to get feedback SC ff"




' '§7‘. .
A . ' ~ Class Session V.~ : ) | e
t LT . . . .
y ) ) .-‘f"' ;-4: ‘ "/ . . . . . L
R ) The last class focuses on decision ;naking. Participants review . . . ef

decisions they have made in the past and become aware of their own patterns T
.in making decision, THe class also does a,final daydream of a perfect’ el
day. The class ends,&vith a review of the steps ‘to t~ake in finding a Job ) é, 2

and time for final,'g_?,s_ti,ns. L N e

e Obj. Time Estiw
2a 30 min, - 1. Report on GQaIs and Homggo;k
3 o Glags.m mémbers report on- .thelE
3d . ,. week ‘and on their homewor_k} 3884

. : ,. « interview someone in a. job h
- LA o .1nterested in.
3c 1 hr, 2, Dec1s10ns You Have Made - s RAANS
: ' .Participants are asked to .think over their
, . “ _ ' . life and list 10 decis1ons they made which
. T ‘made a difference in their life, The ‘( '
' ' : o decisions may hqve been ones that were.made.
s for them or not what other people would o
_ see as decisions, N
' - For each decision parti*ants indicate, ‘ .
' EEPE & * whether it was: -
a. Done alone or in a group C
b. Made after doing gesearch - oo
c. Made after getting op1nions
- d. Analytically A
e. Intuitively v
f. Made pfecisely or allowed to make
" itself
g. Make over a long or short\aériqd of
. time . L
3. Perfect Daydre Job - 4._:,_-. " . L
’ The class doeg,sa final daydream exd g3 . - *
on the perfect job, S T
S _ ¢
4 Steps in Finding A Job : M O

Instructor-leads a discussion in developlng
a list of steps to take in finding a job
*The list includes steps such as: : L
a. Decide what kind of job you want ‘ bl
.b. . Get training if needed L
¢. Prepare resume
" Sharpen 1nterviev3'%kllls

Investigate JOb opportd'r’nities . - .q,f

© 1 %6. - Post Tést - 0 o T
- ') ; . T . ST
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Process Evaluation of Model #1 .
Init4d1 Questionnaire
" . - Fitl Questionnaire
Weekly Testg ' . :
'3”Ph6n%£Follow_up T Pl
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\ s ;:‘.
: _ 7.
.PROCESS EVALUATION OF MODEL #1 '
K . -.gﬂ‘mpleu_ieht__atich Step . - Session #1 and “Session #2 °
[ " > R
1. Establ h program/goals and obJectives
2. Meke Hnitial plans for pro vam content s T o
to meet obJectives, based,»On Huntsville . - el
o materia_l \ '
3. Adapt program content .to.meet needs in - ’ - ' : B LA
San’ Jose. . ‘ ‘ ' ' N ' ‘
e - ) . @‘ . ) '_\‘ . . . . .- . .
. L, . Fifialize program content. ' Ce ‘ , o * o
Yo % . A ) C
) 5.} Discuss and confirm above w1th total project S ) AP
- ‘staff. ' Q A
CLa o el S I I . CoT
8. Mﬁke‘arrangements for outside workshops: . . # . )
_a. order tests . - fa
b~ X plan tests we;ic_ﬁaop o “_1 o A .
o c. become familiar with community I : o
: resources - . ' , . o o b
d. plan resdurces workshop Al . . i o /
, . plan interviewing skills workshop A
4 F . plan resume-writing, application - _
form WOI‘kShOp \ o e .
—_— Sl - . _ . ‘
7. Set u schedules for: ' SR ,
! I? IR & S - o - T
ke f05 /. _ ’ “
.'_-7 K -
e = Mail explanzitory letter g ali potentia_l b N __ -‘,:& . v
* par’élclpa.nts from needs sse‘ésmgnt - e % A
k o o
S . . hed
‘ ) R
Contact potentlal participants, ‘randomly . |- A N : ' S
«.agsign to sessions, and make - appomtments ‘. _— * ' ‘
for pretests. :
. 1 ,
’ X _ - )
ll’ﬁi Discuss an conflrm abov*witf tgtal. staff. [ o= v ‘
. ¥ -
%5—-Adminmstervpretests————————%Pe~v——-45%3;}{‘*——’="‘“'—“m'T*fm'”ri

: e ) . Zg y -90- J v .




’ Session #1 Session #2
g - hat . O
16. Conduct intak interviews (re-contact .
by phone before each gnterview)
_ . : ' | 4
7. Arrange for babysitting during classes. / L ) .
187 Arrange for refreshments at classes..

e g e —_— - T,
19. Cet~reference materials from libraries. ‘
4720 Discuss end éb’nfifha’b’&re with total staff.|. = :

.. '.,:‘,: ) . IR SO,
¢ “21. Pho a.rticipants on day of first c;}ass :
& - to .remind them when clas§ will start. -
N e e et e o . .
ea. c;ﬁ.‘ss #1 held: s _ .o
a. handouts prlnted « - - ~\' .
- X I S, .
b. content treated as ﬁlanned A ° ;
. c. post queStlons.adnnnlstered ::;_ o !
a : . — 2 I K - .
T T’es% workshop held. E ” 1 %
! P “ . ’
2L." Class. s held: ¢ ) X ’
‘ a. handouts pri«!;ted v " ’ ’
b. content treated as planned T
, c. Mpost q*estlons adm1n1ste;r
. T &,Ik .
Ea \ ]
25, Resou’rs‘es workshop held.
‘% ' Classg#3 hel&: -g ’ i E o
; handouts:, 'mt,ed s T
. R L _{

b' \conﬁpnt 'treated%-,as planned L

L ,'L.. 1_..._.0_.( .
.

-

. Post, gmzestl-ons admimstered R

,ing skills workshop held. )
B, / d o j:’f,\,

Int‘er\{i

#i; h31d 5, 4
a.- handouts pr1nted

Class

‘x'ynfé_’ﬁt treated ‘as planned

’J

.

" Class - #5 held'

"'v'

.—imandouts pr1nte ]

b. éohtent treated’as p-lanned

EKTC =
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Session #1 Session #2

31. i . ' L : .

Administer posttest.

‘32, Discuss above with total project staff | / B L ke co
ENG : Altge Session 2 S :

..33.'. Plan. any* needed revisions for Session #2.

1

34. 'Recontac§ Session #2 participants and
.confirm glass times. S

35. - Consider additional recruitment, pretest
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American Institutes for Research

Metropolitan Adult Education Program

San Jose, California

e | | PROJECT CAREERS
. v & e
] . INITIAL QUESTIONNAIRE - "
- ] . ) . ° »
'
; Name: | :
’ 4 J
v  Address:
& - .
, Phone: ° " . : T
; -
. ,.;,', v ) .
A 9‘ Q; ’ " \\(‘* : it
A s
. % ‘ “ "
‘ ": &":é:i' :Yg .
0 ! : ﬁ -"' M
¢ ' ’ ! .' ;""_’: . o s
. b. "
R .'
" B '
: o Date: - )
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! ‘ B N o
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. 1. What are three ways you
- - and abilities?

1.

-

.
b
»
4,
Leet®
e
vE
e e
iy st s
- i
o
- a
5
o

# : e
What question or qui;ions would you asks : "
v - - v )

where is this sourcé located?

/jiglg,ledrn more about your job and career interests

}

‘ - 48,
2. If you wanted to find out m@re about job openings in'thej$an Jose area:

"‘13£§ﬁhat'sourcé would you go to? | : o

-
r

.
v »

3. Whom would you talk to? o ' E )

L4
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¥

~ 3. In the hext three questions, I w111 give you a description of a person.
. Following the description are four occupational titles.  You are to
select the best one for that person. In other words; which one of the
occupations do 0 you th1nk<;he person would be happlest and most successful. in?

Mary and her family built a home 1ast summer. She also has a woodshop
where she builds bookcases, desks, and even furniture.for .the house.
She won a prize in school for a cabinet'she built in her shop class.
She hopes to find a job wpere she can do things like these.,

Which of the 'fol'l'owi“occupat’i'ons ‘would be.the best for her?
, _ +A. bookkeeper )

N ‘~,.'; Bv .carpenter s A

G engraver o b e R e

;fﬂﬁntev %r decor

4don t kg

" sam 11kes t& W He makes bracelets and other jewelry,

« - and he makes pottery quite well. He has worked in a parks crafts program,
as well as working as a clerk in a:jewelry store. He wiS _not very .
‘mterested ﬂn schoo‘r but 1s willing to rt training for -a.job.

fwhlch one of the fo]]ow1nq occupations would be the best for him? |

-dental. hygenist

florist \ s : Ix
instrument assembler ‘ .
telephone operator S

don't know

Miguel stands out as a good dresser. He-seems to make a good impression

on others and is well. liked. He.can talk easily and well and has made a

lot of money selling. nagazlﬁes, Christmas cards, and benefit tickets. He
had top grades in school and has been accepted for college. .He is a new

member of the Jaycees _

Nhlch one of the f0110w1ng occupations would be the best for him? ,

d A. .architect . o '_.“ - | 4
" (- ' B.. ‘bank teller : S .
( €. Tinsurance. sa]esperson
B. school janitor
E. don't know
.- e ‘
. - '
¥ o {

% . -
, a . ; 3
' 3 ‘ ,1.' .
C8 . y
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4. Can you name three jobs you think you have an interest in or an abl'llty '
to do? . y -
1. ¥ ', . ' ' . - N o -
. L ‘ ] '
o Why? : ; : - L
Wh)’? . . Lo — '.‘"" E
: ) - ~ . ’, . ... i A- . “'. - 7 .- SN “- .. A, .n . ... ] -ﬁ - o
R i ' «
) XN . ‘ . (
‘ Now pick one of t‘nese jobs as your f1rst choice: Which one would you
‘hke to pick? e S -
What p'lace or person wou‘l-d you go to for more information abglt this job? ' # - .
o ‘ v ) 4: 5
ASK ONLY IF NArjED PLAC 0 PERSON: ‘
a. where\ is this source located?
, _ .
b. (ASK 'ONLY_'IE ym_so P‘_VI_’II:I»\,CE,)_ hom would ydPtalk to?
) a e h 5 ":.v,"‘ W | » . -
. c. what question or.que's‘tions wou']__c} you ask?
e ot ET "L .
- d. Can you name® another p'lace oF person you wou'ld go. to for more
\ information on that sam’e Job" . ‘,
ASK ONLY ‘IF ANSWERI;J d. ABOVE @ ' ; R o
.e.¥ Wbere is ‘this s,ource located? | B | B
: r W = ’- f:..{.‘.-:-". ,4 . d L0 o v
¢ . f. (ASK=ONLY IF ._NAMED A _PLA(;g) Whom would you talk to?
s ¥ LR ;,_ , T e
R . g. What question or ques‘tio_ns would you ask?
" . o : _ W : & -
: h. Can you name anothpr p'lace or person you wou'ld go to for more A
oo 1nformat1on on.that sage job? - . . C ik
ASK ONLY IF ANSNERED h ABOVE : v ' ' v ' '
. Where 1s this source 'located? ‘f , - ) I
Soowog (Ask ONLY IF. NAMED A PLACE) Whom wouTd you talk to? )
. k. what quest1on or que§t1ons w?u'ld you ask? ; .
1 ' & : , . . . I.— - Ld _963 i . ) A \ . . ‘ " “.),'

o . '.-‘uﬂr_ : . g
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5.

‘/ ' ‘ *{‘Av-
¢ . o .
m‘,(Za_rif.ygf: name ‘two t inggéyhihh'm%ghf:help“yﬁhgjnfget;fpgia:jpb? )

1

a.

-
a

Can You.name two things which mig

4y

/

4

wﬁy would thisistbp you?

\

ht Keep yob from getting a job?

o [
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Why would this help you? ; 1f'.
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PROJECT CAREERS

FINAL QUESTIONNAIRE

_American Institutes for Research
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Address:

?

" Phone:
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‘3 . ¥
. What are ’three ways you could 1earn more ab0ut your JOb and c&f'eer E
“1nteres 'S and ab111t1es7 ‘
L/ ,
2. / | A
3 . ¢
If you wanted to find out more about jqb‘..opening§‘ in the .§an Jose area:
1. What source would you go to? . S
2. Where is this source located?
A
3. Whom would you talk-to? . , '
* 4. What question or questionsiwould youask?*: ‘ N
. Cyleati,
- b L K | 4 ’
\ _ , %L
L
. -



3.

,\‘I . . , ) ' ‘
\ :
In the next three questions, I will give you a description of a person.

Following the description aré four occupational titles. You are to
.-select the best one for that:person. - In.other words, which-one-of -the-

occupations “do you th1nk the person would be happ1est and most successfu] in?

Mary and her family built a home last summer.. She also has a woodahop
where she builds bookcases, desks, and even furniture for the house...
She won a prize in school for a cabinet she built in her shop c]ass
She hopes to find a job where she can do things like these.-

Which of the fo]]ow1ng»occupatmons would be the best. for her? .-

bookkeeper . ) . )
carpenter : ‘ '
engravér ' v
rior decorator : ' ¢
doh t know . L

mMoOmE "

)

Sam likes to“work wlth h1s hands _He makes bracelets and other Jewe]ry, »
and he makes pottery quite well. He has worked in a parks crafts prdgram,
as well as work1ng as a clerk in a jewelry store. He was not very
interested in school but is w1]]1ng to get training for a job.

of the fo}ZGW*qg\é:ifupat1ons wou]d be the best for him?
. dentéq hygéni L, .

Rlorjist : :
¥nstrument assemb]er . A

:{/ S tel¢phone operator S
toe ) ,Exk\:;z/ t know St - .
' Miguel stands as a good dresser.’ Hé seems to make a good impression

~on others and is qu] liked. - He can talk easily and well and has made a
lot of money selling magazines, Christmas cards, and benefit tickets. He
had top grades-in school and has been accepted: for college. He is a new
member of the Jaycees. ’

Which one of the following occupations would be the best for‘ﬁﬁm?’ N !

\

A. 7arch1tecf

B. bank teller . -

C. insurance salesperson B

.D. school janitor ) : : . ‘

E. don't know . .,

‘\@‘ .‘ ! “ . E. m‘%
LY . " ‘
T g9 % x
‘®- :
4 ~100-
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4. Can you name three jobs you th1nk you have an 1nterest 1n or an abﬂ*ty' .

. to do? S S N A e R o . .,._.v_.....'_..,.,...1,.,,.,_ . e
A A R U .
1. .
Why?.
N T ' \ <
. . . . K]
; Why? . L : ‘ - . :
73 3- N

"\\b whys “ T
) Now pick ‘one. of these jobs as your first-choice. Which one would yoq'
]1ke to pick? _ .

e Y

: ~ ‘What place or, bérson‘wou1d you ‘go to for more information about this jab?

o

-ASK ONLY IF\NAMED PLACE OR PERSON:
a. where is this source\}ocated7 . _
| R |
b. (ASK ONLY IF NAMED A.PLACE) Whom would you talk to? -+

c.’ What questfon or- questions would you ask?

¢

»

ﬁ.;d{ Can you name another place.or person you wou]d go -to for more

1nformat1on on that same J0b7 '
_ j .

ASK ONLY IF ANSWERED d

e. Where is th1s source located? ‘ B - x

f. (ASK ONLY IFrNAMED'A PLACE) Whom would you talk to?

| v . < _
§ g. What question or questions would you ask? - -

h. Can you nafme anothq, place or person you wou]d go to for more

. information on -that same job? = . _ .
' ASK ONLY IF ANSWERED h. ABOVE: _ f
i. Where'is this source located? ' LN
.. (ASK ONLY IF NAMED.A PLACE) Whom would you talk ta?"

K. What. question or questions agu]d you ask?

-101-
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a. . i

Why would this stop you?

.~ . N -

why;wou1d;this stop you?

[ 3

St

————

'

5. Cap you name’two things which might keep you fromﬁgetting a job?

Can 'you.name°%wo,things which might help you in getting a job?

- v

a . : v t N\

Why'would this help you?

“Why would this help you?

.

o



6. What are ybur career goals now? P ' L . \ ’
SR R L )
bt | | )
A . . , . :
J 7. What actions. taward youri careey goals \do you plan :to ‘take in the
) next fourt weeks? o | . o, .
M " 9 - . v‘
AT R
l=~ - v
Lw l R
A . 1
'3 Co. . . \ ‘
8. Are there other actions you p]an‘%ofaﬁ(e after the next four weeks?
. yes no ' ' o
If yes, what are they?” - ~
1
T 4
9. If these a_ctioné are not successful, what will your next move be?
(Remember the career decision making process discussed ‘in the classes.)
- b ’ e
(10. - What does the word CAREER mean to you?
-« "__/’ Cy
A i
\1_ g ' 'S
w | ’ < 102 \
o ' : v
. E -103- :
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A

1

‘Now - that you have comp]eted the classes, list the specific sk1]]s
and information that ‘you ‘have that you didn't have before.
¢ L. - 1 ! /A
. N
1
AN . ) ‘ ’ ; " a
3. *
ﬁ '.
N I ’ » ) 1
12.

After: taking these classes, are you more confident of your ab111ty .
to get information about jobs?

A _ ' yes no
,//, 13. After tak1ng these classes, are you more confiderit of your ab1]1ty
., to #ake decisions about your career? yes __no., =~
14. yhat was thé most énjoyable part‘of the classes? ‘ o }// .
.‘. . A . h ’ . . './’//
. ' S - o ‘ ///
. . bt <, . _ [ /_
~ 15. What was ;he least eqjoyab]e part of the classes? '
) o
1N l\_ ) | . ‘ .
16. What was the most helpful part of the c]asses?i\ b —
v . - I‘
L . ' .
.‘*/ .. N . * . . - . . ) . | . \ .
17. What was the least helpful part of the classes? ‘. .
. a [ [}
-, . . .

$: MY g L~ . .'.. , . | ‘
’ \ ) o L



18

19.

20.

T

-21.

22.

If so, what were they?

Did you attend the extra workshops qn

a. testing? . yes no
b. (resources? _yes ___no
c. interviewing skills? yes 5 NnoO

d. _ resume writing and comp]etingh
- application forms? ' yes .- no

If you attended ggx;of these extra workshops, check one of the following:
. . - r'y . .

They were more valuable than the'tegu]ar classes.
They were as valuable as the regular classes.

They were less_valuable than the reguiar classes.

List below any ways you think the classes could have been improved.

e

1.

s
‘

D1d «you exper1ence any unexpected react:ons (good or bad) to these
c]aSses and the act1v1t1es7 T yes _ . no .

_\’L » . ., -
WOu]d .you recommend these classes to your friends who are interested

1n -career 1nformat1on7 . yes - no :

104~ s




L. What are three characteristics of a workable goal? R

.'.1" ] o L S . R .. ] . ‘f.

2. Why shou15>we set one goal at'a time? v , e

A »”

- ;,‘., ’ . . ‘ P % . ‘ “ o -‘ \ I3
3. Name three things you did not like about your last work experience and .
you would not want in your career. . ‘ ' -

¢ ?

'

.
. . \ >
- P -

- I Name three ﬂhlngs you did llkj about your last work experience and you
would want in your career? . '
*y—

) 5. When you .look at your past successes, what- characteristlc ‘or characterlstlcs
O stand out the most? :

S
6. What is the Occupational Outlook Handbook (OOH)?
\ AN
~ . "
V\ t © . P
. 105
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Class #2

-,

. ) ’

- -After doing -your- homework, what- characteristic or. characteristics stand -
. out among your interests?

' - 4
. . * z

2. After doing your homawork, what charecteristic or characteristics stand
out among the parts of Jobs you 've liked?

3. List the 4 steps to meking a ‘decision.

ﬁ ~
. . .
.
.

4. What are 2 ways ycu get stuck in making a decision?

A}

&
i

5. Why are ce}tein jobs thoug%F of as "mens" work and others as "womens" work?

-

S

6 What would you have to do to become what you were_in your "Perfect Daydream Job?"

Q ¢ » : - oo-107-
’.




6.

! ' : Class #3

1. List 3 non-traditional jobs for women. -
2.. List 3 non-traditional jobs for men.
,
3. List 3 things that get in your way in making: a career decision
. s
. d
— e
4. List 3 things that help you in making a career decision.
$
5. What did you learn about your possible career or careers in the
reference mater1a1 tonight?
B,

List 3 skills that would help you get a job that you had nof thought
of before tonight. v . oy

107 S

-108- ’
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Class #4

_ l.' L1st 3 of your exper1ences or accomp]i%hments~an employer might

]
0

" 2. List the three most important th1ngs you want to accomp11sh in the
rest of your life. .

3. List 3 of the poss1b]e careers you 1ooked up in the reference
materials tonight. :

4.7 Pick one of the careers you Tisted in #3 and Tist the 2 most’ 1mportant
th1ngs you learned about it. v . .

~

- N . ‘ . . -

5.&/Pescribe~your favorite daydream job.

f
\ . L)

- . 108

[
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| I :_ . : ' A -~ ' . . .
T ' 'firg ! . : : - Pa ipant's Name - \
) . o - : " Follokep. made by !
s i . £ . - *’,\w . B .
. PHONE FOLLOW UP FOR PROGRAM MODEL # 1 g .\\h—/////,——f o
. . . . : . v « : :

Data .from the follow up will be compared with participant ;eébonsés~too
. M ‘ N m B
* . » . .
-items 6 - 9 on the final questionnaire. Copies of the p%rticipants' responses,
* o thege items are attached. Summarize each participants' responses to her/him
. N . ) : .

rd

y gy . . .
!ou’’the phone. Then ask: ! _
1. Dpid you carffaout the actions toward &our career goal which you planned to take?
s Lo : ) N _ .
T YES . 10 ' _ : ' : ,
o ] ) . 4
. : ¢ T . - 4
- a.?fwhat specifically did you do?
dg\,;" ‘ ) T . . ' . -
l - ‘ .
" . E . k } . S : . . ’ . - . N l.
b. Did you dqtiipngs to reach your goal other‘than what- you planned to do?
‘ : ’ . ?‘ .t - . . - -
Lo B~ '
c. What will your next step be? '
~ . . ' .
’
IF NO: . |
a. What difficulties did you have in.carrying’but your gL@ns?
. . . . ____T - .
a b.. Do you still expect to carry out your plams? °* .
:‘ ‘: 6 \\
' | 109 gy
c. What will your next step be? : o -

o . . -110-




. SECTION IV ° } - - '

. : + PROG DEL #2
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SN . NEEDS_ASSESSMENT

+

The task force decided to direct the second program tqwards the

>

) _
needs of women. Rather %han focus on a specific: geogrgbhic area,

. ’ out "tHe area served by the Metropolitan Adult E ¢ ion Program.. S _
. ' " This covers a large ﬁographic area with a vari% of types of A '
. ) .

neighborhoods and a population of over 700,000: The survey was

contracted to Economic and Social ORportunities, Inc., (!LO) the

/

! non-profit poverty agency for Santa Clara/County, as ESO-has had
v A . . ,
. eXperience/Eonducting similar surveys. /A combination of door-to-door

. i[’ A and Eelephone survey was usSed to intetview ‘a sample of 361 women.,
L . #* )

]

They were asked questions about thefr training and employment status T
. \f and about the type - of classes the;lwould like to take. This needs
: assessment obtained valuable 1p£9rmation on women in tefms of their
backgraqund, needs{'and intérests and provided.the basis §or selecting

a program aimed at‘tHe_neeés of these womeh.
/ *

-

The area of the suruey included five.high-school districts and

N o n t . . e ~'

Tesults were reported both in terms of the total sagple and gach
high school distriet to reflect'local'variations in .responses.: All

a -

five high school,distriets'have similar statistical dimensionsk Some

. summary statistics for the entire suﬁrey area are as follows:*
>t Y 9 . . : '

. . . : - ) . ‘. . ix‘ < \

347 of the women over 16 are employed ; E
. .. 18% of the households are headed by women . . . o, .

11% .of the population are widoued, divorced, or separated L///

) /"I/ . .1 ~
e - oo o 23%=0f —the—populatidn has a’ Spanish :surnam&7/Spanish- """veﬁ;"”'f~"f“m—*-
' s language heritage . - L .
" ) . N i I’ . R ‘.
o -113- , ‘




: .,,/.// 3% are Black ’ S . N —_—
_ ~ 8% of the households have less than poverty_guidelire ' "
. .~ 7 +7 -, Aincomes aogording to 1970 U. S. Bureau-of Census
e ' o7 £igures \ L : .
‘ -~ T LA ) ‘ - } -’
' Content of Questionnaire S ! )

— . )y |
The primary focus of the survey.was What are.the career develop-

N
.
‘.

ment needS'of women and what can an educational institutiqn'do to

-

. assist ‘women in meeting these needs.

The questions prepared for the survey aimed at elicif!hg the -

.

¢ ) e T ‘ _ . s '
following information. : . A o0 . :
‘ ‘ - v - *l \ '..~ -/ * ) '~. - ] ° ‘.
. k. _What dre' the personal characteristics of the women to be i ’ -
L . served? = . S ‘ .
AR N . . . 1 .  ° "(f'\ .
2. What caréer roles do women choose/in defining themselves? L
3. "Are women interested in working outside'the home’ ’ - - -
"4, Are womeri interested in’ undertaking additional learning : N N
related to careers? =« : o .0 ' :
5. What experience have women had with continu ‘ducation?
Skill development’ ) . o :
. iu .
6. Do women know what educational opportunities are available f
i ’ to them? . '
7. What specific types of inﬁoggation/substantive learning do .
‘women choose when they cgﬁfidér continuing education’ .
’ o '8. What educational format would attract women back into a . . oy
. formal learning sequence? . . L N e

..

. 9. What kind of help would women ne¢ed to continue th@ir eéducation? w
The_auestionnaire used in the survey included questions about a
s . - - N - - . .
variety of subjéct matter and educational services. A question on

receiving MAEP Schedule of Classes was included as an indicator of
. ; . * ':. . ’ B . ’ e . ' . '
* knowledge about local adult education opportunities. If a woman indi- ‘

LI
%

'~~~ ~“ecated she had not-received or,didrnot“rememberﬂreceiving”the”MAEP“f*““‘”“”5l””“l7;“?““

-~ S
*’= Schedule, it was to be assumed that such informatiofi was not included
| ' © 112
] Ay « L. . “ ) . . N
- - : =114~ : \
Q ’




~ in' her personaltplanning.' "To know" ‘is a first requisite in decision Y

‘ ¢

LA

LI

L mak'in; Likewise, a question on attendance at .any MAEP schedule%k
wag used as.an tndicator of whegger women who have infontation b .f .

~ “classq

tend to act on that informaqion.i Vo Coe Q

‘ .:; JQuesti ns about past skill training d.d subseqdent use of that
T a A ‘ R

skill training were askad to assess the level of training of the

v

< saﬁple population and the 1eve1 of follow—through by the interviewee
\- + , after engaging in training. Have'women found specificnskill,trainingv '
o~ e useful} ﬁhat was thg ;htgal exten€ pf use of specific training? 2 .

The interviewee was-also ,asked whether she would like to con— .

. ’é
- tinue‘ﬁbr education.. Ihose who responded positively were then asked

.
’ " v Zh hid

‘ to choose their primary area of intereet from these: four areass

o, :

»academic, se1f—1mprovement, career informatien, and skill training.

[N

¥

Within each area of interest, they were asked to ‘be more specific
i ‘Ey choosing from a list of subjbctla;eas, which kind of learning .. i .
. ‘ would be of primary interest. - This process was repeated for second, ° <
third, and fourth choice, with the option of not making any more choices
- at any time. The result was a se1f—ranking of interest by each respondenth
In tabulating responses, the class ranked #1 in the first choice |
' program area was assigned a ight of "9"' IThe class ranked #2 in

> the first program choice was_‘assigned a weight of "8", and this pro-
. . &

a

cedure was followed in ranking every class including the class ranked
#3 in the third program chofce which was assigned a "1". This
' weighting system results in a score which reflects both the relative -

popularity of each class and the frequency with which it was mentioned.

113

~ T o A115- - - -




vt\’ 0"5’. . . - . .
, AR Questions on educational format preference were included with .
'..‘I-' . . .
: ~ v .
the assumption that persons can describe thle educational setting and ' 3
. e )

»

methods which will attract them. .Each person who had indicated ap.

interest in;continued learning was asked tb'describe the formata";
’ . . O l' / P.
(place, time, group setting, etc.) which would ‘be most acceptabLe| e

and comfortable for them: he’question on support needs was included;: o . ‘.y'

to - identify.jfﬂ»barriers to continued education._vThisidhestion/was -
. ‘ g o /ﬁ & ¢ . ) : IS
also only Egﬁﬁgf f those women who had responded positively to - / o
- o _ct?n.tinue learning.,\ * . - ' RN

Sample Selection . _ i " i

N

?f;ﬁ s | There were two":samplES.of women., Survey I included‘SZO ran-
3 domlyiselected wOmen who were interwiewed in theirlhomes:} Suryey:lI_ T

- " was composed of. a sample of 41 women selected fromiwomenEQho‘had

. - calledbProjéctycareers in response'tOian~advertisemen5..'spryew 11

ey s ‘ . : ] i . .

VR ;women were_inter&iewed‘by~te1ephone:. ‘);_ ;.‘ L ,.. . ’f'é‘

‘ o Surveyslrconsisted-ot'320 households, or 1. 15% of &hg'zlaayze_l I Q\

- ) househ;&ds in the MAEP area. Iln order to select the sample,hdemo- -

graphic data was first obtained for every census tract located within .;w

. b

R the five school districts which comprise the;survey¢‘:1n‘those

instances whére a census tract was‘located-on

™~

* the five cooperating school districts, it was inc

the demographic data for onlx one school district.: Next, demographic
data obtained for each census tract was tabulated to obtain the

-y

"demographicrprofile"rfor each school district. Categories used to’

k. .
ify four or. five census tracts within each school district which

ost closely corresponded to the district demographic profile were:’

-116- o
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’ 4 ’ .
total population aged 18-44 years;-tbtal population.Spanish spéaking;

- total population widowed, divorced, separated; total households\with female

L - Yo :
head; total population of employed females; anﬁ'total households

.

below poverty. The four or five census tracts ip each school district .

whicimost. closely corresponded with the‘"district_denographic profile"
were used as sample areas. . _ | ¥ o . ;éﬂ R i ; ot
Women to be interviewed within eachlcensus'tract uere selected . o
by means of the randon walk method. Surveyors_uere instructed to .
) ' ‘inte ew Wwpe woman, 18 years or older,}at:every tenth house and to
make one callpback}if there &as'no:occupant response, In_addition,1
interviewers were assigned to yisit the same census tractsat' '
:different times of the day (morning, afternoon and evening) and.d

on weekends as well as-weekdays.

% In Survey II an add1tional group of women were interviewed by
]

telephone. This group of 41 women were selected from 174 responses

»

"égx/f o to a not1ce in the MAEP class scheduIe. These WOmen were chosen by

)
-

' m,selecting every fourth name and this group was supplemented by later:

' "selection to maintain a 257 sample of telephqne respondents.- Since -
-~ . .
. b
the telephone sample could not easily be categbrized by geograghic

_?rea,,as well as other differences, these 41 1nterV1ews are reported
. 4

separately. o
- o : “ . .
e Six surveyors were used for both surveys. They receiVed ' .
* l:’é; N f‘ e ﬂw' . L. .

-+
approx1mately six hours of graining in interviewing techn1ques° In
»_oy; . .

administerlng the questlonnaire, he surveyors were instructed to

s ,
record the response of the person belng 1nterV1ewed and not to make

a personal judgment on any quéstion.

. ‘ i i 1 1 5 . ::

o r117-
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Needs Assessment Results - ! \ * ,
'-‘4

Following are the result‘s o‘\Survey I. The results were also

o - o
3 ' reported for each of the five school districts. g . . )
. . .,6‘ . ] (% , l Ch i ,:B ) - 'S o ¢ .-_‘ .
Persona aracter stics ) . ‘
. -‘ ! ?.._
A o . e ;
Tifle 1: Age " ' .\ - : - e
. - . [ N ’
18=25 26-35 _ 36-45 . =60 Decline to .
.Years Years Years _—_ Nears - 60+ ' Answer R
- 162 ,  36% 212 4197« 6% . 2%
-i. . ‘ ; ‘ . . N\

C ' )
LW v Sl? ’ , ) N
- Table, 2: Education -1

Lf Grade 4. o “High . :
\ o -Sehool . 9-L2 -~ S¢hool 7 13=16
- "~ . or'Less - “Years ' ‘Grad “1’i' . Years -

i 33% .

. 5% - fiaz- . 30%

3 - T

, : e
Table 3: Ethnic/Racial Background ' '
Mexican - American -~

X +  American’ - - Black Indian = Anglo

13; N 3% 32z, e j0% 4% 7%

American Other

: b : ’
’ L7 .'f". .
LI Table 43, “Income ' o ' “.\é}.‘%. ! )
e SRR . - . ' NI . : L
0-$6,000 " $6 - 15,000, $15,000+ Decline to Answer
| 132 . sz S Tossy e iy
3 L . . . o ‘
: s . ‘ |
; N - ‘. .I - .
Table 5 Marital Status . . . SR S 3

? B . .' . i ’ *
Single - Married Separated, @~ . Widowed . .. Decline to
. o - ' - Divorced - . - Answer

o~

— - ToTmTITSTTT T RirmIUnom

T - B T e R e e i N S S
o e e e R N  —— ; i r 2 - - 5

9% S 747 .9 5% % -

v i_ v, o 1 1!3 - ' .
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- Head of Household ' .~ '

. . ~ : ! : X ) B ' . K - ' ‘ ¥ ‘ | . , \7.
: Y \ : , : , : . .
-0 B ) \ \ N .
. » Co. > . v v

Table 6: . ’ . .
o W e B
ol Female No Female Decline to -
~. Head - . Head Answer
~ 172 78% - 5%
| .. \ p . o ,

. A :
7: Children Liying At Home ~ .

]

Table

¢ With- / . Without Decline to’
L ‘Children - Children Angwer
- .y 0% f 28% , 2% w . )
Table 8: Childrgn By Age . ' _ "
R -2 3;5 6-12 > 13=15 . 16-18 : . .
! Years Ydars Years Years Years g
b — - v e . - .
. 31% 0% 529 28% - 25% - e
[ * . o - HAN ) )
AN /,\r' [N x. . . '
) Lo . - / i ’ . . - - -
( N Table 9: \Knowl dge of Foréign Language o % L
Speak - Read .- Wréte 2 CE
e, o b4 ” . Vo .1
' Lar@afe Language \:' Langn% ’
= ._.o. - T . . . B y. 4
- a A a L ‘,.//‘ - . ’ { -
‘Table 10: Carger Status ‘g - ~
. &w ) Ty &
Home- @ : Cleri- Opera- Laborer Decline .
Maker Student Prof. - Manager _'Sales ¢ cal tion + Crftsm. to answer -
63% 3% 14% 3% 22 7% . 3% 5y 1%
S . ﬂ | '
Table 11y. Employment Status - )
EmployedA Employed Not Employed, Not Employed, Decline
Full Part Not Seeking Seeking Other tO Answer
~ Work Work | ' .
A ,2.7i7,7 T ..‘,‘>' “'1‘1'6:;/0‘ SLTToTT - ’T44'°/Z' hind Lo 12% N 57; 270 L e eI erarestmnsed
¥ v 1 ]. 7 Y
-119- , 5



3 .p.

2 ' - :
o Table 12: Prior Experience with Skill Training
~ Completed Trainihg *  No Training ;
- . 27% s L 73% . )
DRI . ) - i 4
(i . . f o ‘
~Table 13: USed_Skill Training .
Toetal # Who : Have Have Not . . ‘ v
N Completed Training - Used . . Used - ‘Other
: 86 c o 747 237 B )
P | . - N
. . . 7 . “~ ,. ' o .
Table 14: Knowledge of‘Existigg-Adult Education Oppprtunities
T Received Schedule C;ﬁpleted Classé;-~~u~v'—_A ¥
’ B Y ' 32z
. - : Preferences '
’ Table 15: Employment Preference . s . <(
All women surveyed were asked: If you had a choice, how much time
- per week would you like to work?
\\\ -0- | 1-10 11-39 21-39 - 40 ' 40+ Decline to
Hours Hours. Hours Hours Msurs Hours " Answer
'15% 12% 26% . 18% 222 - 3% .31
.

Table 16: Desire for Further Education or Train ng . -

All women surveyed ﬁere asﬁ%d: "Would you like to’ continue your

education or take special training?" i . Y
) Ygs o No - Don}t Know
7% - 18% Yo - 6%

IR tT'Tméﬁ?‘?"P‘fo‘g‘i?aﬁrfp‘r“e_f‘er‘ence‘“- T T ST T T T L B S CoTTmITITT T

All women surveyed, who indicated "yes" .or ''don't know" in Table 16
were asked to indicate their first, second, and third choice of program

. o \ - -120-
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area. Each woman:had a copy of the survey in front of her and T

could see. the types of classes which might be available in each N
.program. : _ - .

Following are the four types of classes and a few eXa&ples
of each - _ . ‘ . s
Selstmprovement
Homemaking gkills i : -
' ‘ Crafts, hobbies : -
Cultiral (art, music, literature) ’
%cademic'
v ° Mathematics
A English
s ‘Business

‘Career Information
Personal counseling
Vocational or aptitude testing

Information about career opportunif&es -
Career Skill Training _ ‘ o

Clerical “
. Medical/dental ° ' :
Business machines
Percent based on number of women selecting eaéh program as a first
choice.

Self ) Career Skill Career

N-265 Improvement " Training Information . Academic
Sample . 57% 23% ' 1% T 12%

- All women who selected at least one program were asked ‘he following-.
g prefeice questions: T . s _ ' .

.

“ Table 18: Time of Day Rreference

* 7 Morning - Afternoon _— . Evening : Weekend

Table 19:- Time in Class Preference o , 2

38% 14% - 43% - 5%

~1-2 hrs./wk. 3-4 hrs./wk. 5-8 hrs./wk. .8+ hrs,/wk.

e Sy o DT

26%.. . 55% A3k 4/



Table 20: Method of Instruction Preference

v
R4

+

Traditional -

o Classroom ; Small Group - TV ) Short Workshops _
* 23z - 55% | 2% | 18% |
(O ’ ‘o ¥
,\\
. > Lo A, ‘ oF
Table 21: Location Preference ¥_ N
_ | - f — ., Training
Elementary ' High - 'Neighborhood College = School ' -
*ggge- School "\ School - VGommunitZkCtr. ‘;%7 > Business
. ¢ \ ! ; .- r - . o .
6% 267 0\ 417 ' 12% 0% 4%
';:“' \\ P | b
.~ . . \ . . ~
- Table 22: Support Needs\ : _ k. .
\ . . ~ . -
Because women were allowed to indicate more than one need, c\beentages
will not equal 100%. ‘ :
No . Child . - Financial : C . -
e . Need Care Transportation Assistance. = Counseling
T, \ -~ * » .
¢ [ \ " ' .
457 ‘o 60% 118% 327 31%

»

-~ Table 23: Citizenship Class Preference (N=320) .

( Percent Who Desire ’ i v : .
. Citizenship Classes . - ¢ P

-~ 3 ‘32 .

The ,conclusions from this data which seemed most useful in planning aré
as follows:

1. 21% of aiﬂ women within the MAEP area have not completed high'school.

/ : A
2. Approximately three out of every four women have not taken-or have

_not completed skill training which could lead to employment .

Pz

. P

TT*T*‘T*~‘?T*éS%foffaiifwcmenrwithin“thefProjectfeareerSTareafidentifyTthein~lwwﬁwm

primary occupation as homemaker. .

. 120 |
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4.# 4%7% of all women within e MAEP area are "not employed not - .

Y : PO'. -
/Af ',‘»ceeking work." 374/are employed full or part- time, . 12% are <
- L not employed, but are "actively seeking wor? - .'_"' <
. N . a

5. Given a preference, only 27% of women have-little or‘no'desire-

- to work. The majorigy of women would preier to work part- ime.,‘ . (7\' o

v « L .
— * . PR
o

+ 6. 77% of a11 women‘yithin the Project Careers Area wish to continue - Te

‘ . v

their edugl:ion or take special training.

. \ ..

-

‘ 7. Slightly over half of the women wishing to take .classes would 'd/¢!

chooseEELF-IMPRQVEMEN-'I‘ CLASSES. Approximately, one fourth of

-

the women would choose CAREER SKILL TRAINING. Fewef women would

choose ACADEMIC or OAREER INFORMATION programs. . .

-
S 8.. 554 of ~the women wishing to take ¢lasses could spend 3=4 hours

¢ et

per week, but 267 could spend only i- 2 hours per week in class.
9. Most‘women would prefer to learn in_a small group.

10. A significant majority of women wish to take classes at’ the local o ;
: elementary or high school v | o / _
‘ull. Supportive services, such,as child-caregNtransportation, financial |
- assistance_and counseling, are needed by one out of every two |
women who wish to take'classes. 60% of the women interviewed
" indicated need for'child care if_they were to undertake continJEd .
educafion. 32% would need financial assistance. 30% desired

» _counseling, 18% indicated transportationdﬁéeds.

12. 26% of Aall women within the Survey Sample speak a second language: = 4

TN

15% of these women speak Spanish.

13. 3% of all women surveyed desire training for citizenship.

§c€ool district within the sE&GEy area. Where knowledge of MAEP is
- . \ . »
"< high, a greater percentage of women take classes.

121 | | -
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-

. Following are the general conclusions from‘Survey II which

was composed of women who had contacted MAEP for career assistance

in respo;se to. a notice in the class schedule. Because they took
- \ . . N - A . - . ’
the iniative in contacting MAEPe they are occasionally referred to

. . as "oareer'motivated" in the fo110wing'resu1ts. The findings of
o ’ the two samples are compared. | - _.' R
- & S , :
p - 1. Women who- cofitacted PROJECT CAREERS by phone are generally

§

older than Survey I women.
. \ . * - . . .
2. 227% of the Survey II women have not completed high school as
- o compared'to.Z!& of the‘Survey I women. However, 207% of Survey II

. women had completed college, while only 6% of the Survey I women
: 6 : _ _ ' .

e

had college degrees. . .. v - (
3. While_l]% of the‘Survey:I women identiff themselves as the
? head of household," 292 of the "career.motiVated":Sample II .
women identify as such. _ | _ | | |
4.’ 787 of the Samp IIsgomen have children, but the children tend

to be older. (This fact 1is. 3ypported by the low frequency request
v . o - '
for child care. ) ‘ ’

5.. Approx1mate1y one out of every two women who contacted PROJECT
" CAREERS by phone considers her primary occupation to be "home—

maker," Approximately two out of every three Survey I’women

Ly identify as such. IR
6. 34% of the "career motivated" women are employed full time.

- t

J' .(” 27% of the Survey I women aée employed full time.

; 4 \ ¢
. S0 7. 17% of the Survey I women are unemployed but actlvely seeking i

-

‘:TWOYk{" iZA of -the-Survey I- women are‘in this cgLegory-w=-

* a124-
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‘8' .

1

10.

12.

13.

14

' N S o
educatygh~or~take special training, whllk\z;z of the Survey I
R '

. 8';5.7" of th

“ 11,

" classes, as do Survey I women.

\ ‘ . .
‘ . - ' . . .

93% ofithe "career motivated" women wish to -.continue their

R 0
., 4

women yish to’ do so. -
M v

”;s'éin;?lé“ ii’i%ﬁiéﬁ”havé”n& skill training. The figure

is 737 in Surveywl
Jz’
There aré”s1gn1f1cént differences in the programs which Survey II

women and'Survey I women wishvto take. In order of stated

“

frequency by Survey II women, the programs are:

Survey II Response " Survey I Response. .

. : -

37% Career'InfcrmaQ%pn‘ “72
. 34%- Career Shill Training ‘ ES%
- 16% Self—Imprcvement sz w0
13% { Academic 12z \

Survey II women prefer the local high school as a location for
Unlike Survey I women, the 'second

most frequently mentioned response by Survey II women is ‘the r

A

- I . .
college campus. _ o ' ’ .

Survey It women. prefer evening or day classes in almost equal

numbers. Approx1mately one out of-every five women w0u1d prefer
b : .

weekend classes.

\

The maJority of Survey II women could spend 3-4 hours per week ' /, F

" in class, but 18% could spend 5-8 hours per week in class.

Half of the Survey IT wbmen prefer ' small groups with indiv1dualized
attention' to the trad1tiona1 classroom situation, or short o

workshops/seminars. .



J / < i 'v -’,

o«

' 15. 84% of the "career motivat “womént have needs related to fur;hatA

education or training. I origf'of frequency of’resgqgse those

. < .
assistance; 3) child-¢are; 4) transportation. Over half of \

these women desired co seliné services.

16. Tﬁe most frequently Fpokeﬁ second language is Spanish.

. {

‘A major gbnclusion of this study was that women need to become
: . <

: Wy
realistic. Many women, reported no skill training (737% in Survey I)

i ; |
. and most work or indicated they would consider working (83% in

. . Survey I). However, the majority prgferréd self-imp;ovement classes,

such as crafts and homemaking skii}s, as opposed to career skill’
training, academic cla;ses, and career }nformation. This suggests
that these women ﬁeed more information and assistance iﬁ making

f‘ career andkeducafional-plans, so that their short-run decisions show

a greater relationship to their long range goqls.

L4

Included in the following pages -of this chapter are 1,— the

instrument used for the needs.assessment, and 2.— the random walk

procedures employed.

women, who identified needs, wanted: 1)\\c?unseling;'2)finan§al
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N o SAN JOSE UNIFIED SEHOOL DISTRICT
: Jossent C. Bauiawces Telephone (408) 293-5303 CHarues 5. Knicwr

Assistent Superintendent . 1605 Pagk AVENUE Super 9l School
SAN JOSE, CALIFORNIA 95126 ~
s .

- . < )

March 21, 1975

e Iy 1 T ¢ 5 le:ter 18 a note of -introduction— for an’ 1nterv1ewet' from.™ B
’ Project Careers. Project Careers is a research’ progrmu’apénqored
by the federal government through the Metropolitan Adult Education

Program.

- v
_“..";f, ¥

During 1975 we will design and run an’ experimental projec: for
women who want help with their careers - whether that means jobs
or the fulfillment of a non-paying career.

The program that will be offered must meet the needa of women a3 - A

determined by this survey.* You have been selected as one of the

300 women to respond to our needs assessment questionnaire. Your

help in stating the career needs of women will be most sppreciated.

1f you have any questions about thi*projec:, call Lynn McCord at -

+7  998-3020. She is coordinating these interviews and would be ghd e .
to explain things further. \

Thank you for helping with this survey.

Cre
Beix .
BAR

1
'

e W o . seph C. Bellenger , .
i _Director, Project Cu'eera
. . G
R JCB/pag. .
( . — 4 M . . »
» ) . - ’ - . Interviewer. - - ®
. : . Date

’Tim mnterview DI

-, Language of Interview ¢

‘ ' e 'S,choo'l District f&-.
_ : : : Census Track I
\ Trag -
T . () 1. Kave. you received a schedule of classes from ’ B Y
s Metropo'litan Adult Educat‘lon? :
a. yes 4 . _ . s :
+b. “no ’ . L . oL

2. () 2. Have you completed any classes at Metropolitan " a
. Adult Educ_:'gﬁT_ . ‘

I'4

- a. yes .
\ b. no , )
INSTRUCTION; IF ANSHER'TO 42 IS "No", Please write N/A and skip to # § Y
. . ) J )
3. () 3. 'Hhat was the last course which you - . - .
: ) completed at Metropol‘itan Adul.t‘E cation? = 1.
14 ‘\ . . = -
Lo . '_ (1f not applicab]e pleasg 1nd1cate ) Lo .
4. () 4. When did you cqnple e'the course?” ' i :
s f 4 T . ’ . : :
- a. -N/A . R .
. _b.* pFior to 1970 - SRR SR <l
- ‘c. 1970 -71 . 125 .
O - d. 1972 - 73 . . ~
,1 e : S e. }g;g'- 74 . . : . L
o " oge. ' ot 19 . K <127~ - .
ERIC & « RN L 3




« 2 ¢
. ’
. . - E ‘ ' 4
' ’ ! . co . e " ,l' .
L 5. () 5. Have you ever completed a trainidg or educational ' . )
T L program that led to a certificate? gFor‘__ex_amp_bq,_ awunion card, .. ._ . ... ... ... '_
TR s e e secretariall schoolsocial “work certificate, efc. ) ‘ . : »
. L. ‘ t‘ a ) . .
‘ a. yes : ¥ *
b. no Vv . 4 v .
s ' INSTRUCT ION: “IF ANSWER TO # 5 IS % KO "..Please write NMA and skip to # 11, g
L : . . s ’ .
- L .
6. () ].6. What type of certificate did you feceive?
. ~ - o .
7. () |'7. Have ypu ever used your certificate or
training in a job?
. Y
D : a. N/A i TN
. b, yes  iader . . .
iy &5 c. no . S ) K
=T IUSTILCTIC!:  If answer to # 7 i% '}‘NO"."P‘lease write N/A and skip to.# 10, -
. - - . - - - -
J ' ' ’ ;
8. () 8. If you are now employed, was the certificate
or training required for your present Job?
a. N/A N
, b. yes’ .
c. no . ) s t
'/) ~ d.®-decline to answer . .
: 9.7 ( ) 9. ‘I’I_‘ you have used your certificate or training
‘ in the past, but are not using it now, which
answer best describes your reason?
AR T a NA .
b. family s
d S Jops were not available in my field of training, )} .
d. jobs in my field of -training did-not -pay-enough <~ -~ --~ RAE hhhbhSh b
e. Jnbs inmy field of trairiing did not interest me
f. other | 5 - ) .
. .».:gx;:. : i

{

0. () 10, If you have never used your certificate or tr'-ainir,l.g,

° . “ which answer best describes your reason? (Please ‘choose one)
' . " a. N/A - - ]
b. family ’ K
C. Jobs were not available in my field of training
. d. jobs in my field of training did not pay enough
e. Jjobs.in my field of training did not interest me
f. other : ) ‘
' <
¥ s i ¢ 1 L‘)j
11 ( ) 1. Would you tike to continue your education or :
take special training? ! .
. a. yes ,
b. no : >
- : c. don't know : ) R
INSTRUCTION:  If answer to #11 is "NO", write N/A » and turn.to page N.

ERIC

Aruitoxt provided by Eic:
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k '.at.:"(.;hoi‘ce ( )

Please indicate 1st choice, 2nd choice,

U 2, On this page and the fo]1owin§pége,_we jéve listed some general pi‘ogram
N areas and some classes which:might' be available in each program.
Please look at all program'areas’ and tell me which pipgram ( program
N titles are written in Capital .Jetters ) you would chojse first (Ist), 1
— second (2nd), and third (3rd); . If yoy would like a prypgram which is '
L vnot listed, please tell.me. Wé will write the specific program area
o e ih the_oTHER"séct‘!'On“:“"—‘:}"‘?{:’""" ";;;":}"" Trrmommmm Tt ’.'_":_‘“"'_"’ _‘""b"“'“"‘ TR TITTey e s A
. - B e 4 . - L ' ¢
After you tell me which-'progga'ms yoi would choosé , please tel] me what
are your first (1st), second](2nd)y and-third (3rd) chbice of classes
in each program. If you would 1iKe a class which is not 1isted, please
i . tell me. We will write the$i5pecjfic class/classes in the OTHER section. . . ¥
. . "‘1 ‘ “ E:"‘K,Tv ' R C ‘
. e . S o
’ ) ‘u_ :'/’_r,?“ Lol ' - . PR
¢ 1249 75 SELF 1MpROVEMENT Tl -
Al )'.’ L wor N - ,"- A y
Choice ( )& /gf}' e, e
) Py . ' : . i‘-',.b' v A . . coa
J P'Iea;e indicate 1st choice, '2nd'.:choice. 3rd. choice of classes .
1. homemaking skills. 6. : cultural (art, music <>, 11. second language - _~ =TT *
2. consumer education literature) _____12. religious studies ___ ) !
3. money management 77.. driver training . ___13. current events - : M
4. personal family > . 8. community information___ 14. rap sessions, .
information . . 9,«physical fitness o ~ discussion groups_____
5. crafts, hobbies , 10. women's studies —____15. other ' ‘
- —— .
other (cont.) £
\ e .
" . .
- .7 12 b 5, _ACADEMIC

LS

3rd choice of classes .

-t
. .

127

-129-

GED or high school , 6. Business 11. Language i

. equivalent 7. Law 12. Home- Economics
2. English 8.. History 13. Art
3. Mathematics 9. - Pplitical Science 14, P.E. .

x<~«-._..-.<-...4;-<-Sc-;i-e-r.‘.cé. D, T . 0:-..E.c?oﬁ°m1ts..“‘w-.............,., R "'1'§':""°th,er:"'"'""“-1""'"""""""“
. 5. Social Sciences N o A B
- ,  other- (cont.) . .
’ . *
. : 7
f

N - . )



— . Y v A .- .

12c. . S CAREER INFORMATION . o N

. ® - |.

Choice "( ) . B

Please 'indicate'/ Ist_choice, 2nd/Choice, 3rd choice-of classes— -~ - - — - - e

i ) .

] < ] . '
s " 1. Information about carrer 6. How to achieve career goals
‘\ - o opportunities, requirements
p . : 7. How to get a job
- - 7 7 2. Vocation or-aptitude -testing '
‘ » ~ A . 8. How to enter traditional male
R 3. Personal counselling . Jobs =
- ) 4. How to set careef goals 9. How to re-enter the job ' )
. E : market °
- T 5. Information-about bi-lingual } ,
bi- cu]tura] training programs 10. Other -
- " - other (cor_it.) ) o : . .
: ) '
12 d. ) CAREER SKILL TRAINING .
- Choice ( ) . . : : . y
\ . | &,/\1)
T Please indicate st choice, 2nd choice, 3rd choice of classes
1. clerical - ~ 6. .management training 1. realgestate °
2. business machines 7. commercial art 12. landscaping

13. day care

8. medical, dental .
14. small businmess

3, electronic assembly

1
T

4. grocery clerk 9. computer processor
5. carpentry 10. drafting 15. other
L OTHER- - . -
- 12 e. . -
"“‘"'"]ﬁJEfEé"(”"f'i"1'.‘1"“'1'"’7'w“.1“"'<qf"f' , oo )
) T . v ) _ . v
Please indicate Ist choice, 2nd choice, 3rd choice of classes
4
1. ) .
2. X 3
. L A | 4 . :
3. : - _
p)
. ‘ N 4 -
<4 . )
=130~ . . ‘
O <
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" 13. () 13. If you could take the program of your
choice, what time would you choose? -
( .

. a. weeKday.morning : ( = . :
g b. weekday afternoon -
L c. weekday evening
_ d. weekend morning -~ ,
iA - “e. weekend afternoon -~ oo oo T S —_— S —
Y 4. () 14. If you could take the program’of your ,
* ‘ .choice, how much’ time per week could ..
you spend in the actua;'program? %
a. None» - ‘
b. 1-2hrs. ° e s
v c.. 3 - 4 hrs. : :
* d. 5 - 8 hrs.
e. more than 8 hrs.
‘ . 15.- ( ) 15. -If you could take the program of your N

choice, what method of instruction
- would you choose?

¥ 2 : . R

. o a. traditional classroom - v
| La b. small group/individualized instruction
c. TV classes ’ . ) _
. d. radio classes ’ o, BN N
e. short workshops/seminars e
" f. other .
< 2 | , :
16. ( ) 16. .If you could take the program of your
> choice, what location would you choose?
a. 1in my home
. b. local elementary school
¢ ¢. local high school
‘ d. local community neighborhood center
e. college/university campus
“f. special training school
. g. business or industrial facility
' h. other ' ‘. . .

S

-

A

T N Y 170 IF you Could take the program of your o TTUTTTImETmmmmmmrmmrIes
choice, in what length of time would you

.- e - =ichoose to complete instruction? .
. a. . less than 3 months
b. 3 months R -7 o
' c. 4 - 6 months N '
d. 7-months -.1 year
e. 1 year or more N

18. © ()} 18. If you could take the program of your
: choice, would you need: (choose 1 o more)

a. child care
b. transportation : - ¥
c. financial aid (money for tuition, books,
child-care, etc.) ! ‘
‘ .d. counseling services I

e. no need ) ’ . ‘
“f. other '

e - - P -

ERIC - S T129.
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¥ L, 6

N R
In. order for your 1nfonnat1on to be helpful, we would Tike  to. ask some qugstions about you,
. ' ' . R BN
i 219 () 19. wuhat is your age? ) A
! o " ’ ’ @ )
. . . SN, _ E A
a. 18-25 SPTRE A Lk
b. 26.- 35 . ) - ’ ’ o .
. 36 - 45 A ' )
= d. 4 -60 - ‘. . R S
e. over 60 ° 7
f.

dec]1ne to answer

20. () 2o. Nhat is your family s1tuat1on, .
right now? ..

single, never marr1ed Coe oL
married . . .
divorced, separated

widowed

other .

decline to answer

D oan own

-

"21. () 21. Are you the'head of this household? .

-
~

a: yes
b. no
c. decline to answer

22. () 22. How many people live in this household?
. .

4
1 person
2 people
3-4 people
5-6 people .
7-8 people _ -
9-10 people
more than 10 people
decline to answer : ' . -

:
Su -adDoan oo

«

. 1
23.  { ) .23. Are they all part of your family?

; . a. yes
" b. no

. - c. decline to answer ’ \\\\ . !

28. { )} 24. Do you have any children who live
here with you?

S .

a. yes
b. no

. €. decline to answer ;

. .

INSTRUCTION: IF ANSWER TO 424 IS NO, Write N/A and skip to ¥ze'

25.  ( .)}25. If you have, children living here ‘how

y .old are they’

Interviewer: Please write age of each child.

o =

ERIC =~ .‘ van C132-
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KON .. . 7 |
v

zﬁf. (. ).2&. How much education have you had? - : Lo
l“

[

less than grade school graduation
grade school graduation co
1$ss than high school graduation ’
high school-graduation .
. some college,’ - . ‘L
*. college graduation .. e ™
" higher college degree . v
‘decline to answer , : <

R ] ' -0 A\
27. () - 27. what is your primary occupat1on
(Please indicate 1.) .

¥
-2

R,
S swmanowe [

homemaker
student -
professional, technical
manager, administration
‘sales worker e
clerical : ’
craftsman, foreman
equipment operator
transportat1on operator
1abore
~ farm laborér
service worker N .
volunteer . .
decline to ‘answer

S —mxaTO DA OTY |
PASTFTOrPANTS

o 23, ( ) 28. For whom are you working? \)

private industry/agency

government

self-employed

unpaid family worker . s
other - .

,;rdec11ne to answer

. anGa

29. ( ) 29. What is your employment situation
E rjght now? ‘

o
22
.

5

L?I :
a.” ‘'employed, full time
b. employed, part time

d not employed, not seeking work .

d. .not employed, actively seeking work
e: other
fl dcc11.e e answar

"t

"':. ' | -—\

30. () 39. 1Is your employmgnt, seasonal?

3. yes '

b, no .
c. decline tv answer

INSTRUCTION: If answer to # 29 is "EMPLOYED". write N/A in' the next question, and skip to #32.

: . 131
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If you are not emp]oyed " when were you
last employed?

never
less than 6 months ago
7-12 months ago

*13 months or more

other

\
>

O -Hdaoao ow

If you had a chofe, how much time
per ﬂeek would you like to work?

none

“1-10 hrs.

11-20 hrs.

21-39 hrs.

40 hrs. .
more than 40 hrs.
decline to answer °

(g

&

ANSWER TO #32 is NONE, please write N/A and skip to #34.;

[f you had a choice, where would

you

like to work?

L}

N/A

t
Eu of the home
o'preference

N, () 3
-~
’ \ “'
3, () 32.
INSTRUCTION: IF
33. ( )] 33.
¥, () 3.
e
L J
35, { ) 35.
6. () 36.
7. () 3.

ERIC

Aruitoxt provided by Eic:

Do you speak another language

besides English at home?

a.
b.
c.

L F

Do you read another languagé

yes -
no
decline to- answer

besides English?

a.
b.
C.

)

yes
no X
decling to answer

.

Do you write another language belides

English?
a. yes
b. no *

C.

decline to answer

Would you like to take citizenship.

classes?
a. yes
b. no

z

decline to answer

132
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( ) 38. What is your ethnic or racial . .
: background? : :
a. Mexican-American or Chicana
b. Black o _ :
c. American Indian . _ : v
. .d. _Anglo _(non-minority)
°e. Asian American
f. other Co
g. decline to answer -

.

N { )‘ 39. Which letter (a,b,c,d,) best . ‘ ‘1

describes your family's total
income for last year?

a. under $6,000 : - B
" b. $6,000 - $15,000 : o, e

c. above $15,000 . .

d.  decline to answer

( -) 40. Which letter or letters (a,b,c, etc.)

best describes the source of your
family income for last year?,
(Choose 1 or more.)

earnings
alimony - ' . P b
public assistanc _ (Y

other ( Soc. Seturity, pensions, annuities, unemployment, etc.)

decline to answer o

oo oo

( ) 41. After we have tabulated the questionnaires

in our survey, we will write a short report.
Would you like to receive a copy of the

report?
a.- yes
bs’ no - : ] .
Address ‘ ‘ A
City Zip Code
.
Tnank you very much for you; time and assistance in helping the . ) g? .

Project Careers Survey of the Metropolitan Adult Education Program.
‘ 3
: §

133 2
: v

S . -135-



PROJECT CAREERS ;QRVEY’ ‘ .
Magch 24, 1975

“# .+, RANDOM WALK IN%TRUCTIOIS ¥ T
3 2 év 4 - N
5 ¢ 1 o : S ' :
lo3 . ’
i ol o] n N A ]{ E
/04 . " 'o 7.8 3.4
Bl gl sl )
VI - ) “ . : S .
7l 8l .19 5.6 -
L ’ . N .
- CENSUS TRACT 5000 - COMPASS y
STEP - - ' R RO
1 PREPARATION | !

1. Locaté your census tract on the map. In pencil, lightly number .
each block in the upper right hand corner, et

. LI X

" RULE: ALWAYS START AT SW CORNER OF THE' pLock. | v Y.
2 HOW TG GEWERATE A BLOCK . Ut RPN
-_JWP i N

1. Select a number from the random table, ex, 2 18]
Using.the lastitwo numbers, locate the block 1oen;1f1catlon
number which you numbered on- thq map.

Sy .
. 8] . : - . v

2. Go to SW corner /F—\\eg 1 . - o -
’ \ . .

3. HOW TO GENERATE A DIRECTION L

Once you have chosen a block and are at the Sggcbrner ybu will
need to. know what dlrection to go in." . ,
1 Select a number from the random table ex, 11

Using the last number only, refer to the compass. . 1ndicates east

- Sw E
: /
2. As you are going east, interview every IOth dwelling unit until
you come to an 1ntersectlon

IMPORTANT : WHEN YOU COME TO AN INTE d&ION ANY INTERSECTION YOu MUST
GENERATE A NEW DIRECTION, (REFER T0 STEP # 3) '

3 when your map indicates that you are at a census f?act boundary, your
walk is termlnated v .

'1' o T o
. N L . " ' ° w

1924



/ L
\
v . . - y LA

5 . ‘ iy
T 4. To ﬁegin a new walk, refer to‘?tep # 2 - "HOW TO GENERATE A LOCK"

L Ee and repeat 'this process until you have completed the numb
T ‘k : ' interviews which.you need for each census tract.” -
RULES L T
O O
1-. Always start at the SW corner of every block you. generate.
. ¢ Always go to every 10th dwelling. If you change direction keep track
.. of how-many dwellings you have counted.
3 " Never retrace your direction. b ) &
4 If, after generating 3 direction numbers, you still do not have a

direct1on which you can use, generate a new block

5 _alf no ‘one 1s home , make one call-back.’ If no ome 1s home the secgﬁd
- time, do not go bacE*to the same house again. Generate another walk.

"6 ‘ If.you cannot. determine where the SW corner of the block 1s, (for example
_ a curved street) face the houses on the block and always go right to the -
s first intersection.

L
"* IMPORTANT TO REMEMBER o _‘ ) N
T At aparfment houses, count mailboxes. | .
2 A cui'de sac is not an intersection.
3 In generating a néw block, use the last two numbers.
4 | In generating a nen direction at each 1ntersectidﬂ, use last number only.

il
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SELECTION OF PROGRAM MODEL #2
}.xf ) . : . r .
Eighteen programs which had been selected for inc1usion in the
U S -
catalog were presented to staff and task force members as programs

which addressed needs similar to those of women in the MAEP area.

A orief description of each Program was provided to members of the

task force and staff. Auworking meeting oas held during which the
if' above,individuals reviewed all of the'materials for the programs.
fé'“:‘ The‘eighteen programs which were reviewed were: .

1, Career'Development Center
Alderson, West Virginia

2. . Modular Life Planning/Career Development
Amherst, Massachusetts

3.. Women's Workshop in Self Discovery
Baltimore, Maryland | e

4, Guided Inquiry.Group Career Counseling
. Urbana, Illinois
- \ o ’ 5,
5. Discovery Program for Women (}&
St. Louis, Missouri o .

6. Deciding Program of the Women's Institute
Paramas, New Jersey .

7. Career Exploration for Women Workshop
.-Lawrence, Kansas

8. Women: Program in Continuing Education
‘Seattle, Washington .

Pl

9., Home/Community Based Career Education Mbd I1I :
- Providence, Rhode Island . '

10. Confidence Clinic/Pre Employment Center
Roseburg, Oregon.

" 11." Continuing Education for Women
Bloomington,'Indiana .

12, Counseling and Resource Center for Women
Columbus, Ohio
136
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13. Rockland County Guidance benter for Women
Nyack, New York

14, ﬁroject EVE : .
Cleveland, Ohio -

15. Upward Bound Program
. ' Minneapolis, Minnesota

16. Wonderful World of Working Women
Des Moines, Iowa

17. New Envirofdments for Women
Lexington, Massachusetts

18." Women's Program . o
" Portland, Oregon _ : -

On-the basis of the vote of the members-of;theﬁtask force and
project staff, it was decided.that the Career Exploration for Women
Workshop in Lawrence, Kansas would be the'best program to implement.
This program:was selected because the materials were so clear and

_ well defined. Also the focus of the materials was on obtaining a
realistic picture of what it means to work with particular emphasis
on the supports and barriers which”can be provided by the working |

/ (womanﬂs family.' In addition, the program could reach a large

number of women at a reasonable cost. : .

~

-Detailed Description of the Career Exploration Workshop for WOmen
~ . . —

Program brochures indicate that this. is a workshop designed for

4 any woman who is undecided about what ‘to do- with her life; wants'“are
_ information about work possibilities, is considering fu:ther training ’
" or education, is dissatisfied with and/or considering a change in*herﬁf

\\ o present job, would like to meet other women who have similar concerns,

is considering a major change in her life style, or is concerded aboutv
self-awareness and personal growth. 1 37
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educational, or vocational counseling.

‘written manuals, - These two are:

The workshop was developed by the Director of Student Servicgp/in

the Division of Continuing Education at the University of Kansas#in

cooperation with a counselor for that same agency. Each workshop is -

‘run by one or two coumselors trained in the areas of personal,

e
¥

+The entire procedures for the workshop are contained in two well-

.

. l ;
McCoy, Vivian and Caésell, Phyllis. (Career Exploration
Morkshop for Women: Leader's Manual, Lawrence, Kansas:
University of Kansas Division of Continuing Education, }974.
U . \

McCoy, Viviatr'and Cassell, Phyllis. Career Exploration -
Workshop for Women: Participant's Personal Portifolio;
Lawrence, Kansas: University of Kansas Division of
Continuing Education, 1974,

. The cost of the Leader's Manual is $10.35.and the cost of the

Participant's portfolio is $3.62.' The workshop also makes use of two

films: Back to School;fgggk to Work: ' A Stimulus Film for Women and

Modern Women: the Uneasy Li;g. The Hall Occupational Orientation

Inventory and Holland's Self Directed Search are both administered to

workshop participants. 1Recommended‘reference materials include the

Catalyst career and educational materials, the Occupational Odtlook

Handbook, and Occupational Exploration Briefs by Science Research

%gsociatts. The oniy requirements of the facilities is that they-ﬁllow_

for small group formation and the tésting requires tables and chairs.
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The workshop materials and activities are divided into six
sessions, a1thoﬁgh the‘spssions can be %xpanded or“condensed &s a
. K 4
situation requires. In the past,'sessions have been held both once

N
and twice a week and each session has 1asted approximately three
»hours. The . workshops provide a variety of experiences and activities
_including films, human re1ations'exercises, role playin;, vocational
testing, and\related readings. The workshop is designed to encourage
' . 8 realistic evaluation of self, job, family, and available opportunities.
In the first.session, participants analyze past and Present role
expectations and identify the roadblocks to taking action toward career
choice, in particular, those which may stem from the negative reactions
i of famxly and friends. The developers feel that when a woman with a
family returns to'school or goes to work, the family in effect goes
with her. It is therefore important that the family confront the . ~
" matter together. 1In the second session,astrategies for balancingvhome

\
and job responsibilities are analyzed. " §§:\~,

In the third and'fourth'session, vocational tests are administered

£

B

L W -1 ' _ . l
in order to provide the women with some data to augment their sbpjective

evgluations. Materiais useful in studying the job market and researching

occupaﬁions .are also presented. -Session five enables the women to research

three occupations, determining their qualifications, deficits, and. p0ssib1e

W

" a1ternative areas.’ Procedures for returning to school and conducting an

effectiVe job hnnt are a1so discussed.
In the final session, participants role-play school and job interviews

and are helped to prepare a job proposal. ~The.workshop encourages women

to prepare job proposals in lieu of the traditional resune, which is

) . . ot .
. . - .

-142-
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,(7 ‘. .
essentially a history and provides little information-ofi what the .

woman can do for the employer. The proposal is a statement about

what an individual wants to do in the future, andvshows the

prospective employer an individualls value in terms of making the

organization more effective. Time lines for completing goals

arrived at in the workshop are also made in the final session,

8

[
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TMPLEMENTATION OF PROGRAM MODEL #2 :
- *
’ Four classes were scheduled at different times and locations and

. v i- . .
they were publi¢ized widely in the community. A total of 124 women

registersd for the,class; As a result of the success of the cFiss, it
. ; . 5. L3
is now being offered as an on going MAEP program, ' "
‘; Tasks involved in implementation included finding locations for the

classes, publicizing the classes, ordering materials, recruiting staff,

-~ and reporting to the task force. This chapter deScribes the implementation

procedures and adaptations made in the program selected Also a supple-

mentary workshOp was planned and offerei for those interested in part-

e ’ - H . A N
¢ time work, ! : ' . -

Class Locations and Times

" The first task was to arrange for the number and location of the
' classes. The task force decided to offe? the classes jointly with other

organizations providing services for womene In this way women could’

-

¥ become more aware of what programs are available to them and services

ﬁyould not be duplicated. It was decided that four classes “would be

offered, each at different times and\locations to maximize the comvenience
, \

for participﬁnts. The-classes were scheduled for eight weeks, although

~the manual outlined only six class sessions. This was done to allow

time fof administration of the pre-and post-test instruments and to ‘allow

13

sufficient time to cover the materials,.

q
-
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) . The classes were scheduled to begin the' end of September at th%‘

following locations and times,

-
[

Location ‘ ' . Time

<

Outreach fkr Women Thurs,, 9:30-12:00 noon "'ﬁ%'
~ South YWCA ' Wed., 12:30~2:30 p.m. -
" . .
N 7 B Metropolitan YWCA 'Thurs., 7:30~10:00 p.m,
. - “

Women's Alliance ' Sat., 9:30-12:00 noon

One classlﬁas held at Outreach for Women, This organization
lOpened an office in July to prdvide information on educational,
' vocational, and social services in the area. butreach for Women is
funded with.a small grant énd operated by vpluntéers. It is housed in
va buildipghgdjoiniﬁg the YMCA and has four r&bms, including one large
room suitable for classes. Outreach is easily accessible with amﬁle
‘, ,;Earlﬁi_sngﬂaﬂq ,%P‘f',_.lf"’oaﬂ‘-?d. im.ghe northern sect;i'on of the ;AEP d:.;awing area.

Outreach has a career library and the staff is,plahning a job bank and

!

as 387% of the women in the survey preferred a weekday morning., Outreach
ﬁrovided the space for the jlass and assistance in recruiting class

v}

pafticipants, while Project Careers supplied the instfuctor, materials,

and publicity for the class,

| «:Two classes were offered jointly through MAEP anq%fhe YWCA. These
Classes were offered as an MAEP special class ﬁnd MQEP‘covere& the cost
of the instructors time, In this way MAEP sgaff was i&bolved at an

earl& stage go they would be aware of the program and could assess its:

progress, Due to the favorablé response to the class two sessions were

& subsequently scheduled as MAEP classes." 1
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g o ke

The ﬁocal YWCA offers & variety of classes at five locations and
’ ¥
offers an important spurce of recreation and support for many wOmen.
3 “F

The clas8es include crafEs, cooking, child development, exercise,
[

awareness,and_discussion groups, The Project-Careers workshops are the
A .o n * -
only career oriented classes offered through the YWCA, . The southern

.

and downtown ‘San Jose locations were selected as sites for the classes,

"The class at the South YWCA.was scheduled in the afternoon as child care

S

is available during these hours. -The classes at the South YWCA are held
in a church and a large recreation room is available for the workshop.
The Metropolitan YWCA class was scheduled in the evening to accommodate

R B, .
working women, ° The YWCA is a new building with easy access, ample parking,

-

and attractive facilities. L

7

.l.
.

The fourthiclasshwas<scheduled at Women's Alliance (WOMA), woMA *

. \ s
. ° i3 a new organization of women which intends to function as a clearing-- o
c house for’ the various women's activities in the area and to provide ' (i)
{

servid¢es to womeng WOMA is-particularly concerned with meeting the needs

"o~w~-w(~of low-income and- minority women who 'are concentrated in east San Jose,
J

» , WOMA opened an officé in June in a duplex in the east side of San Jose
and has begun to offerrservices such as a job information center and a

N .

clothes. bank., The staff plans on(e;panding their progrmm into other areas

. such aa assistance ‘in career planning and job listings. WOMA .is

supported through ‘the. efforts of volunteers and - proceeds from fund

s raising évents, The class-at” WOMA was planned for Saturday morning to

accommodate women who work and to fit in with the center's schedule,

3 \

_Thimgclass hoped to attract low-income and,minority women,
Staff at the agencies involved were cooperative and excited about

the class and believed ft is a worthwhild combination of resources.

-147-
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They were particularl;xpleased to seebthe manual that would be used 8o -
they knew what would be done in the class.' The‘coordinator for Project
: Careers met with sta}f at each agency to explain the project Jnd to-
explore how the Lorkshops related to other agency activities; This was
followed with a lettet summarizing the project, describing the detailsi‘ v
. and content of the class, and outlining the responsioilities of the
agency and Project Careers. |
Publicity
- A dﬁjor effort nent into publicizing the c1ass.~ The class announce;.cﬂ
ment on the next page was'prepared to attract interest in the class. The
University of Kansas‘program used flyers to publiciZe their classes and
some of the content from their flyer was included. The announcement
included a brief lising of class activities, -the time and location of .
classes, and a coupon to fill out“and mail in to register in the class.

;EPe announcements were distributed in several ways.. A notice was
included in the MAEP class schedule stating that classes in career
development for women would be offered in the fall. One hundredhand
seven women responded to this notige by calliné-the number listed or
mailing in the coupon. They were mailed a'class announcement; Also the
participants in the survey of career development needs of women received a - .
class announcement and a one page sumqary of the surney.results. The :

announcements were also distributed to Outreach, {pe YWCA, WOMA, and

five of the MAEP offices. Announcements were left at the main library;

Economic and Social Opportunities, a training center for lou-income
o individuals, San Jose State Women's Center, San Jose State Re-entry ’

Program, and a counseling center far career alternatives, Announcements

‘were also diltributed at a local women's fair where there were

144
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CAREER EXPLORATION
WORKSHOP

. FOR WOMEN

o >
This worksh)op is for the woman of any age anq experlence who... ;’
is undecldeé about what to do with her hfe ... . wants more mt'ormatlon about : s
work %ossxbmtxes . . is considering further training or. education . . ‘
is dlssatlsﬁed; thh and/or is considering a change in her present job . .. would like " ‘
to meet other women who have similar concerns . . . is considermg a major change in *
, her hfejstyle . ,/ . is concerned about self-awareness and personal growth. R
- ° g 8 1 "‘)
. i 3] |
As% gartxcxpant you will
explore your own occupational mterests . _
* ;gaxn a realistic knowledge of the ]ob market >
= set your own personal goals . . - "‘
» experience sharing with other women N %%

Wise career ‘choj@ can be attainable, and it is the purpose of this eight week-class . s
to provide the setting -and resources.to explore this choxce -

gl

4 T ST PEP TSRS pp— | S A T S———

IO

§

o

Thursday ‘ : Outreach for Women

7:30-10:00 p.m. . 375 Sgtith Third
_ Sept. 25 - Nov. 13~ SanlJose 295-4011

- Saturday Women's Alliance
'q 9:30-12:00 am. 1509 E. Santa Clara
" Sept. 27 - Nov. 15, SanJose 251-5522

, : o

Et ‘ . <

. This workshop v{ 1 be offered at the followmg The class will be offered at no charge. P"
times an;f ]°°3“€’ To register, fill out the form and ‘\’

N,
q return to: Project Careers ~ Attn. Peggy Rankin b
QN 9:30- 12:00. m. 1717 The Alameda 3241 Del “C‘:' ‘;;‘;';‘;‘ 0056374 A
7 Bk Nov.13 * Sanlose 2928706 n Jose, “‘
X Wednesday " South YWCA- . - (D '
(™ .12:30 - 2:30 p.m. ‘Almaden Hills Methodlst Church Name e
'(‘ Sept. 24-Nov. 12 :1200 Blossom Hill Road | \ ‘\
‘ (childcare available) quan Jose 295-4011 ‘Address b
\ L . N v A .
& Thursday Metropolitan YWCA City & State - zip

Choice of Time:

__Wed. 12:30 - 2:30  Thur. 7:30 - 10:00 .
Thur. 9:30-12:00 __Sat. 9:30 - 12:00

-
|
|
!
|
|
|
|
|
!
I
I
|
|
I
!
|
|
|
1
|
|
|
|
'
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representatives of-local women's organizations. A total of 700 announce-

ments were‘distributedi
In addition thehY%GA included a brief class description in their ‘fall
- class schedule and Outreach and WOHn included an announcement in- their
" newsletter to their membership. Also a press release was prepared and
sent to local ‘newspapers through the MAEP public relations representative
. Iand a notice of- the class appeared in both the morning and evening paper.
 The assumption behind the publicity effort was that only a small
precentage of women at any one time would be at a stage of their life
to enroll in a workshop on career development and it was important to
reach.a large number of p'eople. Of course much more could have been done
,. to publicize the program, but this plan seemed to reach a large audience
at.a reasonable cost. .The only actual expenses were the preparation and

4 B

and printingpof*the»announcements (about $50), some mailing expenses,

and the-coordinator's time, . - - ' li.w-

Anotber consideration was that the program uas competing'with a ST

*‘”“""large‘numberfof“classes“being“offered“to“adults“in“tﬁé“area;““MAEP*“;““”“““““‘“"“”“““”'
offers a wide ranée of classes, as does several local junior colleges,

~

two universit& ektension programs, and local community centers,
Materials o - — |

. The coordinator was also responsible for ordering the materials to
be used for ‘he-class which are outlined in tbe leader's manual.. This
included'arranging for the rental of the two films and ordering copies
‘of the interest test for each participant, one copy of the Occugational

OQutlook Handbook for each instructor, and one set each of the Catalyst

§areer and Educational Materials and Science Research Associates

Occupational Exploration Briefs. The coordinator also gathered together

146
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c . .:

other materials which seemed useful for the class, including information

, on local educational, vocational, and social services.

Staff t

lhree of the classes hao two instrmctors and one class had only one
instructor, A total of five ingtructors were hired, A pool of applicants
for the instructors was alrean?available)from the recruiting done for
the Meadowfair prggiam. In addition WOMA staff identified women who
would be qualified\to~fe;Zh the class and could relate well to low-income
and minority.women.: Three of the instructors had masters degrees in

counseling and experience in teaching and counseling.A The other two

had college degrees and experience with affirmative action or related

work, The instructors met before‘the class to. learn about the project,
the evaluation tasks, nd administrative details, They also met together
three times during the class to preview the films discuss the interest tests,

and share experiences. "."‘: i

Estimate of Staff Time - : ' .

RN
Y

Tt "'—i".”'”‘ Below 18 dan estimate of the s taff time to implen\ént the Career j

?\explorationpworkshops and a description of other expenses.

L a ’
Staff"wr Time Spent \ : " Duties
Coordinator 40 hours Recruit staff f.'
40 hours Arrange locations
C 20 hours © . Publicity
' 20 hours , Obtaining materials
£ (A total of 120 hours or three weeks over a two month period.) 3

/

Instructional Time
50 hours for each group of 18 students
24 hours of class meeting time

26 hours of individual student counseling, program planning,
and preparation

[ P
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originally r

Supply Cost Per Student e e e $6 00

- 1
V‘ ‘. : -
N R

includes manual and tests,
. ' sOurce materials,_etc.

o . -
a g

e . ’ " : ~
) : : ” . - - oo :

S

Y kg S
~<9 Al o o
Aé'turnout for the classes'was larger than anti

7‘%gistration. Three of the classes had between 26 hnd 29 enr01led which

R

was : large but manageable group., The class at the Scuth YWCA had 43"

péopl enrolled " The class met in a large recreation room,- so there
was”sufficient'space. However, the size of the class made it difficult
to provide participants with the individual attention which was given
in .the smaller groups, The Saturday morning class was held,in a house

convertéd to an office, The space was small and somewhat crowded.

’ Having it in a house gave the advantage of a relaXed, confortable

atmosphere, . e o, .
"As is typical for adult education, not all the women registered
‘continued with the c1ass. Some women came on1y once or twice, leaving

& core group who attended most of the sessions.,. Attendance at any

ope session tow::th&E end of the eight weeks was about half of those
ered

The Saturday morning class attendance fell to
about one-third at times, probably due to the time and the small space

in which the ciassﬁwas held, -

" .
Below is eﬁﬁ location, instructor and registration schedule:
N

; . No, Attending at
"Location Instructors . Least One Class

Outreach for Women G. Montgomery ' 26 -
_South YWCA V. Golub 43
. o G. Montgomery : . ‘
- Metropolitan YWCA S. Denny - 29
’ ) V. Golub
—

-152-

148



dmen's Alliance C. Arroyo ‘ ‘ 26 '
i : ' Z. Quintero ‘ .

The classe? were held in different sections of the city. The South -
YWCA class did draw primarily from South San Jose. The other classes

drew from a wide area and the class held on the east side of San Jose

did not attract many people from this neighborhood. The weekday morning .

£
-

class attracted the oldest grbup of women and the Qeekday evening class

a

“and Saturday morning class attracted many working women.

Class Activities | ‘ o - .

The basic curriculum uéed was the following:

-McCoy, V. & Cassell, P.; Career Exploration for Women.,vLawrence,
Kansas: The University of Kansas, 1974. . '

There was a 104-page‘participant's manual for each class member and

a leader's manual with supplementary material. The manual was organized

-

into six class sessions. In implemepting the érog;dﬁ, eight ciass -
sessions were scheduled. _Ail the classes basicailj’followed the manual.
However, there were vhriations‘reflecting class iﬁterests aﬁd the
strengtﬁs of the instructor. As there was not sufficientrtime_to do all

the activities in the manual, the instructors selected those which

seemed most appropriate for their class. The counselors were available

before and after class and -by appointment to discuss individual concerns.

Following is a week by week description of the class activities and

-
v

reactions of the instructors.

<

Session 1. Most of the first session was spent in administering

[ ) *

the pretests, registration procedures, and.the
introductofy exercise. The introductory exercise

3

5(;as very effective in getting people to meet the other
people in the class and to identify their concerns
o _ ‘ 1‘4£)
| '431;3-
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ERIC

Aruitoxt provided by Eic:

iRt

andipu?pbses for being in the class. Three of the :
classes spéht the last 15 to 20 mieptes in pairs o%

the stem completion exercise, The Saturday morning

Y

class did not receive workshop manuals and this group

had a diséussion based on a list of job facts at the

-

end of the class, e

Session 2, The second sessioniias spent in viewing the film Back

. to School, Back to Work, The film was }ntended as a

stimulus for discussion and did generate spirited comments

. *

on many issues ‘and considerations related to school and
. A ]

work and the implications for a family, However, the,'

- instructors felt that the film focused too ‘much on. the .-

negative aspects, Also, the .film featured middle cléss
white women who had the choice of returning to schoo#
) ‘

Ty

the_é%ening and weekend groups, were working or seeking

- o . .
work from economic .need and the film was not appropriate
SR . .

for them, The film was most effective in the afternoon

class which had kn aﬁdience most like the women pictured

in the film, Several women in the classes expressed
'

the view that they were in the class because of career

.

\ interest and were anxious to get into that. The
instructors’ felt that the same objective could have been
me;_in another activity and there was a-sizable drbp in

attendance between this session and the next one.

A brief introduction was also given on sources of

occupational information and how Egﬁ;g? it. A
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collection of}g@ference material wa ought to each

class.

. Session 3, Three of the groups did the life-line and role'h

stripping exercise and assigned the Home- and" Job~
Management Inventory and Life Planning Chart as home-

[
- ‘r L ,work. The women became. very involved in the role -
b= - . . . .

stripping exercise. During‘this exercise the counselors
rotated among the small groups to. assist those who had’

difficulty getting started or were stuck. - qhis exercise.
Y

took at least an_hour iﬂﬁall three classes and-many
groups had-intense,meaningful discussions ‘about their

‘values and what was important to them, The Saturday

.

: ' morniag class had a group which'was'considerably smaller

than the week before and rather than conduct a structured

' activity, ‘the instructors led a discussign in which c1ass

14

-;members explained their particular situation and the kind
ofﬁhelpithey.would like. Thus class‘members had individual:
attention with’their particular problems and this seemed
to be a valuable use of time with a small group.

,1/

The film, Modern Women: The Uneasy Lffe, was available,

- but the instructors'chose not to use it. They feltﬂthat

. . N . - B -ﬁ-.'_. LT )
the film's age interfered with its effectiveness and

that other activities would be more appropriate.

Session 4., This session vas spent -on the Hall Occupational Orientatiog'
lnventory,_which was an effective transition between the

'self-exploration emphasis of the earlier sessions and

i . the laterastress;on career information. The instructor

G
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begén with an‘explanation of the Maslow heirarcy as an .

introduction to the inventory. They emphésized that the

R | ' |
B ~-~miiij3 S iﬁﬁenﬁpry_gives'only_one_viEWpoint“and"thatmclassnmegbersmﬂr,“ e

n

should look at the results and then decide how it relages

. to their particular situation, In three of the classes

' the participants completed the inventory during the -

class session and had some time for discussiol, In the

o ' Satgrday.morning'class some of the time was spent on

individual concerns and class membefsvstarted the inventory

N

and took it home to complete it,

-

Session'sy The fifth week was sﬁent on ﬁolland's Self Directed Search.
Hollgnd's éix types were introduced usiﬂ§ the exercise in
which peoéle.image a party with six groups of peoﬁie
representing the various typés. The women were asked

‘to write down the group they would enjoy being with.the
ﬁost; tﬁéﬁ the secomd and third group they would choosé.
The exercise was repeéted witﬁ the group they woulﬁﬁfeel
»'; . " the qoéfggomforfable with, This exercise Hgipe&mtgé |
class understand~the six;categbriés used to intérpret v

the test results, “h«

The' classes compléted»and;scqred the.H&lland's Self Directed

Search and had time to discuss the results., The
limitations of a test were again stressed and’ people )

were urged to look at the tesé%as just another piece of

e ~
o

h id , N
information and as a source o@%ideas to consider., The _

noo, ®

sp@cific'job titles listed in the Occupations Finder

weie»especially useful in terms of ideas,

€
4+
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Session 6. . This session was spent on goal setting, decifion making,

and researching specific occupations. Class members

- - ] »
completed the Goal Setting exerégse and worked on an

N 77T accupational information sheet on'three jobs. Class |
members were also gncoufaged to talk with a persén
éctually doingka"job they were interestedAiA to obtain
more detailed information and\$o establish coﬁtacts. A

. : ) _ variefy of océupational referénce materials were available

for use in class, including the 0ccupationa1 Outlook

Handbook, Science Research Associates Q)ccupatioﬁal

Exploration Briefs, and the Catalyst career and education

materials. All of these materials were us;d”heavily. Also
dvailable were catalogues of local universities, junior
. , - colleges, anq_adult e6ucatig§n§1asses. Much of the
class time‘waé spent'ina;;fdfgél sharing among class
‘ meﬁbé&s and.dis&hégioﬁ with ihstructors.
Session 7. The clesses:di& ndé?preﬁéfg-a’job progosal as recomﬁende&
! | ~ in the manual,b;t_dia prep;re a job re;:me, which seemed -
more useful férjtﬂg partic%éahts. Almost this entire
'ciasg sesg;on w;s spent on ;esumeé. The instructors
expléine& the importance of a power ful resume, the )
&iffgrence:b;tween a historicél and funcﬁioﬁgl‘;esume,
- an; techniques to use in érepariné‘avresumé.ﬂ\ihe class.

was gian Samples_of three different resumes and a

cover letter ‘and discussed these examples. . As an

)
¢ »

‘ Al
assignment, class members were asked to prepare their

own resume amd bring it to the last class.

153
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Sesgion 8, The first 30 to 45 minutes was spent on post testins
I'd
and on reviewing resumes for those who completed one.

Jy
&

The remainder of the time. was.- spent on interviewing- andw--

role playing interviews. In the two YWCA classes, the
» ' instructor gave a presentation on interviews and then

. a few people did a practice interview in front of the
class and received feedback, 1In the Qutreach class,
. [ t N

the instructor emphasized the anxiety of an interview
-and had.people be aware of how they act under streSs.
The group ‘then paired . off and one person gave the other

negative feedback while the 1istener kept a stréight

‘face, -The pairs then did practice interviews together.

’
In the WOMA class the instructors invited a personnel

. worker for the county to come in and taik about their

4

hiring procedures and to do some practice interviews.
: .This was an excited session forall the groups'and was
a ;ood closing.activity. ‘ T |
4 © . Summary: The class sessions fOIIOWed the outline of the manual
' However, ‘the instructors selected among ‘the activities
and spent more time on the dctivities selected than

v

the time estimated. in the maﬁual The instructors

recommended not using the films and spending less time °

< 13 . - .
on self-exploration. Also an activity might be introduced

N on skill identification. .Overa;l, the manual provided

o

an -excellent ,basis for a course which an instructor can

use‘snd modify according to the needs-of‘the‘g:oup.

<

"The activities are clearly presented, there is a logical -
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‘week, The following Table 25 islfromvthe report.

’

\}

progression to the sessions, and the background .

. information is useful. Such a manual can be very

valuable to anyone considering a similar _program and -

can be considered a model for transferability of
programs.
. - )
Supplementary Component on Shared Jobs

‘One of the xajor needs which was revealed An the survey and was

expressed by the women in the careex explora n workshops was for part-

time job opportunities., There was little inrormation available on

demeloping'part-time jobs and so New Ways to Work a non-profit vocational‘
counseling agency, wasvcommlssioned to develop a manual for counselors
on JOb sbaring as one way of providing part-time employment opportunities,
Nen_Ways to’Work also conducted a workshop for individuals interested\b

in'job sharing and another workshop for_counselors_who wanted to introduce

-

‘the ¢ concept of job sharing to clients and employers. The manual they

developeg A Guide to Devel ing a Job Sharing Project, is a separate

document accompaning this final report.

An,importantutinding of the Survey of Career Development Needs of

Women was related to the number of hours per week women wanted to work,

!

Over half of the women surveyed wanted to work, but'less-than 40 hours a

TABl%yZS: EMPLOYMENT PREFERENCE

‘A1l women surveyed were asked: "If you had a choice, how much time
y N
per week would you like to work?" - - /

Total .-0- 1-10 11-20 21-39 ~ 40 40+ Decline To
# _Hours - Hours Hours Hours Hours Hours Answer

320 15%  12% 26%  18% - 22 ' 3% 3%
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When given a choice, 15% of all women'would not like to work, If
we include the cateqprv of women who wish to work 1-10 hours per
week (which indicates a limited desire to work) we find that 277
or approximately 1/4 of all women in the MAEP area have little or
no interest in working, The largest single category of women_

~ wished to work 11-20 hours per week or approximately 2-4 hours per
day. It is interesting to note that 22% of all women surveyed
desire to work .40 hours per week and 27% of all women are actually
employed fu11 time,- (p. 31)

3

¥ ‘The preference fot working part-time was reinforce’d by participants
in the workshops many of whom wanted to work but did not want to

work full-time at this point in their life, The jobs which were

ava11ab1e on a part- time basis were generally low paying and did not provide

much opportun1ty for the women to use their skills« and,abilities. '

The program descrlptlgns prov1ded by pro_]ects acro’ss :t’hd country .o
were reviewed to see if any of them address_es this need \None l,of tt;e, g J’-'
programs focused on flexlbl»e Job arrangementd and there/i'os 1‘i.ttle N ) a

. .‘;f

BRI 4
TRY . g
? ugl;' v'w-.., a ": z . . . P

Y - ZR\# v "
develpp a supplementary wor'k,s}mp which wou1d @ddress’ the 'issue of flexible

" 1, \’? ,"-’. . o ¥ e A.A e

employment opportunit&:es. /-, o T A' 0 s ‘,'-: g

(A wlo S L m,'m,
New W&ys*tq;,Work, a n?-profit vocatiOna’f\resc’in'ce center in Pan .

. ¥ .
ﬂ ‘-\u' -

Alt;o Califomla thas $’een$active in pz'bmo ng ﬂ xible wor Qarrangements. .

1

. ok .
Thé”y ha\’rggou th,e shared Job conc,eg,t a effectizxapproach in& T ‘j :
' ? - T . b3 D f
o J4 VT,
develop ‘lmorZ flex'i»ble’w k rrangements. in a shared job two 0 n’bre .

peop1e sEar‘e responsz.bil‘tgy for one full tirﬂe pos\i&ioﬁ/{ Shar d Jobs benef'it
5 0 NS
xbof,;h fem er$ and employees»a‘sai.t 1ncreases producti ity and p", ides w
‘ R¥ ; | Ly Rs 3
P } ; , L e - ) .

. e more % ionsl for workers, arti‘hularly re~ ry womeﬁ, single argnts, - - .
¥ tiony.for » -t pRTgnES

R cm

%) .
;studen’ts: and oldgr peopie qNew Wayg to:fWork was contrfc'ged to ﬁevelop‘%

b/ LS

R

.a manua1 descr:LBJ.% tﬁr" approaches and

| chﬁiques thel! haVe developed‘
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intended for counselors an‘ﬁjob deve}opers and can be used as the basis
" for a‘workshop or for individual study. The complete manual is included

... as a separate document accompaning this final report.
v . ™~ ' , ‘
Two workshops were given based on the manual. One workshop was

aimed at individuals who were interested in shared jobs. The workshep

began with a twd-hbur ;ytfbductory session to explain the concept of

1 . ’ - .
job sharing. There were, two additional two-hour sessions for those who
wanted to %earn more, and these sessions focused on identifying job

®

possiblitles, preparing a joint resume, and practicing job interviews.

A.notice about the workshop was sent to the women who took the career

exploration workshop for women and was also distributed in the commuﬁity.

A second workshop was given for counselors, job developers, and

other professionals who wanted to learn more about job sharing and how

they could use it'in their wogk. The workshop was given in two sessions, -
each lasting three hours. The manual was used as the basis for these

workshops., ' o :

»

Increased employment options have advantages for both embLoyeré
and employees. The manual developed as part of this project is one means
- : 4 . 4
of providing information for those interested in furthering job

flexibility and in increasihg job. opportunities for the many womeh”whb

‘desire part-time work. A
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EVALUATION OF PROGRAM MODEL #2

v

1

-’ — .

The questions which decision makers wanted to be able to answer for model #2°
are the same as those for model #1: That 1is:
1. Is the program implemented as it was intended?

2. 1Is significant growth experienced by those persons who receive the
) intervention program? ‘

) - o : ' » s :
3. Is that amount of growth significantly greater #han that made over the
.. same time period by a similar group of persong who do not receive the

program?
4. How do the program sfaff and consumérs react to (feel about) the program?
Four differeng kinds of data were collected’for,the evaluation of Program Model #2:
Deécriptive data on the particip;ﬁts and th; implementation process to answer
question‘#l; data from tHe criteribn measures specified in the‘progrﬁm bbjeéfives
. to ansWer question #2; reactions of the participants and staff to thé program to
answver quest%on #4; and data onf?ar;icipant actions an;‘behavior following the
workshop which also responds to quéstion #2. ‘Each t&pewof data will be treated in
) a separate section; question #1 above will be answezfd in Section If‘qﬁestions #2
. and #3 Qill be dis;ussed i; Section II, and question #4 will be discussed in Section

III. Section IV will contain the behavioral data.

Section I: 'Descriptive Data

As discussed iﬁ‘the chapter on the Implementation of Program Model #2,.the

program was impiemented in four different settihgs which met at four different

times. To monitor the congistency of implementation across.these sites, a Process

Evaluation Checklist was developed. (A copy of~tﬁF Checklist can be found in the .

mateflaié kit for this program.) This Checklist was a matrix of proéram activities
and participants. Leaders used checkmarks. to indicate whiéhlparticipants parti-
cipatéd in which abtivities. A small section from one of the checklists ig

7 P . - -163- | - .' '
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breaented in ‘Tai:"ie A below. The activities listed in Table A were coverod in two

of the"e.:l.ght workshop sessions. From Table A You can see that the film Modern

the -workshoo‘luder' This film was eliminated in three of the four worluhop

settings. W:I.th ‘this exception, the activities wh:l.ch vere implemented in all eight

. sessions were ,the same for the South YWCA, Outreach for Women, and Downtown YWCA

: settings. The leadero of the workshop at WOMA, however, did not follow the

prescribed sequence of activities for one session. Rather than conduct the last

© seven act:l.v:l.t:ll'ea ligted in Table A, they coudocted_individual counséling sessions.

The leaders at the WOMA setting also objected l;.o the ted:l.ou& task of complet:l.ng
the Process Evaluation Checklist, but :I.nd:l.catod that the remainder of the workshop

i
v

Tablé A: Sample of Process Evaluation cixockliot

~ Woman: The Uneasy Life ‘wga,omitt'e,d becausé it was judged to be inappropriate by -

’ \ as Comp}otod by Leader
LT e QQM H ’ .
_, .’* Mc:dm rEN | ‘ Earticinants
f0+ u}; N.T.j.“ o ! ' of :
e R R R E ECEREREEREREEE
- & EEEEEEREEEREEL R
Stem completion exercise Vi J \‘/ [ \/‘/ A\‘/ J J J J / \/v;/
Fiim & discussion (Back to . ' ,

Qoo\' _school; Back to work: A - \/ \[ »/\/\/J\/JJR { \/\/ |
Fﬂm&d'lscussion (Modean e\“ \nbhshed . 1=
—omsn: The lineasy Life ,

Life-1ins exercise =~ JIVIVIVIAIV V1V R f] A vIviviy
Bale Strigoing exercise ATV IIVIVIAT/TVIVIVI/IRIAT T8 ATV /] V]

ercis Hl v FANAMN AR AFANAIVAL gl vivivl]
On a clear day: Envisioning aly ‘/.‘/ alslv Ny, \/.A aliln A A A/

| ~ Role Resumption/Assump- alvly / /laly v ‘/[ Il ol s alv AV v

% Home & Job-Management a JIVIV /lalvlv]y //A Aelala VAV
l,.*I:ePlanningChart HVl\/s/’»/ﬂw/\/\/"-\/»’ﬁﬂﬁ{l.ﬁo"//\/
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segsions were completed in. the prescribed fashion. Thus, the implementation was
consistent in three of the four settings. At the fourth setting it varied in one

of the eight éessiops.

)

Characteristics of the participants 'at the four locations were assessed.

«

)

Althouéh the four populations were observed to be fairly similar, the groups did
vary alon&)some dimensions. A total of 124 women enrolled in the program.
Approximately 70% sf the participants at tﬁé South Y, Downtown Y, and Outreach
locations attended the eight session wo?kshop four or more times. However, at
e

the WOMA loéation, only 467 of the wpmen.attended four times or more., There were
only four ethnic minority groﬁp women in the entire‘samble{ one Mexican American,
one Puerto Rican,-oné Filipino, and one Japgneée. They’were distriﬁuted'across
the gfoﬁps. '

,

The mean age for §l1l participanfé was approximatley 36 years. There was a

signficant difference in mean age:among the four groups (p < .05). While the

'mean ages of the South Y and WOMA were 37 and 36 respectively, the Outreach group

was older with a mean agé of 41 and the Downtown Y group was younger with a mean 8

age of 32. Table B displays information on ithe marital status, family income

. level, and housing patterns for the four groups of women. While these differences

are not signficant, patterns can be seen. .

14

From Table B_it can be seen that in terms of marital status,.participdnts‘
. ' ’ : )

at South Y and Outreach were alike while those-at Downtown Y and WOMA are alike;

the latter twa settings had many more single, divorced, and separated women.

Income patterns were fairly similar for South Y, Outreach, and Downtown Y, but

WOMA had a muéh greater pef@engag§,o§'participants in the lower income brackets.
o A IR . N
Similarly, in terms df)housing, the WOMA participants most often rented and were

. P

the only grougywhere women lived with relatives. Thus a pattern of the WOMA women

as being more likely to be single, divorced, or‘égparated, with income below
, T .
$15,000, and a renter emerged.

(4
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Table B: Marital Status, Income, Housing ) .

South Y Outreach Downtown Y WOﬁK
Married 95% 90% 56% 387
"Marital §'_i'ng"1é 1 0 I B 122 25['_7
Status Separated 0 0 8%. 0
an .
Divorced 5% 10% 247 - 37%
Less than -
o - 3% 11% 47 50%
Family 20,000
. $6,000 to . S . ame :
Income . $15, 000 38% 174. 447 *~ 38% )
' More than o o o 9
“ $15,000 59% | 72% 52% 12,4 .
om - | 887 9%4% 78% 31z - |
Housing Rent 12% -° b 6% . 22% 50%
Live with
Relatives 0 0 0 19%

Data indicated that 100% of the women had been employed at some time;
§ .

however, the percentages of currently employed women were: South Y, 247%;

_Outreach, 5%; Downtown Y, 647%; and WOMA, 75%. For those women who were not

-

, : curréntly employed, the mean number of years they had been out of the labor market

was South Y, 7; Oukreach, 7;_DowntowniY, 6; and WOMA, 3. Whilé the éo?th Y and
Qutreach women were least likely to be currentiy employed, they were most likely
to~be currently engaged in volunteer wérk §nd tj have spent a greater number of
years as ;.volunteer. At the t}me of the worksﬁops, 47% of South Y womén, 53% of

Qutreach women, and 29% of Downtown Y and WOMAuspmen'were engaged in volurrteer '

work. The mean number of years that each of these groupsébf“wgmen had volunteered.
4 . . . A )

. was: South Y and Outreach, 12; Downtown Y, S;)and WOMA,?AﬁjfThese“differences

were significant (R < ,01). The South Y and Outreach women also had higher

family income and were more likely to own their homes.

In summary, the signficant differenceés ambng the four groups were in age

] . ot .
and mean number of years of volunteer service. However, tHe descriptive data

EPRE VRN
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indicate that the South Y and Outreach groups were generally similar to® each

other and different from the similar Downtown Y and WOMA groups. : ¢

Section II: Data on the Program Objectives
A u , - _ o , S s

The primary” goals of the career exploration workshop for#women were increased

-

self-understanding and the confidence to plan a career. The speclfic objectives of

the program were attitudinal in nature. The program objectives AIR evaluated-

were:

1. Participants will exhibit growth in self-understanding, planfulness,
‘knowledge of the career decision-making process, family support, and
,:confidence to implement career plans as measured by the Career Process
' Scale developed at’ -the University of Kansas. , : .
o
2 Participants will exhibit more realistic appreciation of the world of
work as measured by an increase in score on the Attitude Scale of the
o , Career Maturity Inventory published by CTB/McGraw-Hill.
3. Participants will express a less stereotyped view of women's roles in
. reldtion to men 4s measured by the Attitudes Toward Women's Roles
szale develcped at San Diego State Universjity.

. R

Questlion #2, presented in the introduction to this chapter, was answered

using data from a pre-post administration of three instruments: the Career -

Womenls

. Process Scale, the Career Maturity Inventory, and the Attitudes
' 'Roles scale. However, identification of a control group for this program proved
partlcuiarlybdifficult, Workshop dates, places, and times were'given in the
widescale recruitment campaign and asking individuals‘who signed up for the
lworkshop to wait and take it at a later time was rejected by the project task
force. It was.felt to be unresponsive to the needs’ of the enrolling women. Thus
an euperimental and control group design was not used in the evaluation of .
%rogram Model #2. However, since four separate locations were used in the imple-
‘mentation, each with a different staff the design became a~éour level, one-way
analysis of vartance model, w1th each location identified as a level of the, ,
l, treatdent (program). If significant differences in ‘program outcomes were

" associated with location, it would be possible to look atvparticipant charac-

teristics and implementation data to determine what variable(s) led to the

e e -
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obsefaéd differencés. If, on the other hand, no qﬁgnficant différénces resulted

from the treatment at the different locations, we would have what'amounted to four .

v oy

replications of the treatment (program). Réplicatipn of results is the most
powerful indicator of "real," versus statistical, effects. Thérefore, interest . .,

centered .on preQBpst changes in the ‘thrée measures within and across the four

¢

treatment groups. The changas related to question #2. Because of the task force's
decision, no attempt was made to anngr question #3 for this program model.

Tha'nata related tbdtne three pr;g;aﬁ objectives ;ill be presented by
objective. | |

Objegtive 1: Participants will exhibit growth in self-understanding, planfulness,
knowledge of the career decision-making process, family support, and
confidence to implement career plans as measured by the Career .
, Process Scale developed at the University of Kansas. .

The Career Process Scale consists of 25 statements\of-attitude or behavior to

which the participant responds 'never, seldom,
. _ .

occasionally,'" "often," or

"always."' For example, "I know how to conduct an effective job hunt" and "I see

-

myself capable of succeeding in a.career."  (Copiles of the tests are contained in

. N

the materials kit for this prdgram.) Five points were anarded for the most positive
response and one for the most negative, with # range of 25 to 125 points possible.

A high score was more desirable and a pre-poat increase in scores was predicted.

I . .
There were 62 pairs of pre-post scores. The pretest mean was 91.96 (s.d.* =

w

11. 6), the pusttest mean was 100. 54 (s.d., = 10. 9), and the mean increase was 8.56.

A correlated t test was performed which showed the'change to be highly significant
- ¢ : . !

(t = 6.55, 61 df, p < .001)." Howe;er,'there were‘no significant differences among

BN

the groups; All groups made significant pre-post increases.

Objective 2: Participants wlll exhibit more realistic appreciation of the
world .of work as measured by an increase in score on the Attitude:
Scale of the Caré}r Maturity Inventory publishéd by CTB/McGraw-
Hill. .ot

The Attitude Scale of the Career Maturity Inventory consists of 25 statements

s.d." means stapdard deviation, "df'" means degrees of freedom; ''p" means

probability. y . _ L.
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which may be answered either true or false. For example, "Once you choose a job,
you can't choose another one." Correct responses received 1 point, incorrect
responses received no points. Thus the possible range in scores is zero to 25.

;;}Ampretestfposttest increase in scores was predfcted."Again’émtﬁoétailed“zftest o
. for correlated means was used. The pretest mean was 20.52 (s.d. = 3.6)§ and

the mean increase was 3.17,.a highly significant change (t = 4.51, 64 df, p < .001).

(he-way. variance indicated no slénificant'differences among groups.

¢

4 » . ’ Y
Objective 3: 'Particiggnts will express a less, stereotyped view of women's
. / role in relation to men as measured by the Attitudes Toward
. o Women's Roles scale developed at San Diego State University.

2

The Attitudes Toward Women's Roles scale consists_of 35 statements tobwhich the

'

women responded "very strongly disagree," "strongly disagree," "disagree,"
M"agree," "strongly agree," or 'very strongly agree." For example, "Women can '_' .

 think as logically as men." One point was awarded the least‘stereOtypic response -

[y

and six the most stereotypic responsk. The possible range in scores is 35 (low
stereotypic) to 210 (high stercotypic)}"A'pre—post decrease in the numerical
score was predicted, indicating a willingness to accept more varied roles for

women. The pretest mean wash85;15 (s.d.= 19.9), the posttest mean was 76.53
: = >4 . s 0 .

(s.d. = 22.7), and the mean change was-8.62. This represents alsigniflcant

>

(t = 5.27, 64 df, p < .OOl). Difference in change scores among the groups again

was not significant.

‘

The consiStent finding that all groups made the same gains as indicated

by pre-post scores validated the repl1cations model described earlier. The

»

program was equally effective in all four locations and changes did- not relate

to group membership. V . -

s

For one of the criterion instruments, the Career Process Scale, age was
- negatibely correlated with gains (r = .304, p < .01). That is, youngerwwomeﬁ
made greater gains than older women. Age did not significantly correlate with

scores on the other imstruments. Additional data analyses reyealed that attendance
: . : -~ -
£

R
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did not-significantly correlate with gafns on any measure, nor did family income

level. Thus the program was equally effective for the various types of women
N - - o ’ » .
" 'who participated. ‘ - '

° Another pre-post measure not specifically reiated to the program. objectives

was used to determine effects of thé program; It was the &egree of certainty

5

women had about their career goais; WOmen could indicate that they had ﬁdecidea"

(1 point), "narrowed down to a“few" (2 points), or’ were "ﬁndecideo"(3'points) on

'their career p1ans.' A decreasé in score was predicted since it was anticipated

that women would become more certain about their career plans after participating
G ] - - . .

in the norkshoo. The pretest mean on this measure nas'Z.S,(s.d. = ,59) and the
posttest mean was 1. 6% (s.d. = .49).. The mean.oifference'was .87:(t = 9.33. 61 df)
and this result represented a significant change (p < .001, ty07tailed test)

Thus, ‘the program helpea*women become more specific and certain ahout their career lg\
goals. ' These gains,drd'not correlate significantly'with age, income, or attendance.

[y

They were eonally appa}ent across these nariables. ;
A test for correlation among the pretest scores on the four measures revealed

that the pretest scores on the Career Maturity Inventory Attitude Scale correlateé’

. at the )2 < .05 level with pretest scores on the Attitudes Toward Women's Roles, but

no other measures ﬁere si%nificantly intercorreiated,}'This;indicated that,.prior

- to the program,kthe\figb instruments were perhaps eIicitinghresponses from
different'aspects of the women's attrtudes. However, ;ntercorrelations of(thep
posttest scores on “the fourumeasures (Career Maturity Inventory Attitude Scale;:

.~ Attitudes Toward womenstRoles scale, Career Process Scale,uand the Certaintgiof ﬁ;g

.Career Goals measure) repealed that the Attitudes Toward Women's Roles Seale and
the:Career Matnrity Inventory Attitude Scale did not correlate with Certainty of:

: Career Goals, but all other measures are significantly intercorrelated with each

'other dt the.p.< .05 level. .-This increase in the interégirelations of posttest

scores over the pretest scores‘indicated-that the attitudes of the nomen had
-170-.
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" undergone changes based on a common and posit1Ve exper1ence, so that there was °

more consistency in responses’ over all the measures.

lo
~

’

Section IIlfiﬁParficipant and Leader Reactions to the Workshop’

This sectior®relates to question #4 presented at the beginning of the chapter.:

- Both participants and leaders were asked to rate'the yarious aspects of the program.
Data were collected on- their reactions to the activities,;the tests, the films

(three of the foor groups only saw‘one of the two recommended films), and the —~
reading materials. ‘The participants' responses were very positive to all but

the filpgs. Ninety-two percent rated the activities as good to excellent;

81% rated the tests gooﬂ to excellent, dﬁd*89z/éo rated the reading materials.

The film, however,mwas*rated by only 39% of the participants as good to excellent.
: ' ' - @ o
The leaders' reactions paralleled these .=ry closely. Their assessment of the .

activities, tests, and extra reading were all good to excellent. The sequence
> S t ,
and design of the workshop actig%ties"weresfeltito be particularly effective in

“that they began focusing on the-participants' past, moved to the present, andigh
ended with directions for the future. ‘The leaders also commented that the acti:

vities which enahled participants to ycarry away"' something were best, 'ﬁhile o : ‘
uthelertra reading was felt to be good, it was also pointed out that itghad;a

m%ddle class orientation and that for some women additional material should be

. . ’ " . s 4 .
included. The films were rated by the leaders as fair to poor> Their comments

-

were that the films were insensitive in that they treated returning to school
or work merely as a desire and for many women it is a necessity. K
" Leaders did feel that the materials were geared toward middle class women,

R - 3 . ) = -.‘: c .

- -but that the format wa

— easily begnodified to

women. Suggestions which the leaders had for improving the workshop included

e ‘

substituting a different film, incorpo%ating local resource material and speakers,§

. 'increasing each session to two and a half hours, holding enrollment to a ma&imum :ﬂj
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of 20, and expanding the section on techniques for job hunting and interviewing.

2

'At the conclusion of the workshop, partic®pants were also asked: 'After
taking the workshop; are you more confident about yourself?" Eighty-seven

percent of the participants answered yes. 'Eighty-nine percent reported that
after taking the workshop they were more confident of “their abilities to'make

]

careerfplans.‘ Ninety-seven percent of the parbicipants said they would recommend

the workshop to their friends who were interested in career planning _ The written .

comments which the participants made about the,wonkshop were, also overwhelmingly

»

¢

positive.

* Section IV: Data on Participants' Actions .

and Behavior Following. the Workshop

The changés described above are. important to the program's success;

however, the real proof of change is tn the subsequent behavwor of
ol

workshop partic1pants. The decis1on makers for whom the eva1uation

was conducted were particularly interested in this aspect of the program impact.

v

For this reason,)a phone follow-up of all participants two:months after the con-

clusion of the workshop was planned.- o

The instrument which was used to collect the follow-up ihformation on workshop

-

' participants 1s contained in the materials kit for Program Model #2. The instru-t

4

ment was designed so that every action participants indicated they had taken had
to be accompanied by-a specific statement of what had been done. For example,

¢ if participants indicated they had done .career related reaHing, they were asked
e - N N

1

+ for the specific names of ‘the books or materials read If they were unable to

provide the specifics, they were not given credit for performing the activity
)

The goals of the.workshop were to’increase women's self understanding and

- cgqfidence, but it was uncertain what the results of the workshop would be.in

able to take action and begin working on their career goals.

e . . - e
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All women who attended the workshop were contacted by phone. For purposes

three or fewer sessions. A summary of the data is presented in Table C.

The percentage of high and low attenders, who indicated that they hadz;ub- E
sequently performed each activity, is presented.

Table C:_‘Percentage of Women Performing Activities

. "~ Percent of Women » ?ercent of Women
Who Attended—. : Who Attended
) L' 4 or More Sessions 3 or Fewer Sessjons
1. Career related reading. . 487 — 16%
2. Diﬁcussed career matters with other. 79% . 53%
3 -
3. Sdught family support for career 587 329
plans. '
4. Made family change to assist return A _ o . o
to school or work - 317 ’ 11%
A .
5. Inquired about career related o ’ o
training/education. T 534_ ~ 26%
6. Inquired about career related E 162 16% i
volunteer work. :
7. Assumed career related volunteer '182' . . - 6%
duties.
8. Sought employment in career of ‘ 40% 21%
choice. - ) -
9. Began employment in career related . . 16% . 11%
work. S
10. Began empioyment in work unrelated 15% b S 117
to primary career choice. ) ‘ ;
11. Made decision not‘fz pursue a - 10% B o 217
career outside the home. . ' ° ‘ e
12. Applied for financial aid to return i )
0 0
- to schodol. .

13. Returned to school. : : * 32% . ' 26%

There were no differences between the two groups on two of the follow-up Acti-

4
vities: Inquiring about career related volunteer work (item #6) and Applying
for financial aid to return’to school (item #12). On item #11, Making a decision

not to pursue a career outside the home, a greater percentage of low attenders

-
-

‘answered yes. This decision may have contributed to their not continuing with
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the class or attending more sessions. It should be noted that a number of the
women who indicated that they haadecided not to pursue a career outside the

home also-indigated-that this decision was for them a positive result of the class.

They had considered their desires and options as part of .the class, made their

decision, and were comfortable with'it, Therefore, for item #11 on Table C, a

yes'" response is not 'ihheféntly good or bad. : ‘ | ..v \

On all other items, the high attenders showed more positive action than
. . ‘ N J . .
the less frequent attqmders. The differences in percentages for items #9, #10,
.and #13 are not great. Hodéver, the mere fact that approximately 31% of the

frequent attenders, and 22% of the infrequent attenders began some form of

e ‘

eoployment, while 327 of the former and 26% of the latter rg}urned to. school

s

since the completion of the workshop is quite remarkable. This seems to be a

clé%r indication that the workshop helped these women make behavioralrchanges in

their lives. The difference in percentages between the frequent and infrequent

attenders provides a partial control group comparison. However, no actual control,
. ] . ] . L] \

group data are available to indicate what percentages weculd serve as an acccptable

standard. Further research which makes use of a control:group could provide

a

additional evidence-as to the worth of the workshop. ) s

A ~ Summary
Evaluation data for Program Model #2 indicated that it was defini!!hy a ’

-

success. Although there were few significant differences among the four groups

.

of women who took part in the workshop,.they were of somewhat Giffefent ages,

>

incomé;levelst and family situatipns. Yet the Qorkshop materialé and activites

were equélly'effective with all four groups. In ;erms of the three criterion
" .measures specified in the ébjectives, highly éignifidaﬂt'&ifferences between pre-
and posttest -scores (p < .OQ}) in the predictéd direction were achieved on all
three measures. The womén also became.significantly more ceftain:about their
career goals. Not only did participaﬂts and staff feel extremely positive about -

-174f ’ .
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MATERIALS KIT

The career exploratlon workshqp was ‘based on the following manual

’4 ~

Career Exploration Workshop
‘For Women .

o

' Prepared by . * =
Vivian McCoy ;

Director of Student Services
Division of Contmumg Education -
. - The University of Kansas .

Phyllis Cassell

‘ Student Services Counselor
. Division of Continuing Education
' The University of Kansas

J

Division of Continuing Education

The University of Kansas
" Lawrence, Kansas
. . o
A brief description of this pfqg}am‘;s included in Section IV.
Chapter 2. The complete manual is available through the D1v1s1on
of Contlnulng Educatlon at the University of Kansas.

N .
- . a
. o 2
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A

Included in this éhapﬁéf are the materials used to monitor and ‘
gvéluate the workshop. These materials are: ¢
1{ Leader Tra¥ning Information
2, Process Evaiuatgoh Checklist

‘ - 3. Pre-Workshop Queétionnaifé
4, Attitudés.toward Women's Roles Questionnaire
5. Reactions to the WorkshoplForm

~ 6. Leader's Reaction Form

7. Phone Follow-up Questionnairevfgr Career Workshop

g )

Also used in the evalua;ionfﬁué not included here is the Attitude
Scale of the Career Maturity Inventory (CMI) published by CTB/McGraw
. L

Hill, . . T :§_'J¢¢

The guide *‘developed by New Ways to ¥Work on debelopiné a job sharing

S

projects is printed as a separate document. This manual includes

information'on the rationale and background of job sharing, how to

assist individuals who want ' to sbgre a job, and ways of helping employers
implement. job sharing. The Zuide has been designed as an instructional

manual suitable for a workshop.

' 172
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. EVALUATION OF PROGRAM MODEL #2

' ' LEADER TRAINING INFORMATION ' ‘
Zi::Zeview of Evaluation Activities f" . v

“A. 1st session: . 1. » CMI Attitude Scale L
2. Attitudes Toward Women's Roles Scale

B. 1st - 8th sessions: 1. Process Evaluation Checklist x y '
2. Individual Counseling Request For '
3. ‘General Nature of Individual Counseling Concerns List

—
.

Preworkshop Quest1onna1re .
2. Career Quest1onna1re in Manual (Tear out of the Manuals

and. turn in to leader.)

© C. 2nd session:

-

D. 8th session: 1. I Attitude Scale . -
' 2. é§t1tudes Toward Women's Roles Sca]e
3. reer Questionnaire .in Manual
' 4. Participants' evaluation of and react1ons to workshops
(Tear out of Manual. ) :
E. Immediately after 8th workshop session:
: 1." Leader reactions to workshop

2. Leader analysis of 1nd1v1dua1 problems if appropr1at

F. One to two months after workshop
~ 1. Follow-up participants by phone using Follow- -up Form

(to be developed)-
-
II. Using the Process Evaluation Checklist ~

M /

A. Write an "A" if the participant is absent. ' .
B. Putav or + on]y if the participant actua]]y engaged in the act1v1ty Leave
it b]ank if the person was present but ‘hot involved in the activity or did

iy |
' ©“1eaders' part andN%hey must

not comp]eteA This 1nvp‘

kept small for ¥is purpose.

C. . Comment on a separade sheet if:

e 1. an activity_is bped (omitted). Give reasoos.

N , ,/E,'-any particularly nedélive or unusual reactions occur.
III. Recording ovandﬁvidua] Counseling Regggs;s ~ : A ) : §

A. 'Leaders make the -announcement that they are available for individual
-179-
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. counseling sess1ons for~ un1que problems on an as- needed bas1s

B. We cannot make these sessions uniform for a]T c11ents ‘and we also do not
want to invade their pr1vacy by document1ng the individual concerns of
particu]ar"clienis. o | | |

C. For gggﬂ_1ndfvidua]_counsefingfée;sion which is-her,.fi]] out one of
the Individual Counse]ing-Record'forms Ind1cate the participant's number,-

. your name, the date and length of session. Also indicate if any® spec1a1
‘seerEes or assistance are prov1ded to the individual as a result of the
sesgﬁon (e.g.,lreferred to outside resource, given‘F}anspo}tation, child
_care, etc.). | .

) e )
D. On a separate’list, indicate the general nature of the pr‘ob]em’?ﬁ’s We want

to know the types of personal problems which occur but don't want to

o

- ~ ’ .
ﬁgioyate the client-counselor relatjonship. Use tally marks rather than

listing the same proBlem each time it is brought up.

IV. Post Workshop Staff Reactions , . : -

n

A. At the conclusion of the workshop AIR will ask you to comp]ete a brief form
-

on which you can prov1de your candid reactions to various aspects of the
vf_ program including the mdnua]s, f{]ms, tests,, facilities, etc.
B. At that time we woufd also 11Ee_}du to 1ndieate {f you fee;,certain iypes
of participants experienced special problems. . This wi]]lenab1e us to

re]ate the nature of problems brought up'in “the 1nd1v1dua] counseling

!

sess1on§ to the client character1st1cs

" ~180-
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. 4
INDIVIDUAL COUNSELING RECORD

Leader

Participant #

Date of Sess¥on o

&NDIVIDUAL COUNSELING RECORD

Leader

Participant #

‘Date of Sessiop

_Length of Session

Length of Session min. - min.
Special Services P;ovided: ' Special Services ‘Provided:
INDIVIDUAL COUNSELING RECORD
. , : . ’ INDIVIDUAL COUNSELING RECORD
Leader '
Leader
Participant # .
. Participant #
, Date of Session
v Date of Session
Length of Session min.
. Length of Session min.
Special Services Provided:
: ) Special Services Provided:
/
INﬁiVIDUAL COUNSELING RECORD INDIVIDUAL? COUNSELING RECORD
Leadér | Leader
Participént # Participant #
Date of SeSsion Date of Session
- Length§5f~5ession min. # Length of Session min.
Specia] Sefvices Provided: Special Services Provided:
Ay
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| - _ Leader:
. Process Evaluation Checklist ‘

'Nripe_the/participants names or numbers in the spaces provided. For each
activity listed in the left hand colug?, put a check mark {n the box under
: the person's name if she participated™® If you did not usg an activity
~  .please briefly explain why. Also 1f a particular activity went badly .could
~ you indicate which activity it was and suggest why .you think it did. "At
‘the end of each session please draw a red Tine under the activity which was
performed last. - '

® ek orky & sha : ;o :
ma,f;*g_.\é T _ Participants
‘-LO“(U'-T* ’ ‘ \ J .
Pt aurA " i nvhs Box , )
1 abhsenX | : ’ .

Activitjes

Stem completion exercise ‘T o

n H
Film & discié%EOn (Back to | - L
school; Back to work: A : T :
i n) ' . -

Film & discussion (Modern : ‘ . ' i
_Momen: The lineasy Life) ' i
Life-line exercise I S '
E. ] s - - - e ‘ v .

Fantasize Alone exercise® . _ . L

On a clear day: Envisioning
. Your Future exercide

|
= . i . .
< Role®Resumption/Assump~ E -
tion exercise ‘ ‘

Home & Job-Management ' =
d : — —
Life Planning Chart . 3 o
igned . : ;
" Follow-up Questionnaire . R 4

l*

for Home & Job Management
Inventory - :
Discussion of a Life Plan- : .
‘ning Chart ' i Y

HOOI Administered !
Group Interpretation of ]
HOOI v
Complete & discuss_page 3 o
of the Interpret‘e ,f
" _Folder ! .

Personal Orientation Chart
Assigned

Introduction to Holland's W
SDS ' ,
Discussion of Personal 1. < I T.R
Orienta¥ion Chart . ‘

SDS_Administered & Scored e " - 1T
Discussion of SDS Findings - _

Materjals for Researching B 1 1
Occupations Presented « : . S R .

¥ _Examined .
Occupations researched ’
O (indicate number in box) L
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. Discussion and-Revision

Conductipg a Job Hunt

Discussion - -
Job Proposal assigned

R |

mf“_._;* .%ﬂ

I |
- -..,.__ % _...1.‘. .

of Job Proposal

Roleplay, Brainstorm, &
time line about enter-

i :? _ : :
-mﬁTh"_m“4._ _”"fm“-mi"

|

2

-ing School

Roleplay, Brainstorm, &
time 1ine about begin-

..ning Work

*

CL

Personal Timeline com-
_nleted : ’

RE]ep]ay school inter-
view )

Roleplay job interview

et it ey e

- U
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Force Field Analysis - o
exercise : i L
Reality Testing of a
Goal:Setting exercise T <'TT'““—;?* T
Going back to school . .!
. discussion U U S S




T In what school are you now enro}led:

!‘.

o v 2 :
b : .
K 1 ,(&3‘
L . RN
P  PRE-WORKSHOP GUESTIONNAIRE | :
X | . . &
Please f111 out this qﬂest1onna1re as candidly and’ comp]ete]y as you can ‘The | ‘
* responses wWill be hand]ed in _confidence and the results reported anonymously as e
.group data. .. . , _ e , T
’ ) . o T, _ - | _
S S S “ ¢ @ T
N . g t" ' . - ,. . ; . - ' ;’ N ‘.
- Leader: : : . . : : - - .
« Age: .. © l A . R B | ~ . )
- lMérita] status: Chékk-_ S f ' S | col
- - _ . v ' . . L e
S L__ marr1ed o [z: §epara§ed_ o - : - st
s ;t‘ unmarr1ed | diverced ~ [7] widowed - o _ T S
Emp]oyment T L . -
Are you emp]oyed now7 gyes 1 Inee - - - . d/,(?‘ o
. Are you. emp]oyed fu]]t1d§7 ] part-time? _ S ﬁ’v'; ?\ :
o What is: xour job? ”j[ : ‘ . ; e ot
. Countfng prev1ous employme how long hiave” you beén tota]]y emp]oyed7 ' e \
RS Years: _ Mopths: . '
;e - : ’ \ A ‘ : N
If you “are not emp]oyed now, have you ever been emp]oyed’ Yes T No =~ . ¢ -
© 'If yes, hpw long ago?. years months . T - g J_.*g,'lif-f b
what was your job then7 . R R T
Volunteer activities: :,';' o o
Are you now engaged n volunteer act1v1t1es7 Yes [ | -] ] No : S e <
' What .are these act1v1t1es7 ., e ' .
Hod’1ong have you over your 11fet1me done vo]unteer work? Yeafs ,;i
- o ’ - "gz s -'s ( E '

Forma1 Educat1on .

C1rc1e the highest year of schoo] comp]e;ed E]ementary/H1gh School . #Col1
234567 8 9 10 1. 12 1 2345 6
Are you in schooT?ow! Yes [:] 1 N ° Lo L ,

e

Are you seeking: A degree [ ] A cert1f1cat9g::] To upgrade sk1115 [::] Other [:]
If a degree, which degree? '.‘MZT~ . soa i

“.i=-' If a certificate, wh1ch cert1?3¢ate9 g ) 7 S . ,
{f to upgrade sk1lls, wh1ch sk111s7 - - _
.. If other, explain. . L L N
coL , -185- - | o o o
T S e o . e ® . C
. ! Lo ) L {.' ' N . ( v . .




‘ ' - A}’! ,

Career counselingd/career educah‘gpu*,(ﬁ eck: the apprdpr1ate
'In the past three years havg,yq-'had any ..

- professional career ;unse11ng7v;:

[::]career education a'
[::] career advising by-fam11.

* g

] capeer adv1s1nq’by’én;ends7

-Do you -have- chiidren’ Yes 2 0.
: If you have, .Ghildven; how man¥7 R
what are theiﬁaages? ,

-7 v "’r ) -. “‘- . .’
. : ’“%%%E%-
ousing:

Do you, ownﬂyour own house.;

Fam1 ly i g,t:ome
' Intwh1ch category 1s-¥gg§ 1mméd1a;e fam11y s annua1,1ncome?
w5 :1ess than .$6,000% & ' ’
$6,0000- $15,000" e ]
over¢$15 000 S P TR

Are you & member of‘a m§n0r1t“ race7 YesT 1 TN - - )
If yes wh1ch mlnqrﬁ‘ ;vq, S erv_“_,-

Nh1ch 0 of the fo]]ow%ng,sta%emen vaest describes you w1th regard to your cho1ce /
~ of ¥h accupation at th; t~me7” “Check . one. g 2

. []1 have dec1d§6 deqn gacupatlonf 1b is
S Sq I“ve narroged

-
i
T

*
—
- i &
g Y - -~ .
S ¥ . . . _.I I "
- . , ¢ .
. 5 - - . » . S
« . .z - °° . ;“% L :,'. : . ,, ‘.
» . B I . A K c gt
3 ‘ : b, 3 i v
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ATTITUDES TOW‘ARDANOMEN'S ROLES * ﬁ Y
W '.,‘ 3 ! ENC B 8
“-D’P v-ectwns Listed below are-35 common<ideas about women's - i o @ &
-“.roles in relationship to men. You may feel strongly about o =4 ’6»." o
~---some- ideas.and -less —strongly apout others. There-~ar'e no— S I I I (N
right or wrong answers, only personal opinions.: - Respond &1 | S =
to every 1tem by putt1ng a check mark in the appropriate box SN el k- © s
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1. Men and women should share both the responsibilities . '
© - and- pr1v1leges of hf; equally. S /,f '
. 2. WOmen.shou]d ber the- ”power behind the man" and not
o the one "out 1 ﬁront S . - ,[~
3. Truly fem1n1ne women lTet the man beheve he is bjoss .
even when_ﬁﬁs is not true. :
4. WOnen should express ‘their op1n1ons honest1y, even 1f s
e 'th1s is in disdgreement with a man. X oo 1 )
{5. It Nis appropr1ate to d1vrde work into man"'hwork“ ( o .‘ ]
# . and "woman's work." ., B
. Men and women should be _paid equa1 wages 1f they: are ~"‘ (“
dmng the same workx;_. Ny - S SR LN BN -
7Q‘Men‘_:shou1d m@e thg?ﬁlnal degision in fJnanc1a1 -“"i' 8
" matters;and women shou1d rnake the firal deC1s10ns
r concgrn1nq the home. — — f -
8. women can think as 1og1cal1y as mer‘;_’ " .q@
.9. /\ct1nqi‘he1p1ess does not make a, wuman appear: more y ) S\ L- k '
' » ) . - ! t - ., ' " ! ’
o Temg . . - N
10. Women shou1d act naive (for ple, pretend not to \‘ ‘
o ungerstand) in ordér to make a man Took more b
. know]edgeable s : '
ST, The best way for a woman to get her way with 2 man is «
g to use feminine %wiles" anq,fr‘leS CO j -
12. In a bus:n\ess sett1ng, the woman who acts seduct1vely . N .
ro r1atelv & .. * '

* Thls instrument was deVeloped Qy Dr, Peggy Hawley at- San Dlego State .

Unlver51ty who gave permissaon ‘for its use,
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13. The best *guarantee of a good marriage is for the w1fe ‘ - |
to be submissive to her husbang. , ‘
- 14, The most 1mportant character1st1c for a Wiufe is .|
phy51ca1 attractiveness. L
. —3 G
15. A woman should w_ork-only if she can do so without
interfering with her domestic duties. . o
16. ‘Being a,,«fuﬂ t1me homemaker- is not necessari 1y the best -
way for-a woman to show her love for her family. : 8
17’ It is- p0551b1e for some women to combine home and career
‘and do both successfully. :
18. WOmen demand equal advantages with males in the world of ‘.’, :
' work, yet 1ns1st on spema] prwﬂeges at the same time.
19. WOmen whe work outs1de the home tend to be more 1nter-
esting people than those who do not. \ :
20." It is only natural for women to be 1nterested in p pL N
~and men to be interested in ideas. A 1 f
21;,' It 1s a myth that a nwoman s‘pla‘_t,:e is in the hOme,," K ’ _
~22. Modern women are too compet1 t1‘ve ) I FL- |
‘23, WOmenashould follow any vocatwn they wish, even if this -.:-.; R E .
‘ v1o1ates tradition. ‘ R . wl
24 H1gh1y:; pa1d Jjobs shou]d go to men with fam111es Qo Lol
;"7 SUppORE. S ‘.4] : m)
CZQ A 1fe‘;ku$d\not compete wqth her husband in his qwn
7 gar ) g £
5 26/‘*Nomen can work in any VOcatw o hout 5ppear*"l!hg mascﬁ—
11ne . -."‘ > .
4 27. Men are wﬂhng to work for Y womWas 1ong as she is -]
comp_tent . . . 2 .
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. ".28! It is not possible to ma1nta1n a romangme re]at1onsh1p
. when a'woman beats the man "at his .own game." 3.

29. There is no gen‘¥1t (inborn)’ d1fference between the sexes
"~ in intellectual ability. L .

- 30. Beauty 1s more important to fem1n1n1ty than 1nte111gence.;

i Married women shou]dlbe ab]e to have both ma]e and fema]e

fr1ends -
32 A.college educat1on is equally: 1mportant for males and N
i fema1 ES . . 3 w ;
‘:}'553*'1t ]S JUSt as important for women to be 1nte11ectua11y ) 7 '
g apable as it is for men. : N ) .
o l34 MaWes are genetically (naturally) capab]e in some®dreas ; ¥
3 SR and women in -others. . : i
éffa §5 It wou]d be appropriat or a woman to be President of
;°" fhe Un1ted States ' if she were qua11f1ed \ .
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S poor  ° fair'g good -tﬂ'_-gxceﬂent

Le How would you. rate the ’ 1 | o DO
- - activities which were . :

. .used . in the workshop?

Which actiyities do
you ‘think were best? =~ ° | : : )

'2. How wou'd you rate the ' R A _ _
tests which were used _ !
in the workshop? I 4 - o 2

mhich test dM¥ you.. flnd “*"“: .
, most he]pful? S R ~ . o

SRR

3 v How WOuld you rate the , ) _
fﬂm which was used . X2 b ‘ : . 4 .

“in the workshop? e S o ' Lo A
. . S N :.;ﬁ?}’:\, ?" ;;’ :’.‘ . - ' 3 1
4. How would you rate the ® . _ v T . . :
-extra reading materl,als ) Pas S . .
e . in the manual? T N IR IR I v
g : ’ L P g e
2t . ] = 1 e > 1% .
4 wm ch extrp.- readmg _ g ;;-?! . ‘ i:*%’@}-
, mater1a1sad&you th}@k ' S N
- were best?. - B .Q“"?ﬁ‘g I R S .
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' 'ﬂw that you have comp]eted the: workshop, hst the spec1f1c skills and

1ﬁformat1on that you have that you didn't have _before. R ,‘
1. . - .
,20 ,
- ’ 3 @ . '
Y ’ . N :
e 6. ‘After taking the wor.ksh"dp , are you more confidegt about yourself? k

4 . v ‘ ___yes : no

7. After takmg theu workshop , are’you more conf1dent of your ab1hty to Q

make career p]ans? yess no .

BN
‘ Av‘c “-.. 1—, '!? L. .
Jeast enjoyable part of the worksh‘op?h.ﬂ 3 |
T Pt
. . A
12. List b&ow any ways you think the workshop could.have been improved 5}?
- 9




o

13.‘_Did you experience any“ﬁ ;pected reactions (good or bad) to the workshop

and the activities? .’ yes . no o e . .
. If so, opaf were they? /s j' o - , . v
y14: WOuld you recOmmend ‘this workshop to. your fr1ends who are 1nterested in T
AT career planning?. yes ___no R

o

.

P

.,
15. PBjease write any comments yol’would like to make about the- materials,

- activities, tests, or film,used 1n the workshop, or about the workshop .
- - . o S
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. | .. LEADERS' REACTION FORM

. o o S - "
1. How would you rate the manual activities : :
which were used in the workshop? / ) - S
- ' ' poor, -~ fair good excellent

Sy T B

*7~ . Which activities do you think are best?

e ) ' ‘-’] ’ : ‘o ‘;
_Any comments - on the activities? - :
Smi ' ' L - L
. ¥y t I
,‘] . T

Q\Z - 1d te th h‘ h | ¥ | b
g wou you rate the tests whic , : :
N%gwe used in the. workshop? ( ’ : »

pogy _ fairt . good _e,xce]].ent.w i

what test dolyou’feel is mdst helpful?,

Any. comments on the tests?
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3. How would you rate the £ilm that » a i :
was used ‘in the workshop?’ B

o

. . . ot poor: fa1rx gogd exce]]ent

. Any comments on, the fﬂm" - ' ' po ]
Ve .o . i . ’ LW

I % - . : — - — g ,.r‘ -
4. How would you rate the' extra readmg . e L Y

’ materials in the manua]s" . - . - S
_— .' poor fair = - good .excellent

s which’e_xﬂ.gra reafding ma;‘dr\'yg]s do you think are best? o @ S o 4
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* S e -2-

g .
Any comments on the extra reading materials?

#4 o -*

«{.for your workshop(s)? B o L e e e e e
. - poor fair, " good excellent®

"‘,;'Any comments about the facilities?

LA

Y

' o . L . ’ ‘ ’ h . T
. 6. What to you feel are the strengths of the workshop as developed at the University
of Kaﬁsas" L . - : .

e P, -
]
L M
. ! - r - -

ot , ' y Lo ¥ g
7. What do yoy feel are the weaknesses? Y § ’ '
i . ) : . BN "
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. . N ‘ i -3- » ‘ | .‘ . |
List below any ways yo'u.thiﬁk the workshop _could have been 1'mproVed.

~ —_
N T s — P, e —— e+ e o — e e
’ c TW i - -
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EED
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" Ba ed 0N the proplems discyssed in ‘the jndividual counsehng session, do you

feel rtain types of women experienced special proplems?”
, | -~ o yes  no .
If yess. please axplain: S o A “*
. --‘—-’- e e e e e e e T e T
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1
a I'\ genera1 f°" what typeﬁf woman d0 you feel tbﬁ workshop is most effectwe"

T o - i
w-::‘\ \"_7: .:. s - — C— .-.
e 4 :ﬂ‘q.‘"a " A ! : . . X .

e ————
-~

. TN A - .
N : 4.4
i . )
T TTe——— — e e




- Participant #

Leader

Date

PHONE FOLLOWUP QUESTIONNAIRE FOR CAREER WORKSHOP

In the period siﬁce the eﬁg of the workshopghavp you:
. § ’ N
. Done any career re]ated read1ng?

\

~? oo
e I

If yes what“have you read?“ﬁi@a,

,ié§:ﬂi,#;_%no[;,f”f;"

N ' AL
) - y i;:b‘
D1scussed capper m mattters with others? "# “yes : no
I'f yes, W1th’@hom d1d you have these discussions?
‘ N
)
3. Sought family support for your career p]éns? ) yes no
If yes, what have you done? . ' *
’ , -v _~<‘-',... “i . _(_\ . .

. - 4. -Made family changes to assist your return to school or B
work? - ) N yes Toono

L I yes,_what éré}theY?'" : f‘ T

. 5. In% f.bout‘tareer-re]ated tra1n1ng/educat1on7  yes
B If yes, whom d1d you aSk and wht did you. ask them?~
P@rson(s) asked | _uahifzp <o Y
o # Top1c(s) discussed: © . | i[; - o

6. 5>Indu1red about career-related vo]untéer work7

‘_ e If Ls,owhom d1d you ask “and wha}; did you ask

Person(s) asked

no .

Q "whmch)dpmkﬁm, WTQ -« 190 . . .




3

@

@

#*
: S . .
7. Assumed career -related vo]unteer5 duties? -t yes - nb
If yes, what dut1es‘d1d you assume and wher&

” Dutﬁgs: : g
Where ‘

‘ ough emp]oyment in career of your cho1ce" e e *s — -np
If x_es, where and for what pos1t1on’? | X A . o
'“nntact“‘ made: - h'
hat position(s): S /

9. Begun emp]oyment in cafeer- re]ated work? ¢ o ; R no
If yes, where and in. %t pos1t1<ﬁ’ ‘ /S
Contact(s) maa“e .
what posstwn( ):- . *
10. . Begun emp]oyment in’ work unrelated to your prima
career choice? . ‘ » yes " no
" If yes, where and in what. pos1t1on? : ‘ . o
" Where: e TS LML v
Position: | "., ,
‘ v ” S 6‘
1. Made the dec1,s1on not to pursue a career outS1de the home? yes -'no -
If yes,why’? s i ,' 1 LT “.'
DA 7
e‘_ ..';‘f:" ' o * _7\6 . : .
12. Apphed for f1nanc1a1 aid to return to school?
If yes, irom whom have you apphed? - 2
- : : ' ‘
13.. Returned to schoo]’? . a o
o {
. If yes, where and at what level? /\ _
~ Hhere: - T ;
* What level: ” 191
- " _ _197-
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